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Specialist Leaders of Education
Area
Art
Assessment

Name
Rebecca Coyle
Rachel Doherty (also D&T) (currently awaiting SLE profile)
Louise Rainey (also Science)
Julie Sharrock (also whole school curriculum, timetabling, data and tracking, disadvantaged students and
‘diminishing differences’)

Attendance & Behaviour

CPD/Facilitation/Leadership

Curriculum / Teaching &
Learning
Data / Progress / Tracking

Chris Airey
Chris Hunt (also /Safeguarding/Leadership)
Scott Lewis (currently awaiting SLE profile)
Matthew Reynolds
Phil Pemberton
Scott Lewis
Andrew Dickens (also Maths and ITT)
Jenny Ogunmyiwa
Stacey Partridge
Julie Sharrock (also Leadership, Closing the Gap, Assessment)
Kathryn Chapple (also Safeguarding & behaviour)

Finance
Food Technology

Thom Copestake
Sonia Schofield
Hayley Barry
Lisa Conce
Matthew Cook
Simon Hooker
Fran Ryan (currently awaiting SLE profile)
Klaudia Giermaniuk
Kris Burge (currently awaiting SLE profile)
Helen Cleary
Amy Cockcroft (currently awaiting SLE profile)
Gillian Corker (currently awaiting SLE profile)
Niamh Devlin
Amanda Downing (currently awaiting SLE profile)
Ben Dugdale (also Raising Attainment, Assessment)
Julia Giblin (currently awaiting SLE profile)
Peter Groves (currently awaiting SLE profile)
Sophie Lownds (currently awaiting SLE profile)
Monika Maloszyc-Gibbons
Jill Martland
Sharon Hands
Claire O’Hara
Jonathan Williams
Lucy Yeomans (also ITT, Leadership of Curriculum)
Edward Vitalis (currently awaiting SLE profile)
Lou Clutton

HR

Lynette Beckett (currently awaiting SLE profile)

Humanities

Reshaad Al-Ghailani (History) (currently awaiting SLE profile)
Helen Allsopp (Geography)
Sarah Butler (Humanities)
Eleanor Davidson (Geography)
Scott Davenport (RE)
Huw Dickson (History)
Angela Dixon (currently awaiting SLE profile)
Elaine Eeles (Geography) (currently awaiting SLE profile)
Sarah Frost (History / ITT / Leader of Curriculum / CPD)
Laura Lakin (Geography - also Assessment for Learning, Global Learning)
Jodie Lomax (RE)
Melissa McMillan (History)

Design & Technology

Drama
EAL
English

ICT
ITT/ NQT

Leadership
Marketing & Communications
Maths

MFL

Music
PE

PSHE

Science

SEN/Inclusion

Matthew McPartland (History – also Leadership of Curriculum / Assessment)
Abigail Morrissey (Geography and also RE)
Jennifer Winters (Geography)
Gareth Bashford
Steven Casey
Adam Brown
Suzanne Curryer
Bridget Dooley
Kal Hodgson
Jenny Wystawnoha (also PE)
Lisa Fathers
John Brennan
Andrew Barry
Suzanne Best
Helen Boyle
Christina Carradus
Kirsty Collins
David Evans (currently awaiting SLE profile)
Alison Heathcock
Mandy Hickman
Chris Hunt
Stephanie Gill (currently awaiting NLE profile)
Alex Jacques-Williams
Matt Lamble
Elaine Mackintosh
Andrea Malkin
Simon Mazumder
Jonathan McNamara
Sarah Mears
Christine Ramsbottom (currently awaiting SLE profile)
Emma Soper
Mike Thompson
Karen Walsh (currently awaiting SLE profile)
Alex Havers
Claire Horn
Angela Stokes
Frances Thomson
Richard Troth
Julia Mayall
Laura Anstey
Danielle Bloomfield (currently awaiting SLE profile)
Andy Buckle
Michael Thomson
John Cutting (Also PE)
Ian Nicholson
Michelle O’Neill (also leader of humanities)
Joanna Shaw (currently awaiting SLE profile)
Lucy Tasker
Jason Bach (CHEMISTRY & PHYSICS)
Danny Gibson
Zoe Hulme (BIOLOGY)
Kathryn Langridge (CHEMISTRY)
Jennifer Lees
Phil Roberts (CHEMISTRY)
Catherine Russell (BIOLOGY)
Nicola Shawcross
Paul Tasker
Oliver Walker (CHEMISTRY)
Julie Barnett
Michelle Critchlow
Maree Jordan

Teaching & Learning

Julia Turrell
Isobel Walters
Nicola Woo
Kris Burge (and English)
Sarah Jayne York (also ITT and Literacy)
Nicola Walker

Art
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

Miss Rebecca Coyle
December 2019
Altrincham Grammar School for Girls / Alliance for learning
Saint Paul’s Catholic High School
Overall - Requires improvement (January 2019)
Effectiveness of leadership and management - Good
Quality of teaching, learning and assessment - Good
School type: Academy Converter
Education Phase: Senior
Gender: Mixed
Local authority: Manchester
Age range: 11 – 16
Religion: Roman Catholic
Student count: 751
Admission policy: Non selective
Saint Paul’s Catholic High School in Wythenshawe, a voluntary academy, is a co-educational
comprehensive school for 11-16 year olds.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)



Curriculum development- I overturned the original curriculum to impact on results
whilst improving attainment for SEN, EAL and PP students.
 Assessment and tracking within the department and sharing good practice whole
school.
 2 Years experience as Head of Faculty and 5 years as Head of Department.
 Intervention strategies to ensure all opportunities are explored to remove barriers to
success.
 Initial teacher training
I have made a significant contribution to the areas I lead within the school. When I took
over the art department in December 2014, the exam results for that academic year were
26.2% A*-C and 7.1% A*A.
Within a short time I completed a MLDP course and impacted on the results which were set
to be repeated for 2015. Changing the schemes of work, visiting other departments,
presentations and monitoring and assessment systems.
2015 44.8% A*-C and 17.12% A*A.
2016 74.2% A*-C and 25.8% A*A.
2017 88% A*-C and 42.3% A*A.
2018 72.5% 9-4 52.5% 9-5 22.5% 9-7
2019 81.8% 9-4 59.1% 9-5 18.2% 9-7
For the past four years art has significantly outperformed many other subjects and is
excelled in the school.
After the project I completed in 2015 – Middle leaders development programme. I
continued with my development to do the NAML, last academic year I started the NPQSL
focusing on student leadership and whole school impact to raise attainment and aspirations
along with soft skills. Independently I completed 3 NCFE courses last year – mental health in
children, Leadership and Digital photography to continue developing my department.
Within my department we have strong schemes of work which have been recognised by the
exam moderator, last year one students work was used by the exam board for how to teach
to grade 9. This year we had 3 students achieve grade 9’s based on a reduced timetable of 2
hours per week. The expertise and support of the department allowed them to flourish.
Many students exceed targets in art. SEN in particular. Last year a student who achieved
grade 1 in all other subjects and was targeted with a 2 achieved a grade 5 for example.
Our tracking, assessment and intervention system is robust and all intervention is logged in
a presentation as it happens which supports the exam report the following year.

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

A new teacher and new Head of ICT joined our school were working alone in the
department and needed contact in a HOD induction capacity as he was establishing himself
and learning his way around the new role. He attended my department meetings to see
how we run departments in our school.
I modelled good practice, school policy and my departmental systems which have ensured
the sustained success of my department such as tracking, assessment, intervention, extra
curricular along with general admin and recording. Directed him to Pen portraits. Modelled
how we support SEN, HAP’s and PP with our tracking and intervention systems.
The tracking system for art was shared at HOD meetings.
Key opportunities:
•Sharing good practice
•Show casing the school systems and departmental systems
•Cross-curricular links and opportunities (we teach photoshop and he allowed Yr 11 to
research in ICT).
•Observing each other teach
•Working together in staff meetings on SISRA and data analysis

What was the Impact of your
support?

Impact
•They have settled well into school systems
•They now achieve excellent GCSE results in the ICT department and have settled well into
school systems.
• They have supported me with the student leadership for bucket 3 which is now rolled out
whole school.
•We both supported a struggling ITT student.
•We now work in collaboration on the school improvement team for ICT.

Assessment
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Louise Rainey
January 2017
Altrincham Grammar School for Girls / Alliance for learning
Sale High School, Trafford
Good with outstanding features (June 2015)

Sale High is an 11-16 foundation school with Technology Specialism in the selective
authority of Trafford. It is a smaller than average school with a challenging cohort and a
high FSM (40.1%). The school is dedicated to improving outcomes for all students and
recently achieved a P8 score of 0.15 (RAISE 2016), one of the best scores of the High
Schools in the local authority.
It is a school that has been on a journey from Special Measures to recently being graded
‘Good with outstanding features’ (Ofsted 2015). Examination results are better than
national averages including in many subject area, English, Science, Modern Foreign
Languages, History, RE, Art, Expressive Arts, Music and Technology.





Lead on raising standards through close analysis of data (RAISE and schools own)
and supports all departments in meeting their targets.
Several years’ experience coaching departments in tracking progress, identifying
gaps and planning interventions.
Training and advice on the implementation of the new government measures
resulting in a positive P8 score and the transition from ‘life without levels’.
7 years’ experience as a MLL of Science, improving standards, outcomes and ethos.

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

I have coached MLL in using the data to meet their agreed and often challenging targets.
This has involved CPD sessions on analysing and using the data that they are accountable
for, having regular meetings to support and challenge MLLs on their data and plans for
improvement. Once groups are identified it is transferring those numbers into intervention
strategies and securing the best outcomes for the individual pupils.
I line manage several staff, support them through quality assurance, moderation, schemes
of learning, staffing (new staff) and personnel issues. I also give them time to be reflective
and so utilise and develop their own leadership skills.
Under my leadership Science results increased year on year and have reached record high. I
believe in accountability, self- belief and investing in people resulting in several members of
my department going on to other leadership roles.

What was the Impact of your
support?

Ofsted 2015 includes how we identify students swiftly so ‘timely interventions can take
place ensuring the students make good progress’. My role then and even more so now
allows me to play a key role in student progress, the identification of key groups and so
support improvement.
The Ofsted Report 2015 commented that science was making consistently good progress
against challenging targets for all year groups. This was confirmed by students’ books and
our own internal data systems. The Ofsted Report stated ‘… the rate of progress is
significantly above average in science and modern foreign languages.’
This trend has continued and in the latest RAISE 2016 science continues to be above
National Averages in all areas of science as well as the schools’ progress 8 figure of +0.15. I
have played a key role in shifting the culture from the C/D key marginal students to
progress for all students and working with colleagues on strategies to get the best progress
measure for our school.

Assessment
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

Julie Sharrock
Altrincham Grammar School for Girls / Alliance for Learning
September 2017
Wellacre Academy
Overall : Good (May 2017)
Overall (at previous inspection): Requires Improvement (May 2015)
Wellacre Academy is an 11-16 all boys High School situated in the borough of Trafford. The
Academy is subject to the selection policy at the age of 11 which operates within the
borough. Wellacre’s intake is broadly in line with the national average on prior attainment;
however the more able cohort is below the national in all year groups. The percentage of
SEND students is significantly higher than national average whilst the cohort of
disadvantaged students is broadly in line with the national average.
Our motto of ‘Inspiring all to achieve’ is at the heart of everything we do. We have worked
hard as a school community on our vision and values. We believe a commitment to such
values results in success and achievement for all.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders in
your own school?










Whole school curriculum and timetabling
Assessment and reporting
Data and tracking
Disadvantaged students and ‘diminishing differences’
Line management of English, Maths, Humanities, MFL and Science
Middle Leader SEF
Outcomes
Line manage whole school numeracy and literacy leads

I have facilitated OTP and ITP courses through the National College as part of the GM
Challenge and I have also provided school to school support in History.
I have planned and delivered many CPD sessions to staff on assessment, Appraisal, target
setting, evaluating Teaching and Learning, quality assurance for Middle Leaders. Last year, I
completed Pupil Premium Reviewer Training and I continue to work collaboratively with
Trafford schools on the Pupil Premium agenda. In the second half of the Spring Term 2017, I
was the Acting Principal at Wellacre and this significantly broadened my experiences and
my work with staff. I also link closely with SLEs in school and am experienced in articulating
their impact against agreed targets. I have used coaching to support several members of
staff to improve and develop their practice and have facilitated two colleagues from other
schools on Leadership Residency at Wellacre in 2016 and 2017.
I have supported and coached the Leader of Maths to develop his faculty to ‘good’ by
improving T&L and student outcomes from significantly below national to significantly
above national at C/4 in two years. Likewise, I have supported and developed two Leaders
of English in four years through periods of significant curriculum change whilst maintaining
outcomes above national, but also to build highly effective teams through their approach to
leading others. This bespoke approach to the line management of faculties which is fluid
and responsive to emerging need, whilst retaining a strong strategic focus, is a key aspect of
my role.

What was the Impact of your
support?

As a result of strategic work with Middle Leaders, there has been a sustained and rapid
improvement in 5 standard passes including E&M (42% to 67% 2014-2017); above national
for all and boys only. 5A*GEM is always significantly above national for all and boys only
national (2016) and will be under new measures. Quality Assurance is well established and
a revised framework for judging attainment and progress against targets and national
expectations is firmly in place. Faculty SEF’s strongly support middle leadership
development and strategic use of data to improve student outcomes.
Sound understanding of data, bespoke intervention and strong collaborative work with
Leaders of Maths and English has resulted in ‘Basics’ of C+ or a 4 in English and Maths
improving every year to above national (45%in 2014 to 67% 2017). I have led on significant

change to the KS3 curriculum so that it better develops and deepens students’ knowledge,
understanding and skills as a result of leading faculty teams to identify the key strands and
competencies of new KS4 specifications. This is reflected in improved progress at KS3. 82%
of KS3 students feel that they are making good progress across their subjects (SV March
2017). The leadership of staff in creating subject Independent learning tasks at home, linked
to our own Knowledge Organisers, have supported students in consolidating their learning.
98% of parents agree that their son makes good progress at school (PV March 2017). 68% of
students are ‘extremely enthusiastic’ about developing skills as independent learners (SV
March 2017).
As a result of strategic leadership of the ‘diminishing differences agenda’ the outcomes for
disadvantaged students have continued to improve. The gaps for students in 2017 is 11.8%
at 5+ A*-C or 4-9 grades, a significant improvement again on the previous year.

Attendance & Behaviour
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Context of School

Mr Christopher Hunt (Headteacher)
BA(Hons) DCE NPQH
Tauheedal Educational Trust February 2015
Deputy Headteacher, Culcheth High School (2009-2015), Interim Headteacher (Jan-May 2014).
Headteacher (March 2015 to present)
Culcheth High School (LA Maintained)
Good (May 2017) overall and in every section.

Culcheth High School is a highly successful and over-subscribed community school in the heart of
semi-rural Warrington. We are recognised as “a good school” by OFSTED with many outstanding
features. As a high performing school over a number of years we genuinely strive to become the
‘best that we can be’ in all aspects of our work for young people and the community.
The school is committed to exacting high standards, to expecting excellence from all and to
developing outstanding learning with staff and students. We are an ambitious and forward
thinking institution where students’ success lies at the heart of everything we do. Culcheth High
School enjoys an enviable reputation for being a warm and welcoming school where genuinely
every person matters.
We relish the opportunity and responsibility for driving student success forwards and we are very
proud of all our young people’s achievements – attainment and progress at Culcheth are
consistently much higher than that found in most schools nationally. This is testament to our
core philosophy of ‘Learning for Life’ as a school deeply rooted in its community.
Culcheth High School provides an inspirational climate for learning within a safe environment.
Our facilities are quite simply amongst the very best in the North West. Experienced and
dedicated staff are securing key improvements on the journey towards outstanding status.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Attendance/Behaviour/Safeguarding/Leadership
Attendance
An improvement in whole school attendance by 0.6% in the first year and by 4.2% over four
years (2013-2017). Persistent absence dropped from 6.1% to 3.02% which equates to nearly
7500 more school days for our students. Pupil Premium students’ attendance has improved by
4% in 16 months (2015-2017) which will have a significant impact on the progress of students. I
have played an active role in supporting other schools by disseminating the attendance
procedures and protocols across other Warrington schools, personalising systems to meet the
needs of the schools with great success. Working closely with various attendance teams in a
supportive yet challenging way to ensure systems and data shots are used effectively to drive
sustainable improvements.
Behaviour
Exclusions have been reduced by 50% in four years (2013-2017) through implementing change in
a positive yet challenging manner. Through the introduction of rigorous and robust In school
monitoring systems and use of innovative strategies have been effective in reducing in school
disruption and ensuring a fully inclusive approach to education.
Safeguarding
Culcheth High School supports and leads LA training and has supported a number of schools to
develop effective policies, procedures and practices. The school’s safeguarding team have
innovative practices evidenced through the use of technology and use of the school website to
set up early intervention mechanisms for students, families and the community. I have
supported three other schools in Warrington through modelling elements of our school practice,
leading other school training and supporting other Designated Safeguarding Leads in developing
and being able to sustain their practices and procedures.
Leadership
OFSTED May 2017

‘The leadership team has maintained the good quality of education in the school since the last
inspection. The leadership team ‘run the school with an honest integrity which nurtures a hightrust environment where pupils and staff can flourish.’ This is how a member of staff described
leadership at this school. Inspection evidence supports this view.’
‘You have evaluated the strengths and weaknesses of the school with veracity based on secure
and reliable evidence. These findings are aligned with the school development plan which is
habitually evaluated and reviewed. Where improvements are not being made quickly enough,
you take action that will secure sustainable improvements rather than ‘quick wins’
‘Leaders’ work to raise the achievement of disadvantaged pupils has been impressive. The
difference between the achievement of this group of pupils and their peers nationally has more
than halved in one year. This massive impact is evidence of the capacity and tenacity of leaders.’
OFSTED May 2014
As then, Interim Headteacher, I led the school through a Section 5 OFSTED inspection (May 2014)
resulting in ‘Good’ judgements in every inspection area. The OFSTED report states:
‘The interim headteacher worked effectively with staff and with the deputy headteacher and
other senior leaders to ensure that the school’s high standards were maintained in the period
before the new headteacher took up his post.’
‘Senior leaders evaluate the school’s overall effectiveness accurately as good. The interim
leadership team led the writing of a new school development plan that responds to the school’s
key improvement needs. Immediate and effective action has been taken in response to weaker
aspects of the achievement of groups of students. The evaluation of the quality of teaching as
good is accurate. Staff morale is good.’
‘The school’s good performance has continued during the recent period of interim leadership.
Senior leaders’ evaluation of the school is comprehensive and accurate.’
As Headteacher, now, I am part of the ‘Warrington Challenge’ collaborative leading on a number
of school peer reviews, deployment of in-school support and leading a £61,000 ‘Future in Mind’
initiative to support mental health and wellbeing across all secondary schools in Warrington.
Warrington Challenge Peer Review (July 2015) led by HMI
The HT has a clear vision of what needs to be done to move the school forward. He has been
instrumental in restructuring the senior leadership team. Senior leaders have a clear
understanding of their new roles and responsibilities and they are keen to ensure that rapid
improvement is made towards addressing the areas for improvement arising from the various
reports mentioned herein. They are an enthusiastic and committed set of individuals.
In our recent Teacher Development Trust (February 2017) whole school audit in which the school
attained the Silver CPD Award, it states:
‘A significant majority of respondents ‘strongly agree’ they have frequent, informal conversations
around teaching and learning. This was supported in interviews with a majority of staff
remarking at the shift in culture over the last two years and those interviewed all suggested that
the culture shift has been radical and demonstrable. The headteacher has a strong vision for the
school in which teacher development is central.’
How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

Upon request from the Local Authority (May 2015), I supported a school in Warrington as they
strive to rapidly develop and move out of an OFSTED category and subsequent monitoring
reports show the positive impact of this support.
As a member of ‘Warrington Challenge’ I have led many collaborative elements across
Warrington schools including elements of financial benchmarking, school to school support,
support deployment and peer to peer reviews.
The school in category that I supported moved out of category and is now sustaining
improvements in areas that were supported.
The numerous secondary schools in Warrington and neighbouring LAs have been supported in
reducing absence successfully through implementing the same procedures used by Culcheth
High School which is evidenced in their absence data and OFSTED reports.
Warrington LA has rapidly improved outcomes and is in the top 5 most improved secondary LA
through the collaborative work of Warrington Challenge.

Attendance & Behaviour
Name

Matthew Reynolds
BA Hons QTS

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)
Context of School

January 2017
Alliance for Learning
Beamont Collegiate Academy
Vice Principal.
Overall: GOOD ( June 2017)
Leadership: Good
Behaviour and Welfare: Good
Beamont Collegiate Academy opened in March 2013 and serves the communities of Orford,
Longford, Dallam and Bewsey. Beamont Collegiate academy is a highly inclusive school and despite
dealing with the most ‘challenging’ intake in Warrington we are proud to boast some of the lowest
levels of exclusion and highest rates of attendance across all of the high schools.
The reputation of the academy has improved dramatically there are currently 797 students on roll.
The academy is located in an area of high social deprivation within Warrington and the school
deprivation indicator is 0.33 compared to 0.20 nationally, 90% of students coming from the town’s
most socially deprived wards (LA Pupil Profile Data). Raise Online place the academy in the top 20
percentile for deprivation. There is a strong infrastructure of support to deal with the social issues
that stem from this level of deprivation but the ’high expectations, no excuses’ mantra ensures a
strong focus on learning and outcomes.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Personal development, behaviour and Welfare, specialising in Attendance, behaviour and
implementation of new systems.


BCA is the most improved high school for the attendance of pupils who have previously
had exceptionally high rates of absence.



The attendance of students who previously had extreme high rates of absence is showing
marked and sustained improvement. Pupils value their education; few are absent or
persistently absent. No groups of pupils are disadvantaged by low attendance. Marked
and sustained improvement is evident with the academy above both the Warrington and
the national average.



Attendance at Beamont Collegiate has increased by an average rate of 2.2% per year since
2013, which is 5.5 times faster than the national rate of change. Attendance is maintaining
over 95%, surpassing national average for the first time in the school history. Persistent
absence is below the national average demonstrating the thirst students have to be in the
academy on a daily basis.



2016-2017 attendance was 95.8%. The highest figure recorded at Beamont and above the
national average.



There has been rapid improvement in attendance and we are one of the best attended
schools in the area and seen as a beacon of good practice.

“Pupils’ attendance is a strength of the school, including for disadvantaged pupils, and is better
than that of other pupils nationally.” HMI. 2017
“School leaders have high expectations of behaviour. Consequently, attitudes to learning are
positive and conduct around the school site is good.” HMI. 2017
 71% decrease in disruption to learning in the classroom from 2015-2017.


In 2014/2015 Only 1 student was permanently excluded, 0 from, 2015-17.

Year
2012-13 89
2013-14 23
2014-15 27

Fixed Term Exclusions

2015-16 9
2016-17 10
How have you supported
other schools or middle
leaders and senior
leaders in your own
school?

I have made a significant contribution to the areas I lead within the academy. Attendance at the
school was over 5% below the national average in 2013. Behaviour was judged to be inadequate,
which was affecting the day to day running of the school. This is evidenced by the highest number
of fixed term exclusions for a secondary school. My role required firstly, identification of the issues
and then work with all stakeholders to improve standards by taking the focus from behaviour to
learning. This required staff, students and parents/guardians to ‘buy in’ to a new culture.
BCA now excludes the lowest number of students of all Warrington high schools despite serving an
area which suffers from the highest level of socio-economic deprivation.
I have a proven track record of developing colleagues and sustaining improvement through
coaching conversations. Earlier in my career I supported teachers who were judged to ‘require
improvement.’ This involved supporting and challenging poor pedagogy in equal measure. This has
to be done sensitively In order to motivate and improve performance in the classroom.
I have also specialised in coaching as part of my MA in Education. I reviewed different coaching
episodes demonstrating sound knowledge and expertise. During my current leadership role I have
had to galvanise the whole school in my role as lead of behaviour, welfare and safety.

What was the Impact of
your support?

Beamont Collegiate Academy OFSTED report June 2017, rated Good for Behaviour and Welfare
for every area. They commented on the following:
“Pupils’ behaviour is a strength of the school”.
“School leaders are uncompromising in their insistence upon high standards of behaviour. Support
for pupils who are at risk of exclusion, including permanent exclusion, is effective. Exclusions are
well below national averages for pupils, including those who are disadvantaged and those who
have special educational needs and/or disabilities.”
“Leaders have an unswerving focus on good attendance. As a result, high levels of attendance are a
strength of the school. There is a range of support, intervention and reward measures which are
highly effective. Consequently, rates of attendance and persistent absence of pupils are better than
the national average and continue to improve.”
The change in students’ attitudes is exemplified in higher attendance rates and a significant
decrease in exclusions. They now attend regularly and in line with those rates seen nationally.
The tables shown the improvements in attendance and behaviour.
2016-17
2015-16
2014-15
2013-14
2012-13

95.8%
95.3 %
94.77 %
94.35 %
89.00 %

Persistent absence. Term 5
2016-17 6 %
2015-16 5.4 %
2014-15 2.6 %
2013-14 4.5 %
2012-13 7.5 %
Year
2012-13 89
2013-14 23
2014-15 27

Fixed Term Exclusions

2015-16 9
2016-17 10

Warrington Collegiate Education Trust Academy Monitoring Report
‘Attendance has improved significantly from a low base to a figure which is now above the national
benchmark. The work on attendance has been exemplary. This is evidenced in all cohorts, including
disadvantaged students.
Fixed term exclusions have also dropped, and this includes those students internally excluded. There
are clear referral systems, and students are set targets following internal exclusions. The academy
has recognised this as a priority and there have been clear improvements in a number of areas.
Student Voice was very clear about these improvements – one Year 11 student said that she felt the
school was a completely different school to the one at which she started.
There are good pastoral systems in place using both the teaching and support staff. Students spoke
clearly of having a range of ‘trusted’ adults in whom they could confide.
Behaviour in lessons was also good, with students following instructions and co-operating with
adults. Mutual respect between staff and students was clearly evident.’

Attendance & Behaviour
Name

Phil Pemberton

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Altrincham Grammar School for Girls / Alliance for Learning
January 2017
Wellacre Academy
Overall : Good (May 2017)
Overall (at previous inspection): Requires Improvement (May 2015)

Context of School

Wellacre Academy is an 11-16 all boys High School situated in the borough of Trafford. The
Academy is subject to the selection policy at the age of 11 which operates within the borough.
Wellacre is broadly in line with the national average on intake.
Our motto of ‘Inspiring all to achieve’ is at the heart of everything we do as an Academy. We
have worked hard as a whole school team on our vision and values. We believe a commitment
to such values results in success and
achievement for all.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

My leadership has helped secure improvements in attendance, punctuality and behaviour.
Attendance at Wellacre has consistently risen and been above the national average in recent
years – we have a 3 year trend of being above / in line with the national average (95%). The
persistent absentee (PA) figure has been well below the national figure as has our unauthorised
absence (UA) figure. Students are punctual to school and to lessons with less than 1% of
students arriving late to school. We have established clear protocols and strategic approaches
to attendance, personalising systems to meet the needs of our school and creating a team
approach to ensure attendance is and remains high profile. The attendance and punctuality
policy gives clear and strategic responsibilities to all staff. I work in a supportive yet challenging
way to ensure our systems and data are used effectively to drive continuous improvements.
Improved attendance has had a significant impact on the progress and attainment of our
students.
The launch of our behaviour for learning strategy shows positive feedback from staff, students,
governors and parents/carers. Low level disruption in lessons is rare and persistent disruption
to learning has significantly reduced by 70%. The number of exclusion episodes has decreased
over the last 3 years and continues to be on a downward trend (whereas national data shows
an upward trend).
Strong links and collaborative work with external agencies provide effective support for
students and their families leading to improved attendance, behaviour, engagement and
attitude to learning levels. The introduction of rigorous and robust monitoring systems along
with the behaviour strategy have been effective in reducing low level disruption and ensuring a
fully inclusive approach to education.
In our last Ofsted inspection (May 2017) personal development, behaviour and welfare
received the following recognition:
‘The behaviour of pupils is good. The new behaviour policy is having a positive impact. Staff,
pupils and parents talk of the ‘culture shift’ in the school since the last inspection. One member
of staff commented, ‘Behavioural issues have greatly reduced in the past few years and I
believe that is down to good leadership and all staff supporting each other.’ Inspection findings
corroborate this view.
Pupils’ conduct around the school is consistently good. They are self-disciplined and orderly
when they move around the school. The atmosphere is calm and safe. At break times, they are
sociable and respectful towards each other.
Attendance is above average and overall persistent absenteeism is below average. Persistent

absenteeism has reduced among disadvantaged pupils and pupils who have special educational
needs and/or disabilities. Pupils at risk of poor attendance receive effective early support and
there are rigorous procedures to follow up absence.
Both permanent and fixed-term exclusion have been high in the past but have reduced
significantly to be closer to average. Incidents leading to isolation or removal from class have
also reduced significantly. The reduction in serious behaviour incidents reflects the higher
expectations for behaviour and the greater engagement of pupils.
Pupils who are at risk of exclusion or absence are supported very effectively in the school’s
inclusion centre. The provision supports pupils to make more rapid progress in their learning
and develops their personal and social skills successfully.’
In the previous inspection (May 2015) personal development, behaviour and welfare received
the following recognition:
‘Students attend well and leaders in this area have made effective changes to ensure that
attendance has improved. Leaders have worked effectively with parents and students to
improve punctuality. Leaders’ work to improve attendance has been very effective. Attendance
has consistently risen and been above average in recent years. This reflects the strong work by
leaders with particular families to ensure that there are far fewer students who are regularly
absent.’

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

Prior to taking up my current role as Vice Principal I actively sought to work with other schools
and contribute to the development of other leaders driving school improvement, consequently
having a positive impact on improving outcomes for students. Having built leadership capacity
within a large curriculum area which I led for ten years and being seconded to the leadership
team I was afforded the opportunity to participate in system leadership to help improve not
only my own school but other schools locally and further afield. My support has helped
underperforming schools secure improvements in attendance, punctuality and behaviour. I
have been instrumental in shaping and developing pastoral teams, helping to sustain
improvements in behaviour and attendance of targeted individuals by early action and
intervention and by leading on key pastoral interventions which monitor student progress and
show impact.

What was the Impact of
your support?

I feel that the framework within which I operate empowers others and this has contributed to
improved attendance and behaviour - it has increased their confidence and capacity within
their role. Staff at all levels feel empowered to manage behaviour in their classrooms and
around the site.
I have secured accountability for attendance by giving key staff the procedures and the tools
necessary to succeed to ensure attendance remains high profile as it is a collective whole
school approach. The impact has been clear – whole school attendance has improved, overall
absence has reduced and staff report student behaviour is good.

Attendance & Behaviour
Name

Scott Lewis

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

November 2018
Alliance for Learning

Context of School

Cedar Mount is a rapidly growing academy in Gorton, East Manchester. There are currently 815
pupil on roll, with 42% from Disadvantaged backgrounds and has a 65% EAL population.

Cedar Mount Academy
Bright Futures Education Trust
September 2017: Requires Improvement (all judgment areas)

Gorton is one of the most deprived areas in the Northwest and, when housing costs are taken
into account, 42.1% of children live in poverty (End Child Poverty 2016).
The school has been part of the Bright Futures Educational Trust since September 2012 and has
had 4 different Principals across that period. Despite a turbulent time, stable leadership during
the HMI monitoring period (2016 onwards) helped HMI recognise the rapid improvement the
academy had made which then allowed the Section 5 inspection team (July 2017) to remove the
academy from Special Measures and grade it Requires Improvement (3).
Historic exam results have been below floor, as has Progress 8 but the improved teaching and
learning, leadership and management and behaviour in 2016-17 led to a slight improvement in
outcomes for students. This was built on significantly on 2017-18 with improvements in all areas
and a significantly improved Progress 8 score (Up from -0.89 to -0.374) which made the academy
the most improved school for progress in Manchester 2017-18.
Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Behaviour, attendance and school leadership.
Being persistent, insistent and consistent through implementing systems which have helped:





How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

Improve attendance from 91.62% (2015/16) to 94% (2017-18).
Reduce lateness to school from 6% (2015-16) to just over 2% (2017-18).
Change character and culture, going from 17 permanent exclusions over a two year
period of time (2014-16) to just 7 over the past three years.
Reduce fixed term exclusions showing a three year improvement trend.

Joined Cedar Mount Academy in September 2015 when the school had just gone into Special
Measures. As part of the Senior Leadership team responsible for behaviour and attendance, the
HMI monitoring visits followed by the full inspection highlighted the improvements made with
specific references to the leadership within this area.
Ofsted, Section 5 Inspection Report July 2017
“The leadership and management of behaviour is strong. Behaviour and attendance have
improved significantly since the previous inspection.”
“The vast majority of pupils behave extremely well and get along with their peers from very
different backgrounds to themselves.”
“Attendance has improved significantly since the previous inspection…….”
“There has been a drastic reduction in fixed-term exclusions since the previous inspection as the
school invests in more productive alternatives. There are well-developed reciprocal relationships
with local schools offering an alternative to exclusion.”
Part of the leadership team that helped bring the academy out of Special Measures (2017) which
in turn has built the solid foundations to support Cedar Mount Academy becoming the most
improved school in Manchester for 2017-18 with progress being made.

CPD / Facilitation / Leadership
Name

Andrew Dickens

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

September 2016
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

Co-op Academy Failsworth
Overall: Requires Improvement
Leadership: Good
May 2016
Co-op Academy Failsworth is an urban, popular, mixed 11-16 large (1500 students) school on the
boundary between Oldham and Manchester (the school converted to Academy status with Cooperative Academies Trust as the Sponsor in September 2017).
The catchment area includes pockets of high deprivation and the number of students eligible for
Pupil Premium is higher than average. The students, staff and community have great confidence
in their school.
Maths, Leadership of CPD
As Head of Mathematics, I led the department’s CPD and participation in small grants award
projects with the NCETM. Pupil outcomes in GCSE Mathematics improved significantly during
this period.
As Senior Lead Practitioner / Assistant Headteacher with responsibility for Mathematics my
current role includes; the strategic leadership of teaching & learning, day to day provision,
curriculum development, leadership coach / mentor, co-ordination of coaching walks to impact
on progress and CPD development with a focus on pedagogy / informed practice.
Maths Hubs / NCETM Work Group Lead for National Collaborative Project – Mathematical
Reasoning, Y5-8 Continuity Work Group (Multiplicative Reasoning), NW1 Hub Problem Solving
Work Group, and Oldham Opportunities Area - Local Leader in Maths Education (Oldham OA
LLME) Project.
I have had responsibility for leading in the development of the whole school CPD and Coaching
programmes. This involved working sensitively and collaboratively with middle, senior and peer
colleagues, acting as a Leadership Coach and using facilitation skills.
My role as a Work Group Lead in the NCETM / Maths Hubs National Collaborative Project –
Mathematical Reasoning in KS3 has involved promoting collaborative partnerships to widen the
impact of training and professional development and the coaching / mentoring of Work Group
School Leads to develop departmental practice and culture to improve teachers’ confidence
when addressing the new secondary maths curriculum.
Evaluation surveys of the Co-coaching for Teaching & Learning Programme showed positive and
significant impacts on Teaching & Learning. A shift in culture across school has been palpable,
with colleagues more willing to open their doors, share good practice and embrace coaching
walks.
“The leadership of teaching and learning and teacher development is impressive. Middle leaders
receive high quality professional development and are more focused on the impact and
outcomes of their work. There is compelling evidence that they are having a positive impact.
Cited from: Ofsted Monitoring Visit Report, Failsworth School, June 2015. Work Group Schools
continued to participate in year 2 of national project.

CPD / Facilitation / Leadership
Name

Jennifer Ogunmyiwa

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)

Feb 2012
Altrincham Grammar School for Girls / Alliance for Learning

Recent OFSTED
judgement
(Overall and Leadership)
Context of School

Outstanding in all areas (2008)

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

I am an experienced facilitator and Senior Leader, currently Vice Principal with whole school
responsibility for behaviour, attendance, safety and safeguarding and GDPR.

Altrincham Grammar School for Girls
(Bright Futures Educational Trust)

Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of academic
success, sporting and cultural achievement and caring service to the community. It is part of the
Bright Futures Educational Trust (BFET) which is a multi-academy and school led organisation
based in the North West. The Trust was set up in 2011 in consultation with the Department of
Education and Manchester City Council, with its core aim being to raise attainment in local
schools.

Presently, I am the lead facilitator on a number of externally accredited courses including SLE
training and NPQML. I believe that facilitation is a valuable tool for peer to peer support. As a
facilitator I am approachable whilst providing opportunities for challenge and reflection. I bring
to the role a range of experience at leadership level and am able to establish relationships based
on rapport and trust. I have considerable experience supporting Middle Leaders from a range of
schools, academies and colleges to develop skills and improve practice. Programmes I facilitate
include:



SLE Core Training
Ambition School Leadership NPQML

I am also currently leading bespoke facilitation courses on teaching and learning in schools
within our Trust and Teaching School Alliance.
How have you supported
other schools or middle
leaders and senior leaders
in your own school?

I am a trained facilitator and was originally part of a team delivering three training programmes
to over 40 different schools from within Greater Manchester. I have successfully delivered the
Improving Teacher Programme, the Outstanding Teacher Programme and the Teaching and
Learning Immersion Programme. Approximately 150 delegates participated in these training
programmes. I have also facilitated on the OFP, Outstanding Facilitator Programme.
In the last 3 years, I have delivered the SLE Core Day and Enrichment Training and have been
Quality Assured on two occasions, the most recent commented on the Confident, articulate and
engaging delivery. I have also been through several quality assurance processes as part of
Ambition. Feedback form the NPQML has been outstanding commenting on the excellent
rapport with the group, effective use of signposting, questioning, summarizing and reframing as
well as making the sessions enjoyable and relevant.
I have also led whole school staff Inset and governor training on a range of topics including
questioning, student voice, effective use of form time, Restorative Practice and de-escalation,
GDPR and safeguarding.

What was the Impact of
your support?

Through the facilitation programmes and sessions, I believe that leaders have been provided
with the opportunity to reflect on their role in school and think about how they can develop and
use new strategies, ideas and perspectives. In addition, it has increased their confidence and
capacity within their role. Recent feedback has also commented on increased confidence for
SLEs and Middle Leaders (on NPQML) to fulfill their roles.

CPD / Facilitation / Leadership
Name

Stacey Partridge

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

October 2018
Altrincham Grammar School for Girls/Alliance for Learning

Context of School

Wellacre Academy is an 11-16 all boys High School situated in the borough of Trafford. The
Academy is subject to the selection policy at the age of 11 which operates within the borough.
Wellacre’s intake is broadly in line with the national average on prior attainment; however the
more able cohort is below the national in all year groups. The percentage of SEND students is
significantly higher than national average whilst the cohort of disadvantaged students is broadly
in line with the national average.

Wellacre
Good

Our motto of ‘Inspiring all to achieve’ is at the heart of everything we do. We have worked hard
as a school community on our vision and values.
Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

●
●
●
●
●
●
-

Whole school CPD & Research Lead
Whole school Appraisal
Whole school Teaching & Learning
Experienced Quality Nominee for BTEC provision
Line management of Humanities, Creative Arts and Technology, Computing and Sport
Faculty areas
Line management of whole school Careers provision
I have provided school to school support to embed QRD BTEC Quality assurance.

-

I am currently an improvement champion for the Education Development Trust School
Partnership Programme.

-

I have planned and delivered many CPD sessions to staff on appraisal target setting,
effective teaching and learning, evaluating T&L at faculty level, embedding
metacognition and difficult conversations

-

I also work closely with SLEs in our school and am experienced in articulating their
impact against criteria

-

I am an experienced mentor and lead on SCITT, NQT and RQT programmes

-

I am an experienced coach and have supported staff new to leadership roles. I have
enabled Leaders of Creative Art and Technology and PE to develop their faculty areas to
‘good’ by improving T&L and student outcomes to significantly above national average.

-

As a result of strategic work with Middle Leaders, quality assurance is well established
and a revised framework for judging attainment and progress against targets and
national expectations is firmly in place. Faculty SEF’s strongly support middle leadership
development and strategic use of data to improve student outcomes.
I have led on significant change to teaching and learning and appraisal target setting, so
that it better develops and deepens students’ knowledge, understanding and skills as a
result of leading faculty teams to identify the key strands and competencies of
independent learning. This is reflected in improved progress at KS3. The leadership of
staff in creating subject Independent learning tasks at home, linked to our own
Knowledge Organisers, using new technologies has supported students in consolidating
their learning.
The Teacher Development Trust audit (2017) awarded Wellacre silver for its ‘ambitious
plans, very positive direction of travel and rapid progress’ in the continued development
of CPD.
Feedback from schools regarding the relevance and impact of the practice shared has
been extremely positive. All training sessions delivered have had overwhelmingly

-

-

-

-

positive feedback on evaluations with teachers commenting that the sessions were
practical and have had direct impact back in the classroom.
Feedback on supporting schools at a whole school level, Senior Leaders have
commented that the support was effective in enabling them create new plans and drive
policy forward.

Curriculum / Teaching & Learning

Name

Kathryn Chapple

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

October 2015
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

Sale High School, Trafford
Good with outstanding features (June 2015)
Founded in 1939 Sale High School is an 11-16 foundation school with Technology specialism.
Graded ‘Good with Outstanding features’ by Ofsted in 2015. Examination results for the
school are above national averages in key subject areas including English, Maths Science,
Modern Foreign Languages, Humanities, Expressive Arts, PE and Technology.
I have several years’ experience as a DHT leading on curriculum development, teaching,
learning and assessment, raising standards and achievement. My most recent responsibility
was to develop quality assurance processes, which are always being refined, to ensure we
have an accurate picture of strengths and development needs. My previous role as T&L
consultant for Stockport LA saw me supporting a variety of 14 secondary settings to improve
T&L and leadership. I enjoyed working with senior teams and middle leaders to developing
staff at the schools and thereby improving the provision for their young people.
My work involves maintaining the training and development of our Middle Leaders and I also
work closely with our AHTs to further develop their leadership roles.
I support the organisation of staff development including leading and co-ordinating whole
staff CPD / INSET programmes.
For several years I have made a significant contribution to the improvement of all school
outcomes and, through classroom practice, specifically improved the achievements of GCSE
RE, History and Psychology.
I enjoy coaching and mentoring senior and middle leaders and my approach enables them to
develop their own and others leadership styles as well as hold others to account. I also work
directly with all levels of teacher to improve classroom practice, moving many from RI to
good and good to outstanding. I work closely with the AHTs to ensure the school is
continuing to develop outstanding leadership of teaching, learning and assessment so that
we continue to raise achievement and attainment for all our pupils.
2015 saw Ofsted praising the whole leadership team for ‘…senior leaders and middle leaders
have acted decisively and with tenacity since the previous inspection and this has secured
marked improvements in the quality of teaching and in students’ achievement.’
2015 A*-C including Eng and Maths has risen by 11% and are now above national average
with an significant increase in 3 and 4 levels of progress. Nearly every option subjects is
above national averages on A*-C and progress, with the majority significantly so.
Recently my GSCE psychology mixed ability cohort achieved 78% grades A* - C with most
students making four levels of progress. Most recently GSCE RE students achieved 83% A*-C
with above national average 4 levels of progress and as a whole cohort entry.
During a recent Ofsted inspection teaching in learning was judged as ‘good’ and many
features of the management and delivery were praised as very effective. Teaching and
Learning is at the centre of all school business and staff are continuously supported in self
-evaluation and leading others in order to further improve.

Data / Progress / Tracking

Name

Thom Copestake

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)

Altrincham Grammar School for Girls / Alliance for Learning
September 2016

Context of School

Founded in 1910, Altrincham Grammar School for Girls (AGGS) is proud of its long tradition
of academic success, sporting and cultural achievement and caring service to the community.
Today’s pupils (approximately 1250 on roll, including 300 in the Sixth Form) are encouraged
to maintain the highest standards of the past, whilst preparing to play their part in the
increasingly technological world of tomorrow. Enjoyment of learning, self‐discipline, concern
for others and opportunities for leadership lie at the heart of the school’s ethos. Every girl is
valued equally and encouraged to develop her full potential.
Curriculum: As part of my responsibilities as Assistant Vice Principal, I am responsible for the
curriculum across all key stages. I have led the school through changes to the GCSE and A
Level options processes and effectively met the ever changing needs of staffing and
timetabling. Through effective planning, co-ordination and timetabling, I have saved costs on
the staffing budget each year, whilst still ensuring the students are accessing a full, broad
and balanced curriculum. I have supported schools through whole school curriculum reviews
and offered guidance regarding timetable models and how to best ensure staffing is
effective.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Altrincham Grammar School for Girls
Outstanding in all areas (2008)

Data: I have worked with staff in my own school, and in others to support the analysis of
GCSE and A Level data. I have developed and introduced new systems to check progress at
key points throughout the year and I have refined the process for data input and extraction.
Through a bespoke Middle Leader training programme, I have helped to make data more
accessible and more relevant, ensuring that form tutors and Heads of Year have access to the
data they need much more quickly. Furthermore I have put strategies in place so that staff
understand what the data means for them and this allows for timely intervention and
student progress becomes the focus.

How have you supported
other schools or middle
leaders and senior
leaders in your own
school?

What was the Impact of
your support?

Assessment: Part of my responsibility has been to lead staff through changes to a new
assessment system at KS3, as well as ensuring all staff are aware of the changes at KS4. I
have supported schools through development and implementation of new assessment and
tracking methods.
In my previous post, I was Assistant Head of Sixth Form and I worked with staff to improve
their practice, developing marking and feedback strategies for Sixth Form students and
ensuring that strategies were put in place to ensure all students were able to make progress.
I work closely with HODs to ensure they are making the most of the data available to them.
I have worked with other members of the senior leadership and middle leadership team to
ensure our new KS3 assessment system is rigorous, useful and clear for all.
My responsibilities for staffing, timetabling and curriculum management mean that I work
very closely with the Principal to analyse staffing needs and to monitor the budget, as well as
liaising with HODs and ensuring effective communication in the timetabling process.
AGGS is part of a trust so I often support/advice our other schools on data where
appropriate.
Developing the marking and feedback policy ensured that students were always given clear
indications of how to improve their work and their learning and independent learning has
improved.
Through a staff training programme, we have ensured that all data is timely, relevant and
accurate and moreover, that it is being used to monitor progress and intervention. The turnaround time has improved and through the introduction of tutor monitoring, we are able to
tackle intervention needs much more quickly. Middle Leaders feel that data is much more

useful now.
Staffing and analysis of needs begins early in the school year, and as such, we can plan for
recruitment and work on the timetable can start at a reasonable point in the school year.
Whilst in this role, the school timetable has been completed by the end of June, with staffing
needs accommodated and with a decrease to staffing costs.

Data / Progress / Tracking
Name

Sonia Schofield

SLE Designation
(Date of Designation &
Teaching School)

September 2020
Altrincham Grammar School for Girls/ Alliance for Learning

Current School
(LA or Sponser)

Flixton Girls School part of the Healthy Learning Trust

Recent OFSTED Judgement
(Overall & Leadership)

Context of School

Overall: Good (July 2018)
Leadership: Good
Overall (at previous inspection): Good (March 2014)
Leadership: Outstanding
Flixton Girls School is the founding school in a Multi Academy Trust. It is an 11-16 All Girls
School situated in the borough of Trafford. The Academy is subject to the selection policy at
the age of 11 which operates within the borough. Flixton Girls’ intake is broadly in line with the
national average on prior attainment. The percentage of SEND students is significantly higher
than national average whilst the cohort of disadvantaged students is broadly in line with the
national average.
Pupils with low starting points generally make strong progress, outperforming others
nationally which was referenced in the most recent OFSTED report.
The school has a highly successful All Girls 6th form which is funded in partnership with
Trafford College.
The school provides an inspirational climate for learning within a safe environment.
Experienced and dedicated staff are securing key improvements on the journey towards
outstanding.

Particular area(s) of
Expertise/Strength










How have you supported
other schools or middle
leaders and senior leaders
in your own school?

Developing a strategy for School Attendance and reducing levels of Persistent
Absenteeism
Curriculum and Quality Assurance
Assessment
Pupil Tracking and Reporting systems
Line Management of English, Maths and Science
School Self-Evaluation
Outcomes
Coaching Middle and Senior leaders

As a Head of School Improvement and as a Local Authority Adviser I have worked with schools
to support system leadership and building capacity within newly formed leadership teams. The
main areas of my work have been in ‘implementing and developing systems’ that will support
sustained improvements. I have worked in 24 secondary schools in the North West and have
built good relationships with the leadership teams.
In supporting senior leadership teams, I have been able to share ‘best practice in assessment
and attendance’, I have set up ‘Raising Attainment Plans Meetings (RAP) and coached leaders
in questioning and analysing pupil performance data. Support has included Implementing
effective data systems and disseminating this to staff which has ensured consistency and
improved outcomes.
I have had responsibility for leading in the development of the whole school CPD and Coaching
programmes. I have a proven track record of developing colleagues and sustaining
improvement through coaching conversations. Earlier in my career I supported teachers who
were judged to ‘require improvement.’ This involved supporting and challenging poor
pedagogy in equal measure.
In school, I work closely with the DHT and AHTs to ensure the school is continuing to develop

outstanding leadership of teaching, learning and assessment which will support improved
outcomes. Part of my role is to audit and evaluate current provision and work with staff to
develop ‘best practice’. I review all areas of the school and write recommendation reports for
the Trustees.
What was the Impact of
your support?

In my current position I have developed and embedded robust quality assurance systems at a
whole school level. This has supported sustained improvements over the last 8 years.
In my first three years at FGS the GCSE results improved from 53% A-C including English &
Maths (2012) to 74% (2015) as direct result of rigorous pupil data tracking systems including
the introduction of the ‘Raising Attainment Plan’. The school has consistently maintained a
progress 8 score in line with national.
In the school OFSTED inspection we were
awarded ‘outstanding’ for Leadership. The results also placed the school in the SSAT top 10%
of schools in England for Value added.
In a previous role as a Senior Leader in a Manchester Secondary School, I developed the
strategy for securing improved whole school attendance. The starting data was 84% and in 16
months we achieved 95% and reduced levels of persistent absenteeism from 22% to 11%. I
also led the Behaviour and Attendance Partnerships in Manchester LA and supported schools
in developing their attendance strategy. The school was identified by the National Strategies
as ‘best practice’ in attendance and securing improvement.

Design & Technology
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Hayley Barry

Stretford Grammar School
Good

Context of School
Stretford Grammar School is an 11 – 18 mixed grammar school located in the north of the
Borough of Trafford graded Good by Ofsted in 2019. GCSE examination results for the school
were well above average in 2018 and 2019.
The proportion of students who are disadvantaged is above the average for a grammar school
and 40% of students are classed as EAL learners. The proportion of students from a minority
ethnic background is above average. There are currently 850 students on roll at the school and
it is full in Key Stages 3 and 4.
Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

In taking up my current position at Stretford Grammar School I have been challenged in
regenerating a department that had remained static for a number of years, with little
innovation in teaching and learning or curriculum development.
It is a challenge in which I have been successful. An evaluative overhaul of the curriculum has
led to a dramatically increased student engagement with the subject, directly evidenced
through student voice. Also in the uptake of extra-curricular activities such as Engineering club,
along with success in both regional and national finals with F1 in Schools. Student numbers
opting at GCSE have gone from 5 or 6 students to a current cohort of 38 for Design Technology
and 25 in Food Preparation and Nutrition, this is in a climate where nationally schools are
having to make cutbacks and numbers opting for the subject are decreasing.
The achievement of students within the department is consistently increasing. This year the
department has achieved a very strong set of results working to new specifications. Design
Technology had a residual of 0.15, P8 score of 0.94 and all students over achieved in the
coursework element with an average score of 81/100 which in is line with high grade 8.
There have been challenges in dealing with fluctuating staffing in the department, including
non-specialist teachers and NQT’s. This has required strong leadership and effective
management strategies, and a strength in curriculum planning to ensure a consistent high
quality of teaching and learning across the department regardless of experience or specialism. I
have been successful in establishing positive working relationships, working across faculties, in
order to establish strong teaching and learning within the department. This has involved the
introduction of new assessment and feedback policy which has dramatically improved the
standard of work and quality of learning taking place within the subject. I have introduced new
policy and practice in health and safety within the department, with inductions for new staff
and delivering training to build skills and confidence.

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

I have worked with and supported several NQTs over my teaching career, the most recent
being a current member of staff working as a non-specialist within the department. As a nonspecialist teacher and someone who is new to the profession it has been essential to ensure
that they are well supported in delivering subject content, but also to establish clear
expectations of department policy and practice. This has involved developing robust schemes
of work and resources such as exemplar work, in order to support teaching and learning, along
with extra support meetings where pedagogy and delivery of content are discussed and shared
though coaching. Setting up lesson observations where they can come and observe good
practice has also been a part of this along with learning walks and book scrutiny to evaluate
and monitor their progress. I have also helped to support and develop other NQT’s in the last
few years, again teaching outside of their specialism in the area of Food Preparation and
nutrition. In this instance it also meant preparing students for GCSE, so needed extra attention
in facilitating training needs and supporting the development of more rigid assessment
structures and skills building.

In recent years I have also had the experience of working within a department that were stuck
in old working practices, delivering very dated and comfortable schemes of learning, with little
challenge or relevant assessment. I have challenged them to take on teaching and learning
outside of what was comfortable and familiar, providing training, resources and support to
enable them to do this. Now these staff members are successfully delivering challenging
curriculum projects, and are motivated to develop their own resources to improve and
enhance student engagement and progress. They are also now assessing students using in a
more consistent and relevant way that links across the whole curriculum within Design
Technology, not just within their teaching topic. This is facilitating students to develop the key
skills needed in order to make sustained progress across Ks3 and in to Ks4. As a result the
popularity of Design Technology has increased both at GCSE and A Level in a system where
students have free choice across all option blocks so are not forced to choose any specific
subjects.
I have also had the experience of working with a more recalcitrant temporary members of
staff. This has challenged me in providing a more controlled form of coaching practice, where
specific intervention strategies such as weekly meetings and planning sessions had to take
place. It also involved collaboration with SLT in establishing a frame work for monitoring and
supporting to ensure that standards of teaching, learning and assessment were maintained.
I am currently working with an aspiring middle leader which involves encouraging and coaching
in the development of the Food and Nutrition areas of the curriculum and aspects of
department leadership. It has been important here to encourage supported increased
responsibility in the development of the curriculum, facilitating training needed where
identified to support them in this. Sharing of good practice at department meetings is a regular
occurrence, and they are often encouraged to lead on specific items on the agenda and present
to the rest of the department/faculty.

What was the Impact of
your support?








Increasing numbers at GCSE and A Level.
Strong positive outcomes for all pupils in both examination and NEA practice.
Excellent outcomes and commended practice in the delivery of the NEA.
Commended practice in the delivery of the NEA in moderator feedback.
Staff confident and consistent in assessment.
Increasing engagement and opportunity for extracurricular opportunities within the
department.
 Strong positive relationships within the department and those teaching outside their
specialism.

Design & Technology

Name

Lisa Conce

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)
Context of School

October 2018

Sale High School Trafford
Overall good with good leadership (June 2018)

Sale High is an 11-16 foundation school with Technology specialism operating in a selective
area. Graded ‘Good with Outstanding features’ by Ofsted in 2018.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior
leaders in your own
school?

What was the Impact of
your support?

It is a school that has been on a journey from Special Measures to recently being graded
‘Good with outstanding features’ (Ofsted 2015). Examination results are better than national
averages in many subject area including English, Science, Modern Foreign Languages,
History, RE, Art and Design & Technology, Food and Nutrition and Computer Science.
The proportion of disadvantaged students is higher than average in comparison with other
secondary schools – currently over 40% of students are designated disadvantaged.
MLL for Technology at Sale High School since September 2011.
In Technology, student progress shows an upward trend in all areas with positive progress in
DT and Food and Nutrition. The department’s results remain above National Average in all
areas. These include DT, Computer Science and Food and Nutrition. We do particularly well
with our disadvantaged and higher level learner disadvantaged students; they performed
better in both Design and Technology and Food when compared with non-disadvantaged
students.
Raising achievement of disadvantaged students in order to reduce
the disadvantaged gap with the launch of the Accelerate programme in year 11.
Since the success of the Accelerate programme I have run several CPD and staff information
briefings on effective strategies used with disadvantaged students. I have led on several inset
sessions focusing on underachieving disadvantaged students and identifying them in the
classroom. I have presented data analysis, giving departments a clear focus regarding which
students and what interventions should be taking place to raise attainment. The programme
went towards highlighting this key group in all departments and narrowing the gap.
I have worked on two whole-school priorities; the five A*-C including Maths and English
measure, and closing the pupil premium gap. As KS4 Progress Coordinator I worked with
Middle Level Leaders to implement key strategies within their departments, helping them to
work towards closing the gap and achieving positive outcomes for the students.
During my work on closing the pupil premium gap I have also delivered several CPD sessions
and worked closely with Middle Level Leaders and Assistant Middle Level Leaders in sharing
good practice, enabling members of staff to lead within their own departments to help close
the gap.
I have led on several inset sessions focusing on underachieving disadvantaged students and
identifying them in classrooms. I have presented data analysis, giving departments a clear focus
regarding which students and what interventions should be taking place to raise attainment.
Technology results have remained above National Average for the last 4 years.
The disadvantaged gap reduced significantly in the first 2 years of running the Accelerate
programme. The gap was initially 33% in 2014. It then reduced by 14% the following year and a
further 13% the year after that.

Design & Technology

Name

Matthew Cook

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)

November 2019

Context of School

St Ambrose College is a Catholic Boys’ Grammar School situated in an affluent area of South
Manchester. However, most students are from wider Trafford and beyond, including areas of
Greater Manchester regarded as having high levels of deprivation. Therefore, our intake
represents a range of backgrounds. Indeed, the school actively aims to increase its percentages
of students from disadvantaged backgrounds as evidenced in our Admissions Policy and we
have an excellent track record with both progress and attainment with students eligible for the
pupil premium. Students are selected on the basis of an entrance examination, but, our
primary selection criteria is based on faith. Our mission statement drives all that we do:

St.Ambrose College
Outstanding overall with outstanding leadership.

At St Ambrose College, we will follow the example of Blessed Edmund Rice and his vision for
education as laid out in The Eight Essentials. We will provide a rounded, holistic and
transformative Catholic education enabling all boys to grow in faith and reach their full
potential as well educated, disciplined, compassionate and empowered young men who strive
for excellence and justice in all that they do. With the Gospels and the spirit of Blessed Edmund
at the heart of what we do, staff, pupils, and families will partner together to celebrate the
talents and individuality of all in our community and produce resourceful and resilient
Ambrosians, equipped to make a positive impact in the modern world.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Strengths:
 Curriculum planning and assessment
 Teaching and learning
Data:





In my first year at St.Ambrose A/A* results increased by 21% across the department
with five GCSE classes.
Progress residuals went from –0.61 to+ 0.4 in my first year. Average grade rose from a
B- to A=.
Progress residuals went up again in my second year to +0.97 with an average grade of
8/9.
Since becoming head of department st St.Ambrose College we have consistently
outperformed similar centres.

I regularly achieved similar outcomes as a class teacher at my previous school within a very
different context (50% free school meals, 78% Pupil Premium and 28% SEND). All students
made at least three levels of progress with most making four to five levels of progress. Again,
we consistently outperformed similar centres in Resistant Materials and Product Design.

How have you supported
other schools or middle
leaders and senior
leaders in your own
school?

1. In October 2018 I was requested by a school within a large multi-academy trust, to carry
out an assessment of their Design Technology department. I discussed objectives with the
senior leadership team, had informal meetings with students and staff, carried a review of
current schemes of work and student work. I was then able to offer advice and guidance to
improve outcomes for the students. I have continued to support the members of staff
involved in the review.
2. Within St.Ambrose College I have supported teaching and learning INSET training as part of
the teaching and learning team. I have also demonstrated how the Design Technology
department tracks progress, differentiates success criteria and uses assessment at KS3

during a leadership meeting.

What was the Impact of
your support?

1. Future learning walks revealed that my advice and guidance had been implemented.
Students ability to communicate what they were learning and why greatly improved. The
DT department made the most in year progress within bucket three subjects as reveal by
internal data collection points. Results could not be compared due to the cohort being the
first cohort to be awarded number 1-9.
2. Many departments within St.Ambrose have adopted very similar methods or tracking
progress and communicating success criteria at KS3.

Design & Technology
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

Simon Hooker
BA Hons Design and Technology QTS
January 2020
Altrincham Grammar School for Girls/ Alliance for Learning
The Bishops’ Blue Coat High School (Head of Design & Technology Engineering)
Church of England / Cheshire West and Chester
November 2019 Good. (Leadership and Management Good).
The Bishops’ Blue Coat Church of England High School is a Christian, non-selective and inclusive
11-18 academy that offers a broad and balanced curriculum and a range of opportunities that
develop talents and abilities to the full. The Bishops' High School is one of only ten schools in the
UK to hold STEM Assured Status; within a highly competitive employment market, it is important
for our students to be the best. As a STEM Assured School, we place an importance on our
capability to design and deliver STEM education that keeps pace with emerging technologies and
the evolving needs of the employer.
We strive for excellence.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

What was the Impact of
your support?

Since being in post at Bishops’ Blue, A-level Product Design and KS4 Engineering have been the
best results in the school, with A-level ALPS scores averaging 2.5 over the last 2 years with a 100%
A-B pass rate. GCSE DT New Spec reached 70% 9-4 and Engineering Studies having a positive
residual of 1.25 over the last 2 years.
Prior to this I worked in Stoke-on-Trent at a school in Special Measures and successfully
completed the journey of moving towards ‘Good’ in 2017. Within these roles I have shown
expertise in:
 Curriculum sequencing and intent
 Assessment and Monitoring
 Effective Feedback (Pupil/Teacher)
 Knowledge of different qualifications and specifications.
 Use of New Technology CAD/CAM
 Engagement of students particularly Boys
 Health and Safety Risk Assessments
 Effective Teaching and Learning strategies
From 2014-2017, I worked as part of a Middle Management team working with the SLT to deliver
whole school CPD sessions focusing on our 6 lesson crafts this was followed up by group and
individual mentoring of staff.
I jointly implemented Mint Classroom which allowed the school to standardise data sheets and
seating plans. This was achieved by devising a bespoke training program for all staff, thus creating
champions in each department to disseminate the correct use of the software. This was a
contributing reason for the school being removed from special measures.
“Staff value the tailored training and support that they receive, and this is having a positive
impact on the standard of education the school is providing”. (Inspection report: 31 January–1
February 2017).
“Teachers’ planning has improved since the time of the last visit. In line with the school’s policy,
the seating plans in every class provide staff with information including pupils’ reading ages, what
they know and what they can do, pupils’ targets, their attendance, their ethnicity, whether they
speak English as an additional language and if they are supported by the pupil premium. Where
teaching is most effective, staff are using this information well to aid their planning.”
(Monitoring report: 28th June 2016 )
As a result of this work the school moved out of special measures in 2017

EAL
Name

Klaudia Giermaniuk

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Altrincham Grammar School for Girls / Alliance for Learning
March 2018

Context of School

Essa Academy is an 11-16 co-educational high school in Great Lever, Bolton, part of a small
multi-academy trust. The proportion of pupils who are eligible for the pupil premium is above
the national average. The proportion of pupils from a minority ethnic background is well above
average, as is the proportion of boys. The proportion who speak English as an additional
language is also well above average. The Academy has a high proportion of students who are
international new arrivals and these pupils join the school at different points during their
secondary education. The Academy currently has 1,000 students on roll and is full.
The Academy had seen a three-year downward trend in results, but results in 2018, under an
all-new senior leadership team, of which I am a member, improved to just above average in
2018 and well above average in 2019.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

Essa Academies Trust
Secondary: June 2018 - Overall - Requires Improvements; Leadership – Requires
Improvements.
Primary: October 2019 – Overall – Good, EYFS – Outstanding.

Essa Primary: With 389 pupils on roll, the proportion of disadvantaged pupils (36%) and those
with English as an additional language (75%) are much higher than within the LA. As a school,
we are taking the responsibility to ensure our children are equipped in the most essential skills
allowing them to function in the wider society. Our EAL Schemes of Work address some key
issues, not only around social language, but also hygiene and healthy living.
EAL provision:
 Adjusting admissions procedures to maximise the information flow
 Designing and implementing induction programmes
 Assessment and monitoring
 Curriculum planning
 Identifying SEN in EAL
 Altering provision accordingly to the population and needs of learners
 Expertise in variety of courses for EAL learners, including iGCSE English as a Second
Language (Cambridge and Pearson) and ESOL
 Designing effective referral systems
 Improving parental engagement and attendance of EAL learners
 Promoting knowledge of issues relating to EAL as well as EAL-friendly teaching
methodologies.
 Thorough knowledge of plethora of resources available on the market, relevant to all
needs, ages as well as aims of interventions.
 Differentiation across all subjects and KS
I have worked with EAL learners for the past 8 years and during my career, I run many CPD
sessions for primary and secondary schools, as well as provided individually tailored support to
leaders, also outside of the UK. I am proactive and take part in local and national events,
always happy to share good practice. Back in 2015, I was invited to deliver a speech during a
conference in Oldham dedicated to EAL.
In my own school, I am responsible for shaping my department to fit the changing population
and raising numbers of EAL learners. In my work, I ensure that leaders are well informed of the
changes and challenges, but also have the tools and support to ensure quality teaching could
be delivered within their faculties to all EAL learners.

What was the Impact of
your support?

The impact of the support I provide on daily basis, has certainly improved provision for EAL
learners, but also facilitated some form of confidence in staff, with regards to teaching EAL
children and understanding that EAL needs to be recognised not only in mainstream classes,
but also as a separate issue requiring specific pedagogies.

English
Name

Helen Cleary

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)

November 2012
Altrincham Grammar School for Girls / Alliance for Learning

Recent OfSTED judgement
(Overall and Leadership)
Context of School

Outstanding in all areas (2008)

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

CPD & appraisal including:
 Appraisal/ Line management across the school Planning and delivering whole
school/whole trust inset which has included delivering training on outstanding
teaching and learning; improving staff and pupil resilience and well-being
 Planning and delivering the induction programme for new staff and NQTs
 Professional mentor to trainee teachers.
 Mentoring and coaching of staff, particularly those new to their leadership roles
 Teaching and learning, such as: questioning, differentiation, effective homework,
independent learning, collaborative learning and stretch and challenge. I have
planned and delivered whole staff training sessions in all these areas
 Subject knowledge enhancement. I have delivered subject knowledge enhancement
workshops and webinars to English teachers across the country, for the last 7 years,
through my role as English subject leader for the PTI.
I ran a highly successful English department at AGGS for 3 years and have been an assistant
vice principal with responsibility for CPD and appraisal for the last five. I am an experienced
facilitator. At AGGS, I have mentored and coached staff new to role and those of more
experience, who need help and guidance in refreshing their teaching skills. I am experienced in
the recruitment and appointment of staff to the department and I currently plan and deliver
the induction programme for new staff in our academy. I am the NQT induction tutor and
professional mentor for the trainee teachers at AGGS. I have completed the foundation and
coaching in context coaching qualifications and the NPQSL, using these courses to empower
and improve the teaching and learning within the English department, in the wider school and
across the Trust and the Alliance. For the last four years, I have facilitated on the NPQSL. I am
also an examiner for the NPQSL. As a recognised coach in my school, I also provide support for
teachers who would like to improve on areas of their teaching, such as: transitions between
activities, questioning or stretch and challenge. I have also mentored middle leaders new to
their role. Last year I coached three members of my academy, who are HoDs in different
departments to mine as well as coaching a head of department in a school I was supporting as
an SLE.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

Altrincham Grammar School for Girls
(Bright Futures Educational Trust)

Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of
academic success, sporting and cultural achievement and caring service to the community. It
is part of the Bright Futures Educational Trust (BFET) which is a multi-academy and school led
organisation based in the North West. The Trust was set up in 2011 in consultation with the
Department of Education and Manchester City Council, with its core aim being to raise
attainment in local schools.

Both within my own school and across the Trust and the Alliance, I have encouraged staff CPD.
I have devised and facilitated on workshops, one of which was on ‘outstanding questioning’,
which I delivered to the whole staff at a sixth form college and to our SCITT trainees. The
evaluations of my sessions have always been highly positive.
I also support other schools through the PTI (Prince’s Teaching institute) where I have
mentored other HoDs, facilitating the writing of departmental development plans. With the
PTI, I am also a subject leader for NQTs/ trainees of ITT and School Direct, delivering
workshops in London, Birmingham and Manchester as well as webinars on improving subject
knowledge and developing engaging activities to use in the classroom. As a trained facilitator I
regularly deliver the ITP course (Improving Teacher’ Programme) to teachers from the
Manchester and neighbouring areas. The feedback I have received is always excellent.

What was the Impact of
your support?

My recent work as an SLE has included coaching a head of English new to role from a local
community school; working within an English department to improve A/A* performance;
working with a new HoD on: planning for the new curriculum change, moderating coursework
and helping them to devise schemes of work. Last year I worked closely with several schools in
Blackpool as part of the Dfe improvement plan. In particular I worked with the head of English
at the pupil referral unit to improve the standards of English teaching and the subject
knowledge of her staff.
I have also been part of several teams auditing whole school teaching and learning across
subjects.
The feedback I received from the schools was extremely positive. References were made to:
improvement in confidence with the HoD and within the department, improved use of
assessment to track progress, more discussion on improving collaborative teaching and
challenge within the classroom, improved planning and organisation of the curriculum.

English
Name

Niamh Devlin

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

March 2018
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Altrincham Grammar School for Girls
Outstanding
Altrincham Grammar School for Girls (AGGS) is an 11-18, Single Sex, Selective Grammar
School. Today’s pupils (approximately 1250 on roll, including 300 in the Sixth Form) are
encouraged to maintain the highest academic standards, whilst also being encouraged to be
part of the wider extra-curricular experience.
It is part of the Bright Futures Educational Trust (BFET) which is a multi-academy and school
led organisation based in the North West.
I have been Second in English with responsibility for KS3/KS5 English Literature for four years.
My particular areas of strength are:
 Strategic curriculum planning.
 Stretch and Challenge
 Pedagogy
 Mentoring of staff
Focussing on new curriculums and specifications, I have created new KS5 and KS3 curriculums
in line with the new Ofsted Frameworks and Specification changes. The main priorities of these
curriculums have been: transitions between the key stages and consistency in planning. This
has enabled us to improve outcomes for pupils across KS3 through to KS5 and ensure parity of
experience for all students.
I have also focused particularly on stretch and challenge and provision for G&T students, both
within the classroom and extra-curricular. As a result, the number of students taking English at
KS5 and degree level have continued to grow.
I have delivered training as part of our SCITT which focused on assessment for learning and
innovative marking strategies to increase impact and reduce workload. These have been
shared as part of the Teaching and Learning Forum within my school.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

I have managed a large department as Acting Head of English (maternity). In this role, I have
supported middle leaders within my department to ensure that my own particular subject is
successful and also to facilitate their own development as practitioners. I have worked closely
with my line manager, a member of SLT, to develop and review the progress and success of
the department. I have also achieved the NPQML.
I have also mentored other members of middle-leadership from other departments to support
them through new curriculum planning and management of other staff.

What was the Impact of
your support?

As part of our alliance for learning, I have also carried out a subject review at a school who
wished to move from good to outstanding. Here, I observed lessons, carried out work scrutiny,
provided constructive feedback, carried out pupil voice and undertook a SWOT analysis with
the Head of Department to examine areas of strength and for development.
My main priority is to share best practice in a supportive atmosphere. I aim to empower other
middle leaders, helping them to identify their own strengths and weaknesses within their own
contexts; I firmly believe they are in the best position to move their departments forward.
It is important Heads of Department feel supported by colleagues to provide the best
experience they can for pupils. I strive to create a reciprocal relationship; I have invited HODs
from schools I have supported to our school to observe lessons, review our curriculum and
share pedagogy in order to engage in a discussion surrounding best practice.

English
Name

Ben Dugdale

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Altrincham Grammar School for Girls / Alliance for Learning
April 2016

Context of School

Culcheth High School is a highly successful and over-subscribed community school in the
heart of semi-rural Warrington. We are recognised as “a good school” by OFSTED with
many outstanding features. As a high performing school over a number of years we
genuinely strive to become the ‘best that we can be’ in all aspects of our work for young
people and the community.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Culcheth High School (LA Maintained)

Good (May 2014) overall and in every section.
Good (May 2017)






English
Literacy
Raising attainment and progress
Assessment

I am currently an assistant headteacher. My main areas of responsibility, for the last
five years, have been: literacy (intervention and whole school), including oracy and
vocabulary across the curriculum; our ‘Excellence Agenda’ (essentially focused on
teaching and learning); the most able and highest attaining students; home learning;
KS2-3 transition curriculum; student voice and student leadership; and leadership
development. I also line manage MFL and Year 8 and, obviously, I am an SLE for English.
Prior to this, I was head of the English and Communications Faculty. In previous schools,
I have held a range of English and whole-school responsibilities.
I have been lucky enough to enjoy some strong results, personally, and in the
departments that I have led. Ofsted have recognised some of the work that I have done
as evidenced in the comments below, made about a range of departments I have led.
“Results in GCSE examinations are significantly above average, and have been on an
upward trend since the previous inspection. Standards in English have risen sharply
following changes in the subject leadership and the considerable innovative practice in
the department”
“The use of assessment information is excellent and is an area which is under constant
review and improvement. Developments in assessment at Key Stage 3 are accelerating
learning as students become adept at evaluating their own and other’s learning to
pinpoint what they need to do to move to the next level of success.”
“[Pupils achieve] results that are well above those of students nationally … the
proportion of students gaining at least five GCSE passes at grade C or above, including in
English and mathematics, increased, and their attainment in English … increased even
further.”
“… boys’ rates of progress have now increased. Progress in [a range of subjects] was as
expected but it was well above average for English”
“The high quality of teaching over time in English promotes good literacy skills. Students
are encouraged to use the library more and this has led to a doubling of the number of
books borrowed. Students’ oral skills are good. They participate in discussions with
confidence.”
“Middle leaders share the high ambition of senior leaders and this is beginning to be
translated into improvements to teaching.”
“Your work with local primary schools to design a continuous curriculum between key

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

stage 2 and key stage 3 is exciting”.
I have:
 Organised and run subject network meetings in Warrington;
 Run subject network meetings in Blackburn with Darwen;
 Hosted heads of department and teachers from other schools’ English
departments to share good practice and offer practical guidance on improving
results;
 Coached middle leaders from English, Media, MFL and Design Technology;
 And visited teachers in a number of other schools to offer advice, guidance and
coaching in my role as an SLE.
“As a high-achieving English department serving a similar semi-rural catchment, we were invited
to see how Ben and his team at Culcheth achieved excellent results. Ben had clearly understood
our needs as the plan of the day fitted exactly what we needed with a range of classroom visits
and time to meet key members of the department. Ben was very open in his approach and had
already prepared a raft of materials that he thought would be appropriate to share as well as
later sending us other materials that we had seen and were keen to reproduce. He was realistic
but also clearly proud about the achievements of the department and the systems that had
contributed to that success. He was faultlessly positive in his approach and sensitive to our
situation. As a model of one-off school-to-school support it would be hard to better it. We came
away enthused and full of new ideas that had a positive impact on our own. development over
the year”

What was the Impact of
your support?






Improved sharing of good practice across Warrington and Blackburn with
Darwen.
Authority-wide standardisation and moderation of controlled assessment and
exams in both authorities.
A range of strategies for improving progress and attainment developed in a
range of departments within school and beyond.
Improved results in a number of schools and departments.

English
Name

Beverley Jackson

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

September 2016
Altrincham Grammar School for Girls – Alliance for Learning

Context of School

Christ Church CE is a one form entry school in an area of high deprivation. The amount of
disadvantaged pupils is 54%. Pupils enter school with a low level of attainment. Christ
Church CE works closely in partnership with Lewis Street Primary School.
The school has ‘Place2be’, an on-site therapeutic counselling service for parents and pupils.
This is a full time service across the partnership. The school has the Communication Friendly
award; the Dyslexia friendly kite mark and the Sainsbury’s Bronze Sports kite mark.
English
Literacy - particularly communication, speaking and listening

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)
How have you supported
other schools or middle
leaders and senior leaders
in your own school?

Christ Church CE Primary School, Salford
Requires Improvement May 2015









What was the Impact of
your support?









Providing CPD in developing teaching and learning in speaking and listening, including
drama.
Training SCITT students in speaking and listening.
Monitoring teaching and learning in English in other schools, including leading lesson
study. Developing monitoring systems within the school, including data analysis and
tracking systems.
Coaching staff in enhancing teaching and learning in English, including modelling a
coaching model for middle and senior leaders.
Leading middle leaders in joint practice research around using first hand experiences to
improve attainment in writing, particularly for disadvantaged pupils.
Supporting middle leaders in undertaking book scrutiny; audits; observations; learning
walks and writing action plans and policies.
Supporting middle and senior leaders in implementing the appraisal process to ensure
accountability and raised attainment.
Improved attainment in English.
Career progression of staff; promotion to middle or senior leaders.
Development of action plans and policies that have a positive impact on attainment.
Enhanced provision for speaking and listening, including oral rehearsal for writing,
leading to improved outcomes in attainment in writing.
Enhanced whole school environment, including supportive, engaging learning walls and
reading areas celebrating Literacy.
Regular and rigorous tracking and evaluation of progress leading to improved progress
and attainment for a range of groups of pupils.
Strategic, targeted use of budget to support delivery of the English curriculum.

English
Name

Monika Maloszyc-Gibbons

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

29th September 2015
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Bebington High Sports College
The English Department has been graded as ‘Good’ in the latest Ofsted Inspection (Apr 2016)
and the Peer Review (Dec 2016).
The school was judges as Inadequate in April 2016.
The 2013 Bebington HSC Ofsted report clearly stated that “the school recognises the
strength of subject leader in English and is using her as good example to others”.
The Wirral LEA Inspection (2014) judged the English department as ‘Good’: “the Curriculum
Co-ordinator provides strong leadership (…) and a clear vision for English permeates.”
Both ‘teaching and learning’ and ‘leadership and management’ within the English
department have been heavily praised in the ‘Through The Lens’ collaborative inspection
(2015). In 2016, the English Department was graded as ‘Good’ with some Outstanding
features during both the Ofsted Inspection and the Peer Review carried out by a three
Headteachers from Good / Outstanding schools.
The 2016 Ofsted report states that:
the school should be “widening the collaborative work between strong
departments such as English”,
“systems for tracking and reviewing pupils’ progress are becoming more robust,
especially in English”,
“in English at key stage 3, a strong focus on spelling and grammar supports pupils’
creative writing effectively and pupils have time to practise their speaking skills. This
better teaching is beginning to be shared across departments”,
“there were, however, some success stories, with above-average overall attainment
in English”.
The 2017 Departmental Review carried out by an Ofsted Inspector states that:
“The English department is well led. The head of department is driven and focused
on what actions will continue to deliver good and better outcomes for pupils”.
The head of department “monitors the work of her colleagues and holds them to
account”.
“Marking and feedback is helpful”.
“Very good behavior for learning and a strong work ethic permeates lessons”.
BHSC is an 11-18 mixed Co-operative Community Trust School located in the south-east area
of the Wirral, a selective Local Authority with a range of secondary education provision
including grammar, Catholic and single-sex schools all within our immediate locale. As an allability school it is proud of its inclusive reputation; the integrated MLD provision allows
parents an alternative choice to special education in the area.
A new Head Teacher has been in post since Sep 2016.
English as a subject and leadership and management of a large, successful department are
my first two areas of expertise. To secure consistency, high standards, good/outstanding
outcomes and involvement of all staff in my disparate team (NQT’s, TLR and UPS holders), I
have improved teaching and learning, established specific policies, moderation and QA
procedures. They have received positive feedback from Ofsted, HMI and LA inspectors and
have been disseminated across the school as examples of best practice since. (“Senior
leaders have taken the opportunity presented by national changes in assessment to put in
place stronger systems for assessing and tracking the progress of pupils throughout the
school, based on effective practice in English.” – 2016 Ofsted report)
As part of my SLT role of Senior Leader, I have led a number of whole school initiatives, e.g.
quality of homework and assessment, moderation procedures. I have introduced, led and
managed the review of the homework and assessment provision. I have delivered whole
school and TLR INSET’s; I have line managed other faculties, staff with whole school
responsibilities and coached other middle leaders.
Since Sep 2017, following staff consultation, I have produced whole school policies on both

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support

academic and pastoral provision (assessment, marking and feedback, homework,
presentation, moderation, use of student planners).
As an experienced Head of English, I have developed other middle leader’s skills in selfevaluation, action planning, lesson observation, data analysis, monitoring of assessment and
feedback, and intervention. Within my own team, I have coached four new TLR holders in
their new roles. Upon their regular performance review, they have achieved their targets and
improved their leadership skills. Their personal skills and effectiveness have increased as a
result of my support and management: they can manage intervention, respond to data,
initiate and monitor change independently.
I have delivered both departmental and whole school CPD centred around the quality of
teaching and learning, homework and assessment, moderation and QA. Since 2015, I have
been responsible for the homework provision within the school, which included delivering
training to classroom teachers, other Faculty Leaders and the pastoral team. In the Autumn
Term of 2016-17, I carried out KS3 reviews across other departments to ensure that the T&L,
assessment and homework provision facilitates progress. Since then, I have piloted the
implementation of the new KS3 grading system. Since 2017, I have been responsible for
aspects of whole school T&L.
I have coached middle leaders within the other core departments in their preparation for the
LEA, HMI and Ofsted interviews. As a Senior Leader, I have supported other middle leaders in
their roles.
2016 English KS4 A*- C results maintained the rising trend and showed a high level of
accuracy:

Measure
3LOP
4LOP
A*- C %
P8 English

2016 Prediction
70%
29.9%
58%
-0.21

2016 Exam results
68.5%
34.6%
60.6%
-0.17

The GCE results at the four subjects that my team achieved good results.
(Residuals in grades: AS English Language -0.5; A2 English Language 0.5; AS English Literature
1.9; A2 English Literature -0.1; AS Media Studies -0.7; A2 Media Studies -0.3; AS Film Studies
0.1; A2 Film Studies -0.1).
The 2017 estimations indicate that the results have maintained their rising trend.
The impact of my support is improved outcomes, improved quality of T&L and assessment,
improved quality of leadership and management. These can be evidenced in the Quality
Assurance findings, PM reviews, feedback from inspections, self-evaluation documents and
the reports received from the SLE school partners.

English
Name

Jill Martland

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

September 2015
Altrincham Grammar School for Girls / Alliance for Learning
Ormiston Chadwick Academy
N/A – new school
Ormiston Chadwick Academy first opened its doors to students on the 1st September 2014
and serves an area of Halton where a high proportion of learners come from disadvantaged
backgrounds and the percentage of learners eligible for Pupil Premium is 47%.
As Bankfield High School, the school had been placed in Special Measures but is now on a
journey towards Outstanding, supported by Ormiston Academies Trust and partnered with
Ormiston Bolingbroke Academy.
The academy’s mission is simple; to ensure that every one of its students leaves equipped with
the necessary skills, qualifications and mindset to take the next steps in leading a deeply
rewarding life.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

I have a proven track record of leading English Departments to improved outcomes and,
during my time as Leader of English and Whole School Literacy, I successfully led my team to
the department and school’s best ever GCSE results: an improvement of 20% in English and
20% in English Literature.
My leadership as an AST also saw a significant and sustained rise in GCSE English results. One
thing that contributed to this was the leadership of KS4 Intervention. I led a team of 5
teachers who delivered targeted intervention to identified Key Stage 4 learners at risk of not
making expected progress in core subjects. Through leading this initiative I worked hard to
develop a more person centred leadership style, becoming much more emotionally intelligent
whilst retaining my dynamic persona, empowering both staff and students. I led this
programme for three years, during which time, the English department celebrated a significant
rise in GCSE results: a 36% increase in A*-C grades.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

As a core leader I have held vital and central roles to whole school development and
improvement, working closely with SLT and LA advisors. In collaboration with newly appointed
Heads of Maths and Science I have implemented a shared vision of excellence and successfully
led a team of middle managers at a time when the school faced particularly difficult
challenges.
I have supported newly appointed middle leaders and worked as a coach to improve
confidence and leadership skills. This has been both within my subject area and across the
school.
As Professional Mentor (with responsibility for NQTs, School Direct and PGCE/PGDE) I have
supported Middle Leaders and ITT Mentors with training and induction, assuring the quality of
provision and acting as a link between the school and our ITT providers.

What was the Impact of
your support?

In addition to the quantitative data outlined above, I regularly receive positive feedback from
colleagues who are keen to express new found confidence and a feeling of empowerment
following our collaboration. My work with newly appointed middle leaders often leads to
further promotion for them and, through my work as a coach and AST, I have supported
colleagues who have seen an improvement in the quality of their teaching and learning and
ultimately, an improvement in the outcomes for their learners.

English

Name

Sharon Hands

SLE designation(Date of
designation & Teaching
School)

October 2019

Current School(LA or
Sponsor)

Coop Academy North Manchester

Recent OfSTED judgement
(Overall and Leadership)

Good

Context of School

The school is an inner city academy located in the North of the city. It has a higher than average
proportion of disadvantaged pupils. It was built in 2012 and was an amalgamation of two single
sex schools. Both predecessor schools were failing schools. We were judged in 2019 to be ‘good’
- this transformation has been really important for the school’s community and we are proud to
be a values led organisation with a clear vision and commitment to excellence – we work
together to ensure all lead happy and successful lives.

Particular area(s) of
Expertise/Strength

Leadership & Management

(please show supporting
data/information)

‘The actions of leaders since the school replaced its predecessor in March 2016 have significantly
improved the quality of teaching. Most pupils now benefit from good teaching across a range of
subjects and year groups, including in English and mathematics. Teachers typically use their good
subject knowledge to engage pupils in challenging and interesting activities. This means that
pupils are making better progress than they have in recent years. The progress which pupils make
is good in some subjects, such as English and mathematics, where teaching is now consistently
effective.
‘Subject leadership is effective. Subject leaders have played an important role in improving
teaching. Leaders’ work to strengthen the curriculum is effective. As a result, teachers provide
pupils with opportunities to think about, deepen and extend what they know and understand.’

Curriculum Leadership
‘Leaders at all levels have a sharp focus on strengthening the curriculum. In both key stage 3 and
key stage 4, pupils are provided with the range of courses and learning experiences they require
to follow the subjects which interest them successfully. Leaders, including subject leaders, focus
on providing pupils with opportunities to extend their knowledge and understanding and applying
this learning.’
Outcomes
Because of the demographic of our school and our inclusive approach, we have a significant
number of pupils within school who have no KS2 data and we ensure this group of pupils make
the most progress possible. For example in 2018, there was 15% of the year group for whom
there was no KS2 prior attainment available. The A8 for this group was 42.89 and the Standards
Basics match 57%. The strong basics match was 35.6%. This group of students secured 75% on a
standard and 50% on a strong English grade as well as 64% and 43% on Maths standard and
strong respectively.
The three year trend indicated that the performance of disadvantaged students had improved
considerably across all key measures. Although the academy measures disadvantaged pupils’
achievement and attainment against that of their non disadvantaged peers nationally, there was
strong evidence of disadvantaged pupils’ outcomes improving across all measures which saw us
in line with and above the outcomes for disadvantaged pupils nationally. Improvements in

teaching and learning and more robust and reliable assessment has resulted in both
disadvantaged and non-disadvantaged students’ outcomes improving. In 2018, disadvantaged
students had improved at a faster rate than their non-disadvantaged peers.
Outcomes for disadvantaged pupils in 2018 saw an increase in A8 to 37.62 which put the
academy slightly above the National (2017) for the average attainment 8 for disadvantaged
pupils nationally. Outcomes for disadvantaged pupils in terms of standard basics rose
considerably to 46.5%, an increase of over 13% and placed us over 2% above the performance of
disadvantaged students nationally. In addition, we have reduced the gap in attainment for our
disadvantaged students by 13% compared to their non-disadvantaged peers nationally (2017). A
similar positive trend is also evident for a strong pass in the basics measure. We have been
approached to take part in a DfE pilot this year around disadvantaged pupils’ attainment on the
strength of our successes to date.
English specialist
In 2014/5 the academy’s results for the boys’ cohort was just 8% 5A*-C including English and
Maths. Since 2017 we have been in line with national averages. We work hard as team to
provide a coherent curriculum; our subject knowledge and expertise are under continual
development and I’m really proud to be a part of the school’s English department.
How have you supported
other schools or middle
leaders and senior leaders
in your own school?

Middle Leader Development programmes
Coaching programmes
Senior Leadership training / coaching
I coach on the Accelerate programme – a DfE pilot
I work with subject leads across different specialisms and our senior team to build highly
effective teams

What was the Impact of
your support?

‘Pupils are provided with regular opportunities to develop their literacy. As a result, they read,
speak and write with impressive confidence.’
‘The focus of leaders on improving the teaching of literacy has been effective. Teachers
consistently recognise the need to give attention to pupils’ literacy skills in all subjects. As a result,
pupils speak, read and write with growing accuracy, confidence and fluency. This emerging
strength has supported pupils, especially boys, to learn with at a higher level across their
curriculum.’
‘Senior leaders, (…) have provided expert and determined leadership to secure the good quality of
education provided at the school. Leaders promote positive values clearly and consistently. They
support a culture where pupils are confident, considerate of others and hard-working. As a result,
pupils enjoy school, attend regularly and learn well.’

English
Name

Claire O’Hara

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

14th October 2016
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Single-sex 11-18 grammar school. Pupils sit an entrance examination to attend.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Strategic planning for new curriculum at both GCSE and A Level. Planning for core skills.
Stretch and challenge. Independent Learning.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

I currently run a Manchester-wide subject leaders’ network of English teachers where we aim
to discuss changes to the curriculum and share best practice. We have collaborated on areas
such as marking, course content, course planning and teaching of 19 th Century non-fiction.

Altrincham Grammar School for Girls
Outstanding

I have also carried out a subject review at a school in the Bright Futures Alliance and have
observed lessons, provided constructive feedback, pinpointed with the Head of Department
areas of strength and improvement and have shared resources to target areas such as
assessment and feedback.
I am currently undertaking a whole-school project looking at independent learning and how to
best foster this and the impacts it can have on attainment.
I have recently completed an NPQSL project on vocabulary instruction across the curriculum,
incorporating the use of on-line platforms as well as methods of explicit vocabulary instruction
for all staff.
What was the Impact of
your support?

I always aim to foster open dialogue in a supportive atmosphere so all parties are aware of the
strengths of their department. It is important to celebrate and build upon successes as well as
feel supported to tackle areas of improvement. The main impact has been a widening of
dialogue and sharing of best practice in a field which can often be quite isolating. It is
important Heads of Department feel supported by peers and colleagues to provide the best
experience they can for pupils.

English
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Context of School

Jonathan Williams
January 2017
Altrincham Grammar School for Girls / Alliance for Learning
Sale High School
OFSTED June 2019
Overall - Good
Leadership – Good
Sale High is an 11-16 foundation school with Technology specialism operating in a selective area.
Graded ‘Good’ by Ofsted in 2019. Examination results for the school are above national averages
in key subject areas, including English.
The proportion of students who are disadvantaged is higher than average in comparison with
other secondary schools – currently almost 40% of students are designated disadvantaged. A
large majority of students are of White British heritage. Other students come from a wide variety
of different ethnic backgrounds. A small proportion of these students speak English as an
additional language, although the proportion of EAL students is on the increase. The proportion
of disabled students and those who have special educational needs is higher than that found in
most schools.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

I held the role of Head of English at Sale High School from September 2008 to July 2018. During
this time I supported teachers of English and other subjects with a wide range of experience and
expertise and in a variety of contexts. From September 2018 I have been assistant head teacher
with the specific role of Head of Year 11, and Careers Lead.
My particular areas of strength are curriculum planning and development, coaching and
mentoring of staff, and strategic planning to raise progress and attainment, and reduce gaps.
The English department at Sale has achieved consistently strong results over a nine year period,
particularly in terms of contributing to the measure of 5 A*-C including English and Maths, which
was essential to Sale High being recognised as Good by OFSTED in 2015. We are consistently
above National Average in GCSE Language and Literature. For GCSE Language In 2016, 81% of
students achieved grades A*-C, following results of 75.73% and 76.33% in 2015 and 2014
respectively. In 2017, under the new 1-9 grading system, 69.7% of students achieved 4+ and
52.52% achieved 5+. Expected Progress has also remained significantly above national average.
I have also had experience as an Associate Leader of Teaching and Learning, with particular
responsibility for Performance Management and CPD, and achieved my NPQSL in 2014.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

Throughout my time at Sale I have worked on the Raising Achievement and Progress team,
alongside senior leaders and the lead for Maths, to ensure gaps are narrowed and every student
is supported. Our joined up work has helped to plan strategic intervention and particularly to
focus on disadvantaged students. The RAP team has also played an integral role in shaping
assessment policy and pre and post-examination practices. As assistant head I am now one of the
leaders of the RAP team.
As an outstanding practitioner I was one of a small group of staff selected to lead the Developing
Outstanding Teaching Programme in the year before OFSTED - after which the rating for teaching
and learning was raised from Requires Improvement to Good - and I continue to be regularly
involved in delivering INSETs, coaching staff, peer observation and teacher training.
I am an AQA examiner for Language Paper 1 and have supported other schools in the
standardisation and moderation of the new examination.

What was the Impact of
your support?

My work as Head of English and with the Raising Achievement and Progress Group contributed
to the following results in 2017:

 Percentage achieving 4+ (A*-C) in Maths and English rose to 68.69%, which is almost 7%
above the national average
 The average grade achieved by SHS students in English in 2017 - based on the highest of their
Language and Literature grades - was 5.02.
And in 2016:
 The 5A*-C measure, including English and Maths, rose from 52% to 58%, despite Maths
results remaining at the same level as the previous year. Key to this figure was the fact that
only 7 students achieved A*-C Maths but not English.
 Best results in English exceeded the Trafford average.
 The pupil premium gap for students achieving 5A*-C including English and Maths was
reduced to 6% from 19% (2015) and 33% (2014).

English
Name

Lucy Yeomans

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

September 2016
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Essa Academy is an 11-16 co-educational high school in Great Lever, Bolton, part of a small
multi-academy trust. The proportion of pupils who are eligible for the pupil premium is above
the national average. The proportion of pupils from a minority ethnic background is well above
average, as is the proportion of boys. The proportion who speak English as an additional
language is also well above average. The Academy has a high proportion of students who are
international new arrivals and these pupils join the school at different points during their
secondary education.
The Academy currently has 1,000 students on roll and is full.
The Academy had seen a three-year downward trend in results, but results in 2018, under an
all-new senior leadership team, of which I am a member, improved to just above average in
2018 and well above average in 2019.
 Curriculum Leadership – English
 Middle leader development
 Effective use of data to support improvement and intervention
 ITT/NQT mentoring and development
 Preparing for and responding to Ofsted
 Special Measures / school improvement
 Pedagogy and practice / teaching and learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Essa Academy, EFAT, Bolton
Requires Improvement (May 2018)

I enjoy working with people and am driven to understand the issues, willing to ask questions
and keen to find methods and solutions to make a difficult job more manageable and
sustainable. I am a realist; I understand the need to monitor progress and performance
through data, and embrace whole-heartedly data-informed teaching and learning. I know that
most of us are teachers because we want education to be an enjoyable and rewarding
experience for the child.
Prior to joining Essa Academy in April 2018 as Assistant Principal in charge of Teaching and
Learning, I was Curriculum Leader of English at Stretford Grammar School for 11 years. I have
been involved in eight Ofsted visits in the past 10 years: the very first of which gave SGS the
dubious distinction of being the first grammar school in the country to be put into Special
Measures. SGS’s English Department was consistently highlighted for its best practice in
Ofsted’s subsequent reports and throughout my tenure as Head of Department, English results
consistently contributed positively to the school’s above average Progress 8 score.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

Since joining Essa Academy in April 2018, I have been responsible for driving dramatic
improvements to teaching and learning across the whole school. The school was Ofsted-ed
three weeks after my arrival, in May 2018. The report commented on the swift and positive
impact of the new SLT and stated that “Leaders have ensured that teachers are developing
higher expectations of what pupils are capable of achieving,” and described the leadership
team as “committed and cohesive”.
I mentor trainee teachers and – by the end of this year – will have mentored 25 NQTs (one
third of Essa’s teaching team). I provide high quality CPD to the NQTs as well as whole school
CPD on teaching and learning, which receives highly positive feedback from all staff. I designed
and delivered bespoke vision and values training as an associate member of SLT at SGS.
I have mentored several Heads of Department, ranging from those new to the role, to those
who are well established but leading struggling departments. I offer practical advice about
department management, as well as more complex and sensitive issues regarding leadership
and conflict resolution. I have helped to improve data handling and interpretation, response to
assessment and strategic intervention. I have also provided guidance and advice about
pedagogy and the use of technology to provide feedback and support to students as well as

feeding back on lesson observations. My aim is to be developmental, not judgemental. I
understand the difficulties in recruiting and maintaining staff, particularly in schools in areas of
deprivation: growing staff is always preferable to losing them.

What was the Impact of
your support?

I have had both short- and longer term assignments as an SLE, working in multicultural
comprehensive schools across the North West. I have established strong working relationships
with Faculty Leaders and their teams and have maintained these links even after my
assignments have ended.
So far every department that I have supported, has seen a significant improvement in their
results at the end of the year. One department at SGS, whose HoD I coached and supported
extensively, doubled its A/A*s two years in a row. Another school saw a 13% improvement in
its English results. I joined Essa Academy after a prolonged stint as SLE to the English Faculty
here, where results in both English Language and Literature at 4+ improved by almost 10% in
2018.
As much as I would like to claim sole responsibility for these improvements, I obviously cannot,
but I am confident that I have had a positive impact in all the departments that I have
supported.
I see a huge value in supporting individuals and teams to feel more capable and confident. The
staff I have worked with all comment on my positive effect on their confidence and their
determination to succeed and improve.

Food Technology
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Mrs. Lou Clutton
Alliance for Learning
Altrincham Grammar school for Girls
January 31st 2017
Altrincham Grammar school for Girls

Context of School

Girls Grammar School

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

I have excellent knowledge in the field of food and nutrition and am fully responsible for the
subject within my department. On arriving at AGGS five years ago the subject area was on the
decline with little uptake at Key stage 4 and no key stage 4 currently in place. Since then I have
re written all schemes of work at both key stage 3 and 4 and set up new systems of managing
the department to ensure it is run effectively and safely. I have recently organised the
development of the new scheme of work for the new GCSE that started in September 2016. I
have successfully completed the Outstanding Teachers Program offered here at AGGS (June
2013).

Outstanding

I have an excellent track record at AGGS and have enjoyed working with both senior and
middle leaders to ensure that my department is playing its role in ensuring the wider
effectiveness of the school as a whole. The fact that in 2016 34 students opted to take food
and nutrition as a GCSE is further evidence of the success of the subject within the
department.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

My outstanding practice has impacted on the popularity of the subject and has allowed the
students to succeed. I have been able to create links with other departments such as science
to demonstrate to the girls the importance of the topics we study and their link across the
curriculum.
I have recent experience of offering support in a local school. I supported them in the
improvement of the facilities available and also in the planning of their curriculum for this
current academic year. This was a successful placement. I have played my role as part of a
networking group with other schools in the community to help us collaborate and share ideas
about how we will deliver the new specification.
I have worked closely with middle leaders within my department of Design and Technology to
ensure that my own particular subject is successful as part of this group that also include
product design and textiles. I have worked closely with my line manager, a member of SLT, to
develop and review the progress and success of the department.

What was the Impact of
your support?

I have spent time supporting an NQT in a school to help her progress further with her teaching
career. We worked on classroom management skills and subject knowledge as well as
improving her ability to plan outstanding lessons.
I feel that as a subject specialist of food and nutrition my support for the department as a
whole has enabled us to generate a thriving, stimulating and ever expanding department that
offers the students here, an outstanding learning experience. The department is growing in
size and the impact of our success is evidenced by the grades achieved by students at GCSE
and the popularity of the subject.

Humanities
Name
Helen Allsopp
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

SLE Geography - Alliance for Learning December 2019
St. Paul’s Catholic High School
Overall effectiveness: Requires improvement
Effectiveness of leadership and management: Good
Full inspection December 2018

Context of School
St. Paul’s is a smaller than average Catholic secondary school. The proportion of pupils who
are eligible for free school meals is considerably higher than the national average. The
proportion of pupils who speak English as an additional language is in line with the national
average. The proportion of pupils with SEND and the proportion of pupils with an education,
health and care plan are both in line with national averages.
Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Over the last two academic years my primary focus has been on improving outcomes for
Geography pupils and building a curriculum which is both engaging and challenging. When I
first joined St. Paul’s there had been a history of long term supply staff, non-specialist
teaching and poor engagement from pupils. The first year 11 cohort through had not had a
consistent specialist teacher for their previous geography studies and had over 70% of the
course to cover in the space of 7 months. I worked tirelessly with the cohort to achieve this,
overcoming huge obstacles of engagement and a lack of trust in new staff along the way. This
first cohort achieved grades 4+ of 41%, a significant increase from 28% the cohort prior to my
appointment. Since then the results have continued to increase, with the last cohort
achieving 64% grade 4+.
I place real value in ensuring that pupils are accessing courses that are suitable and
appropriate for them and have made this a key factor during the GCSE options process in
year 8. Our KS3 curriculum is designed to be contemporary, whilst also rooted in traditional
geographies. For example a unit studying development also asks pupils to challenge their own
misconceptions and invites them to interrogate data, using Hans Rosling’s ‘Factfulness’ for
inspiration. I have carefully mapped key skills for a successful geographer, such as oracy skills
and data interpretation skills, through the curriculum from year 7 to year 11 to ensure pupils
are given numerous opportunities to not only practice but improve these skills. This has also
involved providing teaching and learning materials to the Maths department to encourage
the use of geographical data when practicing mathematical skills that also appear in
geography examinations.
“Middle leaders feel empowered by the increased responsibility that they have been given.
They monitor and evaluate the effectiveness of their respective areas well. They use
departmental time effectively to support teachers to improve their practice. As a result, in
most departments, pupils are making stronger progress in their learning.” Ofsted 2018

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

Having recently completed the Foundation coaching, Coaching in Context and Higher Level
coaching programmes through the Alliance I have begun taking opportunities to develop
coaching programmes within school. The initial coaching programme offered was through
one-to-one support for struggling members of staff or those on support plans. One particular
example was a member of staff who had disengaged with day to day practice and needed a
fresh perspective on their typical classroom practice. Through the use of coaching and a
lesson study programme the staff member began using a range of new techniques to support
pupils within lessons, including the use of scaffolded support which was gradually withdrawn
to support independent practice. An improvement in classroom practice has not only been
seen in lesson observations since, but is also evident in pupil outcomes and through the QA
process.
“Leaders are aware that historical weaknesses in teaching have impacted negatively on the
progress of past and current pupils. They have strengthened their monitoring of teaching and
learning, which has enabled them to identify strengths and priorities for development. In turn,

this has enabled leaders to provide staff with high-quality, whole-school training based on
teachers’ needs. Where necessary, leaders provide individualised support to those teachers
requiring specific help. Teaching is improving as a result.” – reference to the coaching
element of the lesson study programme and support for those staff on support plans
previously discussed. Ofsted 2018.
More recently I have begun coaching members of staff who are currently completing their
NPQSL programmes. Using the strategies I gained from my coaching qualifications I have
worked with these staff to identify clear issues, unpick these in depth and putting together
achievable action plans to help move their projects forward.

What was the Impact of
your support?

For the upcoming academic year I have worked closely with the Deputy Headteacher to
design a series of pedagogical groups to run as part of our staff CPD offer. The groups are
based around action-research and will each be led by a member of staff currently
undertaking the Foundation coaching course. My role is to oversee the 4 group leaders,
coaching them to produce positive outcomes from their individual groups but also supporting
them as they coach their group members.
Last academic year I had the opportunity to work as a member of extended leadership with
responsibility for improving the attainment of HAPs (prior higher ability pupils) across the
school, with a focus on year 11 pupils. The role enabled me to work closely with other heads
of department, sharing good practice and monitoring the teaching experience of HAPs
through the use of acceleration plans, learning walks and book scrutinies. Over the 8 months
that I was in post, the attainment for this particular cohort increased markedly, Progress 8
improved from -1.129 to -0.78 and pupils obtaining a positive P8 score increased from 12% to
38%. One of the main aims of the post was to introduce Heads of Department to targeted
acceleration plans, a strategy that proved successful and has now been rolled out whole
school for use after each data drop. A shift in culture has also occurred, where staff are now
more conscious of the performance of their HAPs and an increased number of discussions
regarding their progress are now taking place, particularly with KS4 groups. As part of this
role I also ran CPD sessions for a team member from each department to become experts in
T&L strategies to support higher ability learners. These team members became ‘HAP
champions’ and were able to take ideas back to their department teams and discuss how
they could be implemented within their own curriculum areas. This ensured that in each
department there were multiple staff members engaging with the project, as well as being
informed on the initiatives so that staff had various points of contact for support. The role of
HAP champion also engaged a wider range of staff than simply involving heads of
department, thus contributing to wider staff involvement.

Humanities
Name

Sarah Yvonne Butler

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

September 2015
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

In my current role I have been Head of the Humanities faculty for 10 years leading the History
department and line managing Geography, RE, Business Studies and Economics. Previous to
this I worked in two challenging inner London Comprehensive schools as Head of Department
and Head of Faculty for 9 years where staff turnover was high which presented very real
challenges with team morale and confidence which I dealt with. I have expertise in tracking
pupil performance and intervention strategies that focus on both challenging behaviour and
poor academic performance at all levels in History, Geography and RE and Business Studies.
I have detailed knowledge and experience of many exam boards, curriculums and the teaching
of GCSE and A level. My core strengths lie in making sure high ability students attain and that
the middle ground are pushed hard as well as bringing the bottom end up. I have high
expectations and standards and can offer a range of skills to improve attainment.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

As a Head of Faculty I have many years of experience with regards to changes in curriculum
and the pressures that this puts staff under. As a line manager of 16 people I have the
opportunity to observe teaching and learning and talk to members of staff across a variety of
subjects with regards to sharing good practice in a collegiate way.

Sale Grammar School
Outstanding overall, Outstanding for Leadership (2006)
Sale Grammar School is an 11-18 coeducational Academy Trust selective school, has specialist
status in the Visual Arts and in Science with Mathematics. The school has also been given high
performing specialist status by the DfE. The school gained Trust status in January 2010 having
acquired high profile Trust partners and Academy status on 1st March 2011.

I prioritise teaching and learning strategies and pedagogy within both departmental and
faculty meetings to improve our everyday teaching as well as focusing on examination results.
I work closely with all my heads of department to help devise intervention strategies for
underperforming students and to set up individual programmes of support. I have delivered
whole school CPD sessions on the outstanding lesson and differentiation; modelled a range of
co-operative learning and AFL strategies to improve practice and am currently working on
pupil feedback and dedicated feedback time in lessons. Through in-depth and regular work
scrutiny I am able to provide evidence to support the Humanities Faculty action plan. I find this
to be an extremely successful and rewarding process which encourages me to reflect on
teaching and learning within my own department.
What was the Impact of
your support?

As a middle leader I have played a key role in driving change within my faculty. The impact of
my work has been to motivate and move the faculty forward in its approach to teaching and
Learning and to maintain our outstanding performance. Staff understand the need for
improvement and are willing to make changes in their practice due my level headed approach
and meaningful follow up on tasks set. Lessons are all outstanding and examination results
have remained outstanding.
GCSE History 2017 100% A*-C
Geography 96% A*-C
RE 97% A*-C
Business Studies 100% A*-C.
A Level : History 95% A*-C
Geography 90% A*C
RE 94% A*-C
Business Studies: 96% A*-C
Economics: 95% A*-C

Humanities
Name

Eleanor Davidson

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

30th October 2019 Alliance for Learning/Altrincham Grammar School for Girls.

Context of School

Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of
academic success, sporting and cultural achievement and caring service to the community. It
is part of the Bright Futures Educational Trust (BFET) which is a multi-academy and school led
organisation based in the North West. The Trust was set up in 2011 in consultation with the
Department of Education and Manchester City Council, with its core aim being to raise
attainment in local schools.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Altrincham Grammar School for Girls
Outstanding in all areas

I have a breadth of teaching and leadership experience spanning a nineteen -year career
within the education sector across a variety of age phases, schools and institutions. I have
over fourteen years of teaching experience within the secondary sector (geography,
humanities teaching and leadership) and over five years of leadership experience within
Initial Teacher Training (ITT).
I am currently the SCITT Director for the Alliance for Learning SCITT (School Centred Initial
Teaching Training provider). Within this role I have strategic oversight for the early years’
(employment based early years teaching status route), primary, and secondary teacher
training.
I have designed and written the professional development session based on recent research
underpinned pedagogy. I have also redesigned the mentoring and coaching model for the
Alliance for Learning Trainees. As SCITT Director I also hold appropriate body responsibility
for the NQTS registered with the SCITT. This has allowed me to advise and support a number
of NQTS and settings to ensure the NQT outcome is a positive one.
At my previous institution, Edge Hill University, I had the strategic oversight of the quality
assurance for school based training including the accountability for ITT compliance and the
recommendation of QTS. Within this I was an academic member of staff teaching and
contributed to the design of the ITT curriculum. Through my school based placement
leadership role, I developed programmes to support mentors, to ensure that the support the
trainees received on placement was supportive and of the highest quality.
I have worked across both undergraduate and postgraduate Initial Teacher Training
programmes including School Direct. Previous to the ITT Partnership Lead role, yet still within
Edge Hill University, I held the position of Assistant Head of Department, (School Based
Training), I had held the position of Director of the Future Teachers Programme; a
programme designed to support Newly Qualified Teachers. As the Director of this
Development and Enhancement Programme, I was responsible for the design and delivery of
the programme the aim of which was to increase the teaching and learning
skills/understanding of NQTs who had secured teaching positions within schools which were
deemed to be in ‘challenging’ circumstances. Schools in challenging circumstances quickly
became my personal area of research and this lead to me presenting my research at two
education conferences. Recently the use of Pupil Premium and the ‘closing the gap’ agenda
became the focus for my Postgraduate Certificate in Higher Education (PG CERT HE) for which
I was awarded a Distinction.

How have you supported
other schools or middle
leaders and senior leaders

I have been lucky enough to hold a number of leadership positions within a variety of
settings, I have held the position of Head of Department (geography) Head of Faculty
(Humanities) Year 8 curriculum co-ordinator, and Assistant Headteacher Teaching and

in your own school?

Learning, Assistant Head of Primary Education (Edge Hill University), Director of Future
Teachers, NQTs, and SCITT Director.








What was the Impact of
your support?

At a previous school as Assistant Headteacher, I worked with staff to improve their
teaching and learning practice. This also had a focus on whole school literacy and
numeracy. This had a positive impact regarding the Ofsted grading seeing the school
being removed from an Ofsted category.
I have mentored/coached NQTs within setting, NQTs successfully completing their
NQT year.
I worked with subject leaders and mentored them whilst also monitoring their
performance.
I worked closely with the RE department and coached the HoD to develop from a
good to an outstanding leader.
I have coached a department that is wanted to improve their outcomes, through
increased consistency in teaching and learning this was successful.
I have coached a large number of mentors, to ensure they can apply the ITT and
NQT induction and compliance criteria effectively, impact can be seen through
employment and retention figures.

I have a positive track record regarding recruitment and retention of trainees and NQTs.
High completion rate of trainees graded good or better. Enriching the education workforce.
Through my departmental support work (as line manager when I was holding an Assistant
headteacher position) two of the staff members I coached were successful in securing HoD
positions in other settings.
As a leader I had a positive impact on improving Ofsted grading from ‘Special measures’.
Through my university leadership role, evaluation of the placement element of the
programme reflected quality assurance measures were robust.
External examiner for the SCITT reflects that our ITT programmes is inline with the sector, our
grading is reliable and our trainees are of a high quality, hence 98% continue into full time
education employment (secondary sector).

Humanities
Name

Scott Davenport

SLE designation
(Date of designation &
Teaching School)

March 2018
Altrincham Grammar School for Girls – Alliance for Learning

Current School
(LA or Sponsor)

Altrincham Grammar School for Girls
Bright Futures Educational Trust (BFET)

Recent OfSTED judgement
(Overall and Leadership)

2008 – Outstanding in all areas

Context of School

Altrincham Grammar School for Girls is a single sex state grammar school founded in 1910. It
promotes excellent standards of learning for all its pupils and aims to ensure that students
develop into well rounded young people. The school has an excellent reputation for promoting
creativity via its eclectic curriculum and plethora of extra-curricular activities. The school
promotes diversity and community and wishes to ensure that its students are culturally aware
and inclusive of all people. The school is part of BFET a trust which works to bring educational
excellence to many different areas of Manchester.
I am Head of Religious Studies, which is a highly successful subject taught to A Level. I
lead a staff of three, and encourage them all to realise their full potential.
A number of students of religious studies pursue theology/philosophy/religion at
University, either in isolation or to complement another written subject, such as English
Literature.
A Level results have improved from 92.9% A*-B in 2016 to 96.2% A*-B in 2017, and at
GCSE from 94.1% A*-A in 2016 to 97.4% A*-A, with a record 74% achieving A* results
amongst a large cohort of 65 students in Religious Studies. We are not compulsory, and
continue to be a popular option subject at A Level and GCSE.
Parents speak favourably of the subject, and community members are regularly
involved with delivering assemblies or classroom seminars to enrich learning. We have
created a yearly timetable of visitors to ensure learning is consistent year-on-year.
I am part of the National Association of Teachers of Religious Education (NATRE) and
supplement my own knowledge by attending conferences organised by this and other
specialist providers.
In addition, I lead the ‘Enrichment Programme’ for Year 10, which is a separate subject
that guides students on study skills transferable to any subject, metacognition, the
psychology of learning and pedagogical strategies to succeed. I have attended a British
Red Cross pilot course (Sept 2017) that focuses on the application of Integrative
Complexity (IC) thinking to engage pupils on such matters as extremist and polarised
ideologies. This course has received good feedback from students, with many adopting
revision strategies in other lessons.
To aid with this, I carried out an audit of the Sixth Form Enrichment Provision, and aim
to work with the students and staff to create a similar programme for Year 12 and/or
13.
I am a fully qualified mindfulness teacher, and deliver the course to children (as part of
the Enrichment Programme) and also to adults as part of the .b Foundations
Programme.
I have been a subject mentor for trainees and supported members of my department
new to this role. I deliver training to trainee teachers at Manchester University, and as
part of the SCITT, on study skills, mindfulness and the role of religious studies in a
changing landscape.
I am able to provide advice on PREVENT, British Values and also the non-statuary
guidance on religious education for schools/academies.
I have been part of the SACRE (local authority governing the teaching of religious
studies in maintained schools.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

-

-

What was the Impact of
your support?

-

I aid in running the Teaching and Learning Group in school, and work closely with the
Assistant Vice Principal of Teaching and Learning, to promote pedagogy and engage
staff to reflect on their practice. In this role, I have devised whole school themes for
each half term from organisation to study skills, and metacognition. I have also been a
port of call for staff members willing to try new ideas, and contribute to the whole
school newsletter, having written a recent article on metacognition (March 2018).
I have advised a member of a college within the Alliance for Learning on the new A
Level. Being the only RE specialist, they were keen to seek guidance on the journey
through the new AQA A Level. To help, I worked alongside the teacher to review data,
types of questions that might appear and to provide resources that may be useful. The
college has a mixed ability, co-ed intake and so was a different cohort to AGGS. I
offered differentiated resources to aid with her teaching.
I have supported the Head of Religious Studies at Stretford High School in changing
their Key Stage 3 scheme of work and assessments.
I have guided the Head of Religious Studies at Cedar Mount on effective essay writing
strategies for GCSE.
I am a governor of a primary school, specialising in Teaching and Learning, so advise the
body on experiences from secondary school teaching.
I have acted as a coach for other middle leaders in the school on issues such as: selfesteem, confidence, organisation, student progress, student behaviour and induction at
AGGS.
The creation of a lively Teaching and Learning Group that involves members of various
departments, and has affected staff inset and the School Development Plan.
Empowering middle leaders to make informed and confident decisions to improve
teaching and learning within their own subject areas.
I have introduced more wellbeing strategies/ideas for the primary school of which I am
a governor.
The improvement of the KS3 scheme of work, with a focus on working at greater depth.
Improved assessments within my own department for KS3-5.
Outstanding student outcomes at KS4/5.

Humanities
Name

Huw Dickson

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

March 2018
Altrincham Grammar School for Girls/Alliance for Learning

Context of School

Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of academic
success, sporting and cultural achievement and caring service to the community. It is part of the
Bright Futures Educational Trust (BFET) which is a multi-academy and school led organisation
based in the North West. The Trust was set up in 2011 in consultation with the Department of
Education and Manchester City Council, with its core aim being to raise attainment in local
schools.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

My area of expertise centres on the teaching of history at all Key Stages. I have gained several
years of experience having worked in three contrasting schools and am currently a Head of
Department at a high achieving school. I am particularly passionate about developing
appropriately challenging and engaging programmes to engage students from Year 7 onwards;
this is something that I worked with other History Middle Leaders to develop. As an experienced
GCSE examiner I also focus heavily on developing creative and effective ways of implementing
the new specifications successfully. As well as being committed to developing innovative
approaches to teaching and learning, I believe in the importance of introducing a range of extracurricular activities in history from school based clubs to one-day trips and residential visits
abroad. This interest has led to my current department successfully completing a PTI project on
this topic.
Within my current role I have enjoyed the opportunity to support the Head of History in two
other schools. In the first instance, I was asked to support and mentor a new subject leadership
in several aspects of his role from developing new schemes of work with a range of engaging
and challenging activities to managing members of their department and analysing data. Such
support has contributed to improved outcomes within the department. In the my second
deployment I was asked to monitor and provide support on feedback and assessment in another
local school In this situation I was able to use my experience as a GCSE examiner to provide
guidance of examination technique and how to access the higher levels of mark schemes.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

Altrincham Grammar School for Girls (Bright Futures Educational Trust)
Outstanding in all areas (2008)

The support that I have provided has also been well received; reflected in positive feedback
from the schools and teachers involved. As well as this, I have been able to see two new middle
leaders develop in the role and gain improved outcomes in terms of student voice feedback,
increased uptake at GCSE/A-Level and improved examination results.

Humanities
Name

Sarah Frost

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

September 2017
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Sandbach High School and Sixth Form College, Cheshire East
Outstanding (2008/2009)
With approximately 1350 students (predominantly girls) aged 11-19, Sandbach High School and
Sixth Form and over 100 staff, Sandbach High School and Sixth Form College is a comprehensive
academy situated in the historic market town of Sandbach, Cheshire. As a community we work
together to create a secure and friendly environment in which individuals can grow
intellectually, emotionally and socially. Our extensive curriculum is broad and balanced, giving
all students the opportunity to develop their potential.














Associate Headteacher with T&L and CPD responsibilities.
StSS for local secondary school in Crewe – T&L focus.
CL for History, Politics, Law and Geography. Subject expertise in History and Politics. As
curriculum leader for History, Law, Politics and as acting CL Geography I have lead the
introduction of new GCSE and A level courses. I have successfully lead the department
through the introduction of KS3 AWL in line with the new linear GCSEs/ A levels. I have
mentored new and existing colleagues in the dept.
Curriculum area reviews and action planning. I work with middle leaders and assistant
headteachers to review teaching and learning in curriculum areas in addition to my
own (History, Politics and Law). For example, this year I have worked with middle
leaders in the Maths and Performing Arts departments to improve and reflect upon
teaching and learning and assessment opportunities within their respective areas.
Additionally, I have worked with SLT to review Year 7 ‘transition’ provision; to share
best practice and examples of how we build on the skills students acquire at primary
school. Feedback was followed up with coaching and work sampling as appropriate.
Leadership courses and experience have allowed me to reflect upon and refine my own
practice and deal with challenging conversations.
Sixth form/KS5 L&T is a particular strength of mine and I am currently working with the
Head of Sixth form and Deputy Head to review our KS5 provision across the curriculum.
This includes lesson observations, work sampling and pupil voice. An action plan will
follow.
As an experienced trained coach, I have supported colleagues when lesson
observations and work sampling have highlighted areas for improvement. In addition to
my own curriculum areas, I have worked with individual colleagues in Business and
Economics, Maths, Health and social care, PA and Geography on a particular focus or
area they want to improve. Colleagues have then gone to showcase their renewed skills
via various means such as inset and some have obtained promoted posts.
ITT and NQT mentoring. A desire to support others stemmed from my role as
Professional Mentor where I introduced a comprehensive professional studies
programme for ITT and NQTs that was opened up for our feeder primary schools. As
Professional Mentor, I formed new alliances with higher education providers and have
been fortunate to mentor associate teachers from a variety of backgrounds including
OU, teach first and the more traditional PGCE route. I have greatly valued the
opportunities I have had as a ITT mentor, NQT mentor and when coaching colleagues
through MPS and UPS. I use the skills developed when completing CA reviews for
Performing Arts, Maths and when facilitating our whole school KS5 teaching and
learning review.
Setting up working parties linked to whole school targets. I lead the T&L working party
and line manage Lead Teachers. I have lead the It&lic working party for assistant
curriculum leaders and colleagues with TLRs, aiming to investigate ways of improving
assessment opportunities and our findings were imbedded within assessment policies
in departments. I have been a key contributor to a number of other working parties on
a variety of relevant initiatives and targets such as transition, assessment, PEG and



How have you supported
other schools or middle
leaders and senior leaders
in your own school?







What was the Impact of
your support?








flipped learning, delivering inset and training thereafter. I lead a working party of
interested parties including teaching assistants, support staff and teachers to review
our Sixth form provision in a holistic way and prepare GCSE students for college life and
prepare post 16 students for life after college.
Inset. I regularly deliver inset to staff on teaching and learning topics/PLCs including the
ones mentioned above. Recently I have lead a T&L slot at our middle leader’s forum to
reflect on assessment and delivering feedback when observing colleagues teach.
Experienced CL for History, Politics, Law and Geography. Subject expertise in History
and Politics. As curriculum leader for History, Law, Politics and as acting CL Geography I
have lead the introduction of new GCSE and A level courses. I continue to work
regularly with other Heads of History to improve quality of History provision, currently
mentoring a colleague at Ruskin. I work closely with the Head of History at Alsager and
Holmes Chapel sharing best practice and liaise with members of their respective
departments.
I continue to work regularly with other Heads of History to improve quality of History
provision, currently mentoring colleagues at Ruskin. I work closely with the Head of
History at Alsager and Holmes Chapel sharing best practice and liaise with members of
their respective departments.
I continue to work with members of the SLT to enhance the teaching and learning
that take place at all key stages and continue deliver inset to staff based on any action
research that I lead. My current focus is KS5.
Improved mentoring and coaching provision, including ITT, NQTs, RQTs, experienced
teachers and Middle leaders in school in school and elsewhere. E.g. current focus is
Ruskin.
Whole school T&L reviews/CA reviews.
Examples of recent examination results for the History dept are 71% A*-B at A level
(mixed ability cohort) and 86% A*-C at GCSE. In 2017 my own class achieved 75% A*-A
and 90% A*-C in GCSE when no student was targeted above a B. We have a number of
students obtaining Oxbridge places.
The last Ofsted inspection was 2008, Outstanding. At the time, I was supporting one of
the assistant headteachers in a pupil voice led project with local schools. Our aim was
to develop our assessment techniques. We reflected upon peer and self-assessment
techniques and this working party involved meeting regularly at SHSSFC to sample work
and trial new ideas. The results were then used when reviewing our assessment policy.

Humanities – Geography
Name

Laura Lakin

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Altrincham Grammar School for Girls / Alliance for Learning
April 2016

Context of School

Culcheth High School is a highly successful and over-subscribed community school in the heart
of semi-rural Warrington. We are recognised as “a good school” by OFSTED with many
outstanding features. As a high performing school over a number of years we genuinely strive
to become the ‘best that we can be’ in all aspects of our work for young people and the
community.

Culcheth High School (LA Maintained)
Good (May 2017) overall and in every section.

The school is committed to exacting high standards, to expecting excellence from all and to
developing outstanding learning with staff and students. We are an ambitious and forward
thinking institution where students’ success lies at the heart of everything we do. Culcheth
High School enjoys an enviable reputation for being a warm and welcoming school where
genuinely every person matters.
We relish the opportunity and responsibility for driving student success forwards and we are
very proud of all our young people’s achievements – attainment and progress at Culcheth are
consistently much higher than that found in most schools nationally. This is testament to our
core philosophy of ‘Learning for Life’ as a school deeply rooted in its community.
Culcheth High School provides an inspirational climate for learning within a safe environment.
Our facilities are quite simply amongst the very best in the North West. Experienced and
dedicated staff are securing key improvements on the journey towards outstanding status.
Particular area(s) of
Expertise/Strength
(please show supporting
data/information)



Geography
I have extensive experience of delivering and leading the AQA Specification A and will be
continuing with AQA new GCSE specification. We have worked hard to develop a forward
thinking KS3 curriculum, where skills, knowledge and understanding are built up
progressively, with high levels of depth and challenge to further enhance learning at KS 4.
In my time as Head of Geography, results have sat significantly above national average, as
shown by the results of the last 3 years:
A* - A = 42% 2015, 35% 2016, 36% 2017
A* - C = 79% 2015, 83% 2016, 76% 2017
With the conversion to the new 9 – GCSE specification our results have continued to be
strong with 35% Grade 9 – 7, 61% Grade 9 – 5 and 72% Grade 9 – 4. All results above
national average. Our key priority now is to make further gains at the 9 – 4 and 9 – 5
boundaries, supporting the middle ability students to make even more progress, increase
their ability to access the examination material and increase exam confidence of this
cohort.



Successful Middle leadership for many year – dept and faculty level
I have experience of being a HoD (Geography) for 14 years and 9 years as a HoF
(Humanities). During this time the standards of the Geography department continually
increased to reach outstanding levels at both KS4 and 5 (KS 5 provision up to 2015). At KS 4
Geography attainment and progress both above national, with many years significantly
above national standard. Since moving on to a senior leadership role in the school, Ihave
continued to work closely with the Head of Geography role, coaching and mentoring new
leaders into the position.

Within the Humanities faculty I have and continue to support the RE and History HoDs to
raise option numbers and outcomes. RE results as well as uptake of the course at KS 4 has
grown significantly over the past few years and this year our History Department has seen
some significant gains in attainment and progress as a result of a long term action plan to
raise attainment and progress in the department. In the new specification this year the
History department attained 40.5% Grade 9 – 7, 68.5% Grade 9 – 5 and 79.3% Grade 9 – 4.
KS 4 RE has increased from a position of no students opting to study the GCSE course
approx. 5 years ago, to the department consistently attracting between 50 – 70 students
onto the course in Year 10. In the Summer 2018 exams the RE department achieved 51%
Grade 9 – 7, 78% Grade 9 – 5 and 80% Grade 9 - 4


Assessment for Learning
I worked as an AST for a number of years (2004 – 2007) under the old “National Strategy”
supporting the development of assessment for learning across my own school, as well as
supporting other schools in the LA to develop their own practice and policies; working with
staff, SLTs and delivering INSET sessions. Assessment for Learning done well and fully
integrated into high quality teaching and learning remains a real area of passion and
interest of mine on a daily basis.
More recently assessment is a significant aspect of my whole school leadership portfolio as
AHT. I have a very broad knowledge and understanding of assessment systems, including
SISRA and have worked to design, implement and sustain a whole school approach to
assessment ‘without levels’.



Global Learning/ Learning partnerships
Since 2010 I have led a whole school international learning partnership with our link
partner school in Soweto, South Africa. Through careful planning and implementation we
have devised a sustainable module for funding this work by developing a wide community
programme combining the work of teachers, students, parents, families and local
businesses. To date over 100 students have travelled between the two schools as the
result of just over £120,000 of fundraising.



Whole school leadership experience as AHT: reporting/ assessment/ validity/ coaching/
Teaching and learning CPD/ Training
Overtime I have taken on a number of whole school role. In 2004 I worked alongside the
school leadership team on the ‘National Strategy’ approaches, I was an Advanced Skills
teacher for four years working across a number of different schools in Warrington.
In January 2013 I was accredited as an OLEVI facilitator for their Improving and
Outstanding Teacher Programmes. Implementing the programme with Culcheth and a
cluster of partner schools, I supported approximately 35 teaching staff across 5 different
schools to complete the Teaching and Learning training sessions, including facilitating
learning walks and sharing practice conference sessions in different schools.
Currently I am Assistant Headteacher at Culcheth High School. I am responsible for
reviewing and developing systems for recording and reporting student attainment and
progress data, developing systems for increasing the validity of assessment data and
developing a new approach to lesson observations to support the development of teaching
and learning; implementing a new TL framework and coaching approaches to further
develop TL. As part of these developments over 50% of teaching staff have recently taken
part in video coaching activities; videoing lesson observations has never previously taken
place at school. Most recently I have undertaken further OLEVI training and am now
accredited to deliver the OLEVI Power of Coaching training course, which I am leading
whole school this academic year as part of a wider menu of CPD opportunities.

How have you supported
other schools or middle
leaders and senior leaders in
your own school?







In school coaching of teaching staff and middle leaders
Devised and developed a coaching system improve TL standards
Coaching to develop teaching and learning and leadership
Run and participated in subject network groups over a number of years
Supporting HoDs to raise outcomes

What was the Impact of
your support?






Supporting schools to validate internal assessments
Support with writing and evidencing departmental SEFs
Support with departmental action planning
Support with writing new departmental assessment procedures





Increased attainment within and across departments
Increased confidence/ ability to complete middle leadership roles
Change of culture developing for lesson observations at CHS

Humanities – RE
Name

Jodie Lomax

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

RE, ITT, CPD and Evidence-informed practice
Alliance For Learning SCITT – November 2019

Context of School

Local Authority maintained secondary school 11-16 years with 1200 students and almost 80
teaching staff.

Culcheth High School
Good in all areas

Culcheth High School is a highly successful and over-subscribed community school in the heart
of semi-rural Warrington. We are recognised as “a good school” by OFSTED with many
outstanding features. As a high performing school over a number of years, we genuinely strive
to become the ‘best that we can be’ in all aspects of our work for young people and the
community.
Our school’s purpose is to inspire students to achieve and guide them to be confident,
articulate and skilled citizens to enable them to thrive in a diverse British and global
community. The school is committed to exacting high standards, to expecting excellence from
all and to developing outstanding learning with staff and students. We are an ambitious and
forward thinking institution where students’ success lies at the heart of everything we do.
Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

I have demonstrated consistently excellent practice within the RE department at Culcheth
School. Our departmental results, year on year, have consistently exceeded national average
RE results by a significant way. A culture of evidence informed practice and collegial working
has supported us maintaining our reputation as an outstanding RE Department. Although the
results have decreased for the 2019 cohort, this is reflective of the national picture within the
subject. I have an excellent knowledge and understanding of the Edexcel exam specification
(Christianity and Buddhism).
Alongside this, I have worked closely with Edge Hill University, acting as an Associate Tutor for
a number of years alongside my teaching role at Culcheth High School. This involved me
working in partnership with a number of RE departments across the North West to support
their work with trainee teachers. Furthermore, I have mentored trainee RE teachers
consistently for the last 9 years, ensuring they are prepared for a successful start to their
teaching career.
National RE results 2019: 9-7 31%, 9-5 60.9%, 9-4 72.37%
CHS Results
2017
2018
9-7
58.5%
51.1%
9-5
78%
77.8%
9-4
92.3%
80%
9-1
98%
98%

2019
37.9%
73.1%
76.9%
100%

My strengths lie with working with my colleagues to develop knowledge and expertise around
evidence informed practice. I have a passion for Initial Teacher Training, mentoring and
coaching and I am keen to support others in developing their own practice in order to improve
outcomes for our students. I have just completed my M.Ed in Professional Development and
Leading Learning, having developed an excellent knowledge and understanding of the power of
coaching and reflective practice.
Peer coaching has been introduced as a whole school professional development strategy at
Culcheth High School and having undergone extensive coaching training, I have facilitated a
group of 12 teachers to develop and utilise their own coaching skills to engage effectively in
‘peer-coaching’ with their colleagues. Furthermore, I have completed a coaching module as

part of my M.Ed qualification and have acquired a well-developed knowledge and
understanding of the benefits that utilising peer-coaching as a reflective practice strategy can
bring. Coaching is an incredibly powerful, yet difficult skill to perfect. However, utilising this
skill in practice has helped me to develop my own practice and has supported others in
developing their own practice.
How have you supported
other schools or middle
leaders and senior leaders in
your own school?

In my role as Research Lead, I have worked closely with the senior leadership team to develop
and embed an evidence informed approach to teaching and learning across the school. I have
supported our AHT to develop a highly effective programme of continued professional
development that has research and evidence engagement at its core. Staff voice indicates that
over 90% of our teaching staff understand what high-quality evidence, with 85% believing that
engagement with evidence has improved their practice. Furthermore, over 50% have begun to
engage with educational research outside of their directed time.
I have delivered a number of INSET and staff training sessions relating to evidence informed
practice that has been well received by my colleagues. By providing colleagues with the
necessary knowledge base about evidence-informed practice, they are now better equipped to
make informed choices about teaching and learning in the classroom. In 2016, I was awarded
the Teacher Development Trust Advanced Practitioner of Lesson Study Award and have since
embedded this approach to peer observation into the CPD programme. Staff voice indicates
that over 85% of our teaching staff believe that engagement with educational research has
improved their practice, representing a significant impact of this innovative working practice.
Furthermore, we have been awarded the silver award for CPD from the Teacher Development
Trust, having previously been awarded the bronze, which recognised the contributions I have
made towards building a culture of evidence informed practice.
Alongside my role in school, I have been Vice Principal of Governors at a local Primary School
for the last 4 years. The school was placed into special measures by Ofsted and placed under
new leadership. As Vice Chair of Governors, I have provided support and challenge to the Head
Teacher and her leadership team in order to drive the school’s performance forward. I have
supported the development of an evidence informed approach to teaching and learning that
has helped to secure sustainable improvements in teachers practice. The school moved out of
special measures, being judged as ‘Good’ by Ofsted within 18 months. Ofsted commented:
“Trustees and governors have a clear overview of standards. They have played an important
role in ensuring that school leaders have secured rapid improvement”…“Governance of the
school is strong. The local governing body have a secure understanding of the quality of
education the school provides. Trustees and governors have been effective in ensuring that
school leaders bring about rapid improvement to the school” Ofsted inspection, November
2018

What was the Impact of
your support?

A sustained approach to evidence informed practice at Culcheth High School, cultivated
through our professional development programme has supported sustainable improvements in
practice in many departments across the school. We have seen incremental improvements in
Progress 8 measures, with an increase from 0.13 in 2018 to 0.16 in 2019. Furthermore,
progress measures for high achieving and disadvantaged students have also improved,
reflecting a culture of doing ‘what works’ and avoiding silver bullets in order to achieve
unsustainable ‘quick wins’. There is an evident culture of evidence based practice that
permeates through our school.
This was supported in our Ofsted inspection (2017) who noted that “Teachers are provided
with a well thought out programme of ongoing training which has the teachers’ standards at its
core”. As the Research Lead, I have supported the development of a Lesson Study peer
observation structure that is heavily underpinned by the Teachers’ Standards for CPD (2016).
An evidence informed culture of professional development places the responsibility of
development in the hands of the teachers and they are provided with the means and resources
to reflect upon and improve their practice.

Humanities - History
Name

Melissa McMillan

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

October 2015
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)
How have you supported
other schools or middle
leaders and senior leaders in
your own school?

What was the Impact of
your support?

Sale High School, Trafford
Good (June 2015)
Founded in 1939 Sale High School is an 11-16 foundation school with Technology specialism.
The school is a secondary modern school in the selective authority of Trafford. It has a
challenging cohort, 44% FSM and is improving outcomes for young people. It was historically in
Special measures and RI but is now a good school and thriving with hugely increased support
from the local community. It is now the school of choice for many more families. Our staff are
all specialists in their subject area and are committed to continuous improvement. Graded
‘Good with Outstanding features’ by Ofsted in 2015, Sale High School continues to go from
strength to strength. Examination results for the school broke records again this year in key
subject areas including English, Maths Science, Modern Foreign Languages, Humanities,
Expressive Arts, PE and Technology.
 Several years’ experience as a leader of History
 Four years’ experience as a Senior Leader with responsibility for the development of
teaching and learning / CPD / ITT / NQT Professional Mentor
 Staff development including the organisation and leading of whole staff CPD / Twilight
 Informal mentoring of new Middle Leaders / Head of Department
I have led a successful History department for several years and have contributed to a
significant improvement in outcomes for GCSE History students that exceed national averages
I have also successfully coached and mentored staff new to the role of Middle Leader. This has
involved guiding them through their roles and responsibilities and offering support and
challenge to become accomplished in the role. I have worked with staff to develop their
teaching practice to enable them to move from good to outstanding as well as enabling
teachers who need support to meet school standards. I am the school lead on ITT / NQT
induction and have developed an in house training programme aimed at developing and
improving teaching practice.
I have a whole school responsibility for CPD and have organised and led a number of whole
staff training sessions, including working with external providers.
Most recently 92% of a mixed ability GCSE History cohort achieved grades A* - C with most
students making more than four levels of progress. Outcomes for students have improved
significantly whilst I have been leading the department. When I took on the role of
responsibility for History results stood at 11% A* - C and uptake at GCSE was poor. I have
worked with the department to transform the teaching and learning of History throughout
both Key Stages and consistently achieve results above national averages. The History
department is now a high profile department within the school whereby the ethos and culture
is one of high expectations and achievement.
During a recent Ofsted inspection teaching in learning was judged as ‘good’ therefore
moving up a grading from requires improvement. Teaching and Learning is now at the centre
of all school activities and staff are continuously supported in evaluating their practice and
learning from each other in order to improve.

Humanities – Geography
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

Abigail Morrissey
AGGS Alliance for Learning
23rd March 2018
Sale High School
Good with Outstanding features
Sale High School is a secondary modern High School in the selective Trafford Borough. The
students are 11-16 years old.
The school is dedicated to improving outcomes for all students and recently achieved a P8 score
of 0.12 (ASP 2017), one of the best scores of the High Schools in the local authority.
It is a school that has been on a journey from Special Measures to being graded ‘Good with
outstanding features’ (Ofsted 2015). Examination results are better than national averages in
many subject areas.
The proportion of students who are disadvantaged is higher than average in comparison with
other secondary schools – currently over 40% of students are designated disadvantaged. A large
majority of students are of White British heritage. Other students come from a wide variety of
different ethnic backgrounds. A small proportion of these students speak English as an
additional language, although the proportion of EAL students is on the increase. The proportion
of disabled students and those who have special educational needs is higher than that found in
most schools.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

I can be deployed as an SLE for Geography and RE as the leader the Humanities Faculty at Sale
High School.
I have a passion and enthusiasm for these subjects and have GCSE subject specialism of
Geography and RE with a proven track record of outstanding results and sustained improvement
in these subject areas.
The Geography GCSE syllabus we follow is AQA. Under my leadership and management, the
subject has improved significantly over the last few years. Last year, students achieved 58% A*-C
with 40% achieving A*-B and 18% A*-A. The subject is a popular choice with 3 subject groups at
Year 10 and Year 11.
All KS4 students do a full GCSE in Religion & Ethics and follow the Eduqas specification and they
are fast tracked to be examined in Year 10. The 3 year trend for the RE department is 78%, 88%
and 85% with 35% of students attaining A*/A in 2017.

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

What was the Impact of your
support?

My ability to think strategically and work well with team members is evident in my school
setting. When I started my role at Sale High School, RE was unexamined but with vision and
leadership, I have developed this subject so that it is examined as a full GCSE by the entire
cohort and as an early entry in Year 10, with consistently outstanding results.
One of my strengths is to unpick a specification to understand what it requires in order to
support staff in moderation, marking and planning to get the best resources and results in
Geography and RE. I also regularly analyse data to support my team in interventions and
improving results.
The Humanities department has grown from 4 to 7 team members and Geography was initially
an ‘inadequate’ subject area when I took over the role of MLL. Over the years, the subject has
improved significantly from a dip of 27% *A-C 6 years ago. Last year, students achieved 58% A*C with 40% achieving A*-B and 18% A*-A . It is a popular subject at GCSE with a good school
profile.

The 3 year trend for the RE department is 78%, 88% and 85% with 35% of students attaining
A*/A in 2017. The results have been consistently this high since introducing it as a core
examination subject 10 years ago and is considered an academic and meaningful subject by
students, who often cite it is one of their favourite subjects.
I am highly creative teaching and learning practitioner, which allows me to model and coach
NQT’s and RQT’s within the faculty to sustain and improve results and create capacity within a
team and develop skills of individuals.

Humanities – Geography
Name

Jennifer Winters

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent Ofsted judgement
(Overall and Leadership)
Context of School

22 November 2012
Altrincham Grammar School for Girls / Alliance for Learning
Whalley Range 11-18 High School
Good Overall
Outstanding for leadership 2012
Whalley Range is an 11-18 inner city single-sex school for girls. It is a secondary school for
Business, Enterprise and Sport.
It is larger than the average-sized secondary school with a sixth form. There are 1480 students
in the main school and 240 in the sixth form. 35% of students are eligible for free school
meals. The proportion of students from minority ethnic groups is much greater than the
national average. 65% of students are EAL students.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Leading and improving an underachieving Geography department:
Taking the necessary steps to improve the curriculum, teaching and learning and ultimately
results. The improvements to the GCSE results are shown below:
2009 – Year 11 - 24% A* - C
2010 – Year 11 - 20% A* - C
2011 – Year 11 - 86% A* - C
2012 – Year 11 - 75% A* - C
2013 – Year 11 - 92% A* - C
2014 – Year 11 – 75% A*- C
I believe one of the fundamental qualities of a leader is to model good practice and lead by
example. As a teacher I continually strive to improve my teaching by trying innovative teaching
methods and taking risks in lessons. I want this passion for teaching to inspire other members
of the department to always want to improve their practice and get the very best out of the
pupils they teach.
Co-operative learning: I planned and delivered training sessions for the whole school on cooperative learning strategies. Regular Learning Walks conducted by middle managers and SLT
found that where co-operative learning strategies were being used there was a positive impact
on student behaviour and engagement.
CPD: I have planned and led the ‘Good to Outstanding’ course which was delivered to teachers
who were consistently getting good in their lesson observations. I have delivered training
sessions to the faculty and whole school on: Questioning and Co-operative learning.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

Teaching and Learning: I am a lead teacher within school, meaning that staff often observe my
lessons. My particular strengths are: Growth Mindset, Solo Taxonomy, Co-operative learning
strategies and taking risks in lessons. I also provide coaching to staff with the aim of improving
teaching and learning within the faculty and whole school.
As a Geography SLE, I was deployed to a school in Manchester to help develop strategies to
improve student engagement and motivation, with a focus on GCSE. This experience gave me
the opportunity to observe teaching and learning and talk to members of staff. This helped
inform me of the strategies which were working well and the medium and long term targets
which would help improve the department. I worked closely with the head of department to
help devise intervention strategies for C/D borderline students and with the planning of the
controlled assessment. I also modelled a range of co-operative learning and AFL strategies to
improve teaching and subsequently motivation and engagement. This was extremely
successful and rewarding process which encouraged me to reflect on teaching and learning
within my own department.
 Co-operative learning and AFL strategies are being embedded into schemes of work
 Teaching has improved from satisfactory to good and outstanding within the
department




Increased staff confidence
A continued working relationship with the department

ICT
Name

Gareth Bashford

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

December 2018
Altrincham Grammar School for Girls / Alliance for learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

As an ICT trained teacher, I understand the problems associated with the personal upskilling to
the new Computing curriculum. I have spent the last 5 years learning the theory behind the
Computing curriculum, Python and Java to be taught at A-Level.

Sandbach High School and Sixth Form College
Full Ofsted 2008: Outstanding
With approximately 1350 students (predominantly girls) aged 11-19, Sandbach High School and
Sixth Form and over 100 staff, Sandbach High School and Sixth Form College is a
comprehensive academy situated in the historic market town of Sandbach, Cheshire. As a
community we work together to create a secure and friendly environment in which individuals
can grow intellectually, emotionally and socially. Our extensive curriculum is broad and
balanced, giving all students the opportunity to develop their potential.

In my current role as Head of Computing in a high achieving girl’s school. I have a focus on
improving retention and managing the extensive KS4 and KS5 qualifications in my department.
The focus on retention includes, delivering extracurricular activities, competitions within the
whole school and form time activities.
I have extensive experience of delivering and leading the OCR GCSE and A-Level Computer
Science specification. Since 2013, I have had the sole responsibility to develop and deliver both
the legacy Computing qualification and the new Computer Science qualification. I have
developed Component 2 and 3 of the A-Level CS specification and am responsible for delivery
of both components.
2016 Year 11: 92.3% Grade: A-C
2017 Year 11: 92.3% Grade: A-C
2018 Year 11: 91.7% Grade: 9 – 4
2019 Year 11 : 100% Grade 9-4
Progress 8 estimate: 0.71
I was a member of the lead teacher group. The responsibilities included the development of
teaching and learning throughout the school. This involves departmental reviews, book
monitoring and coaching of colleagues. The experience of being a member of the Lead
Teachers group is a valuable set of skills I implement in the managing of my department.
How have you supported
other schools or middle
leaders and senior leaders in
your own school?









What was the Impact of
your support?






Worked with Computing HOD to pinpoint strengths and weaknesses of department
Lesson observations and book scrutiny of Computer Science, Business and IT lessons
Contributed to the development of Computing KS3 and three-year KS4 SOW.
Supported staff in the delivery of Computer Science
Carried out department review of teaching and learning
Coached a member of staff of differentiating and exam technique that could improve
the attainment of the pupils.
Supported an NQT in a school to help her progress further with her teaching career.
We worked on classroom management skills and subject knowledge as well as
improving her ability to plan outstanding lessons.
Co-operative learning and strategies being taken into consideration
Development of 2 Year KS3 SOW and 3 Year KS4 SOW
Key terminologies and exam technique implemented into KS3 and KS4 SOW
The support that I have provided has also been well received; reflected in positive
feedback from the schools and teachers involved.

ICT
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Steve Casey
October 2018
Altrincham Grammar School for Girls/Alliance for Learning

Context of School

Wellacre Academy is an 11-16 all boys High School situated in the borough of Trafford. The
Academy is subject to the selection policy at the age of 11 which operates within the borough.
Wellacre’s intake is broadly in line with the national average on prior attainment; however the
more able cohort is below the national in all year groups. The percentage of SEND students is
significantly higher than national average whilst the cohort of disadvantaged students is
broadly in line with the national average.

Wellacre Academy
2017 - Good

Our motto of ‘Inspiring all to achieve’ is at the heart of everything we do. We have worked hard
as a school community on our vision and values. We believe a commitment to such values
results in success and achievement for all.
Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Improving the behaviour of students through a Restorative approach to behaviour.
Since the launch of a Restorative approach to behaviour was implemented across the school,
behaviour in all areas has improved and the number of FTE episodes have decreased.
Low level disruption is rare, persistent disruption to learning and insufficient commitment to
learning have reduced by over 30% in all year groups. The number of students being removed
from lessons for persistent poor behaviour has reduced by 33% across all year groups and
behaviour points in all areas have decreased by over 20% last year. FTE were previously high
and are not roughly in-line with National figures.
Students are becoming more adept at using restorative language themselves to resolve their
own conflicts without staff intervention. We hope to increase the numbers of students trained
in Restorative Practice to equip all students with the tools to prevent or resolve conflict
between themselves and staff
The introduction of a new behaviour management system allows student behaviour to by
closely monitored by all staff as well as parents and students and assists with the automation
of messaging parents about students’ behaviour.

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

What was the Impact of
your support?

I have supported other schools who wish to introduce a restorative approach to behaviour who
had no experience of this approach prior who are now on their way to fully embedding
Restorative approaches across their schools.
Within my own school I have ensured that all staff are trained within restorative approaches at
all levels. This training is continued and refreshed each term through internal CPD. I have
supported several members of staff who needed extra assistance in changing their behaviour
management systems at various levels of experience.
I have been instrumental in developing new pastoral teams and methods of working, helping to
sustain improvements in behaviour of the most difficult to reach students through equipping
staff with the tools to build positive relationships with students which in turn has significantly
improved their behaviour.
In our most recent Ofsted inspection (May 2017) personal development, behaviour and welfare
received the following recognition:
‘The behaviour of pupils is good. The new behaviour policy is having a positive impact. Staff,
pupils and parents talk of the ‘culture shift’ in the school since the last inspection. One member
of staff commented, ‘Behavioural issues have greatly reduced in the past few years and I
believe that is down to good leadership and all staff supporting each other.’ Inspection findings
corroborate this view.

Pupils’ conduct around the school is consistently good. They are self-disciplined and orderly
when they move around the school. The atmosphere is calm and safe. At break times, they are
sociable and respectful towards each other.
Both permanent and fixed-term exclusion have been high in the past but have reduced
significantly to be closer to average. Incidents leading to isolation or removal from class have
also reduced significantly. The reduction in serious behaviour incidents reflects the higher
expectations for behaviour and the greater engagement of pupils. Pupils who are at risk of
exclusion or absence are supported very effectively in the school’s inclusion centre. The
provision supports pupils to make more rapid progress in their learning
and develops their personal and social skills successfully.’

ITT/NQT

Name

Adam Brown

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)

CPD
Altrincham Grammar School for Girls / Alliance for Learning
November 2019

Context of School

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Culcheth High School
Overall: Good (May 2017) Short Inspection
Overall: Good (May 2014)
Leadership: Good (May 2014)
Culcheth High School is a highly successful and over-subscribed community school in the
heartof semi-rural Warrington. We are recognised as “a good school” by OFSTED with many
outstanding features. As a high performing school over a number of years we genuinely strive
to become the ‘best that we can be’ in all aspects of our work for young people and the
community.
The school is committed to exacting high standards, to expecting excellence from all and to
developing outstanding learning with staff and students. We are an ambitious and forward
thinking institution where students’ success lies at the heart of everything we do. Culcheth
High School enjoys an enviable reputation for being a warm and welcoming school where
genuinely every person matters. We relish the opportunity and responsibility for driving
student success forwards and we are very proud of all our young people’s achievements –
attainment and progress at Culcheth are consistently much higher than that found in most
schools nationally.
It is vital to recognise the inconsistencies in the quality of planning and teaching and to tackle
these through a strengthening of the skills, confidence and knowledge of all teachers. At
Culcheth High School, this has been brought about primarily through the establishing of an
INSET and CPD programme that is personalised, evidence based and linked to whole-school
improvement areas.
Fundamental to this programme was the need to ensure that teachers developed strategies
precisely matching the needs of specific key groups of students. The subsequent improvement
of teaching and learning in the school is evident in our quality assurance and self-review
activities, recorded on our Teaching and Learning Dashboard, and has certainly contributed to
a 0.14 rise in our Progress 8 Score. The English Department’s results in 2019 were that in
English Literature 80% of student achieved grades 4+, 67% achieved grades 5+ and 29%
achieved grades 7+. In English Language 79% of student achieved grades 4+, 66% achieved
grades 5+ and 32% achieved grades 7+.

How have you supported
other schools or middle
leaders and senior
leaders in your own
school?

This programme of CPD has also been recognised through the school gaining the Teacher
Development Trust Silver Award for CPD with staff from Culcheth, including myself, asked to
present our CPD ‘journey’ at a number of events such as the Westminster Briefing Manchester
Conference for CPD. This has also included presenting to headteacher members of the Jubilee
Network and a group of senior leaders from North Wales with follow up work undertaken with
Connah’s Quay High School. Our peer to peer coaching programme has been a recent addition
to this programme and has already been shared in a session delivered to staff at Cardinal
Newman Catholic High School.
The central focus of my role at Culcheth for almost five years has been the specific aim of
improving teaching and learning in order to increase pupil progress.
This has included the facilitation of a wide range of CDP sessions designed to grow leadership
capacity in key staff across the school in order to bring about sustainable improvements. This
has included a Leadership Development Programme in which I worked with Heads of
Department from a range of subject areas focussing on the characteristics of effective
leadership. These sessions enabled staff to develop departmental improvement plans that
were aligned to both school improvement priorities and the needs of individual departments.
Another key element of this drive to raise standards has been through the establishing of

What was the Impact of
your support?

regular opportunities for peer-to-peer coaching and of the creation of a CPD programme which
ensures that all staff engage in an action research project each academic year.
Employing differentiated coaching approaches with each member of staff allowed progress to
be made. Precision coaching was used to focus on departmental performance data and
information collected through the school’s QA / SR activities. The triangulation of this data
enabled the heads of department to understand the impact of other interventions and school
based practice as well as using relationship focused coaching to encourage them to look at how
they lead teams and influence others.
Culcheth High School OFSTED 2017
 The leadership team has maintained the good quality of education in the school since the
last inspection. The leadership team ‘run the school with an honest integrity which
nurtures a high-trust environment where pupils and staff can flourish.’
 Where improvements are not being made quickly enough, you take action that will secure
sustainable improvements rather than ‘quick wins’.
 Since the last inspection, the quality of teaching has improved and pupils’ work shows that
they continue to deepen their skills, knowledge and understanding.
 Teachers are provided with a well thought out programme of ongoing training which has
the teachers’ standards at its core. Staff value this and pupils commented to inspectors
that teaching is engaging.

ITT/NQT

Name

Suzanne Curryer

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)

September 2017
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

The Alliance for Learning SCITT focuses on providing teacher training in shortage subjects and
primary. The SCITT is based at Altrincham Grammar School for Girls which is part of the Bright
Futures Educational Trust.

Altrincham Girls Grammar School SCITT
Penketh High School, Warrington
SCITT rating:
Penketh High School: RI (Nov 2015)
No current rating as part of a new academy trust

Penketh High School has recently converted from an 11-18 academy to an 11-16 academy and
is now part of The Challenge Academy Trust (TCAT), Warrington. This is a multi-academy trust
partnership between Priestley College and a number of primary and secondary schools in
Warrington.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior
leaders in your own
school?

ITT:
I have worked as part of the SCITT since September 2015 as the science lead, mentor and more
recently as part of the Quality Assurance team. I have mentored the science trainee teachers
and supported them in gaining QTS. I have worked closely with a number of mentors in
placement schools, offering advice and support as well as ensuring best practice can be shared.
I have delivered professional studies sessions to the trainees and developed their evidence
folders to demonstrate competency in each of the teacher standards. At Penketh, I am the
professional mentor for ITT across the school and work with trainees from a number of
different providers, particularly the University of Manchester and MMU. In this role, I work
closely with the senior lead for NQTs, supporting with observations and developing a shared
approach to support NQT and ITT provision.
Science Leadership:
I have a proven track record of working with fragmented departments in order to bring about
cohesion within the team and improve climate for learning. Most recently, this involved a
department where January 2017 mock results were below 20% A*-C in core and additional
science and around 50% in separate sciences. Results in all areas have shown sustained
improvement over the last two years and are now in line with national averages with
projections for next year anticipating further improvement. Feedback from learning walks and
peer to peer reviews confirm that aspirations within the department are now high and that the
climate for learning is secure with some areas of outstanding practice.
ITT:
In my ITT role, I provided additional support to trainees experiencing difficulties in a placement
school where staff absence limited their progress. This involved working with the subject
mentor and the school professional mentor in conjunction with the SCITT director. They were
all successful in gaining QTS status and have since completed their NQT year. I have played an
integral part in the SCITT strategic planning meetings as well as supporting new QA mentors.
I have previously worked with a number of ‘good’ science teachers who were experiencing
difficulties with either taking on middle leadership roles, or struggling to be an effective middle
leader. Following my coaching and support they were all successful in gaining promotion and
positions of greater responsibility within a year. One of them is also now a successful ITT
mentor.
I am currently part of the Directors of Learning team at Penketh. There have been significant
changes within the school and the support within this team has been recognised by a number
of external advisors and consultants as being instrumental in driving the school forward at this

time. Over the last two academic years we have improved the climate for learning across the
school as well as developing a new curriculum plan. Having implemented this change in culture
the emphasis is clearly around academic opportunities for all pupils, reflected by the
percentage of pupils entered for the Ebacc. This is supported by a strong enrichment provision
to ensure all pupils have the best ‘life chances’ available to them.

What was the Impact of
your support?

SCITT Science trainees achieved QTS status with a grading of at least ‘good’. Changes to the
monitoring procedures for lesson observations to improve rigour and consistency. ITT
evidence folders more clearly signposted for QTS grading criteria.
Staff taking on middle leader roles or additional TLR responsibilities. Staff gaining promotion to
Head of Science role.
Improved exam results (Aug 2017-2019), improved climate for learning - this is now rated as
‘secure’ based on learning walk evidence and supported by an external peer to peer review
team
New curriculum and assessment plan across the science department.

ITT/NQT
Name
Bridget Dooley
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

January 2017
Altrincham Grammar School for Girls

Context of School

Urmston Grammar is officially a “High Performing School” and a thriving 11-18
Co-educational grammar school which has a reputation as a forward thinking dynamic learning
community and a leader in education.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Urmston Grammar Academy
Outstanding overall, outstanding for leadership , 2008

The school has received national recognition for its work as a Science and Language College. In
September 2010, the school was awarded academy status and in the last OFSTED inspection
(November 2008), the school was rated as ‘outstanding’.
In the two years that I have been responsible for coordinating ITT provision at UGA the
feedback from trainee teachers placed with us and the HEI providers has been extremely
positive.
Last year MMU conducted a Quality Designation Visit for School Direct trainees and were very
impressed with our provision. They awarded the school ‘Leading Partnership Status’ which is
given to schools that ‘exceed the trainee entitlement’ and are also credited with ‘taking a
leading role in ITT capacity and expertise in other schools’. In addition, UGA gained
‘Established Partnership Status’ from the UoM which is presented ‘in recognition of the
excellent quality’ of the school’s ‘commitment, involvement and expertise as an Established
Partnership School’.
Furthermore, UoM have recently informed us that our school is rated as being in the top 5% of
all schools in the Greater Manchester area for ITT provision. These accolades demonstrate the
consistently high quality of provision for ITT which have been achieved through the
development of a rigorous quality assurance system which acts upon the regular feedback from
trainees about their school experience and their assessment of the in-house Professional
Studies Sessions.

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

What was the Impact of
your support?

Following a recent Leadership Residency at AFL SCITT, I developed and delivered a training
programme for school based ITT/NQT mentors which covers the 2016 Mentor Standards. In
addition, I have contributed to the newly established NQT/RQT training programme at Urmston
Grammar.
As Head of Social Sciences, I am responsible and accountable for leading on, and the day to day
management and organisation of A-level Psychology and Sociology. To this end, I have worked
closely with my colleagues to raise standards in the department. This has been achieved
through the implementation of a rigorous quality assurance process and timely intervention
when pupils are underachieving. Both departments are thriving, attracting lots of students at
key Stage 5. Due to this expansion, a new role was created in the department for a Subject
leader in Sociology. I coached and mentored one of my colleagues in preparation for this
promotion.
This good practice was recognised during our last inspection in November 2008, with the
Ofsted report commenting on students’ progress in Sociology as being ‘particularly good’. In
addition the report highlighted the ‘exemplary practice in self-evaluation’ in our faculty… ‘With
the most effective curriculum areas using student progress tracking to set challenging targets
for individual students and take account of students views’.
The quality assurance procedures and effective tracking systems for pupils have worked with
Sociology moving from an ALPs value added score of a 6 to 1.

ITT/NQT
Name

Kal Hodgson

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

11 Dec 2013
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

ITT/NQT: I have now been working very closely with University of Manchester & MMU in
delivering School Direct and I am the school expert in this field, developing training
programmes for potential students. I have developed a series of professional studies session
for trainee teachers which are delivered by a range of staff members, including myself, other
Senior Leaders and Subject leaders.

Altrincham Grammar school for Girls
Outstanding in all areas (2008)
Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of
academic success, sporting and cultural achievement and caring service to the community. It
is part of the Bright Futures Educational Trust (BFET) which is a multi-academy and school led
organisation based in the North West. The Trust was set up in 2011 in consultation with the
Department of Education and Manchester City Council, with its core aim being to raise
attainment in local schools.

I led a team that achieved SCITT accreditation and have particular expertise in this area. I am
now the director of a SCITT focusing on shortage subjects and primary.
I worked carefully with an RQT, collaboratively planning and coaching to ensure lessons were
more active and that progress targets were met, ultimately helping her become a Head of
Department in a different school
Data: I have worked with a school to support the analysis of post-16 data and develop
systems to check progress at points during the school year. This work involves training on the
Level 3 Value Added portal and ALPS and is suitable for both A Level and BTEC qualifications.
This data work is ongoing and is currently based around Level 3 BTEC. I have also worked
with an academy to help focus their approach on data and the way they utilise that data,
including supporting staff in the classroom in their use of data to inform teaching.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

I am currently working with an academy to sharpen data practices and intervention, across
the school but with a sharp focus on the mathematics department.
 At my previous school as Head of Sixth Form, I worked with staff to improve their
practice and developed strict target setting and monitoring for Subject leaders,
resulting in an increased
 I worked with subject leaders and mentored them whilst also monitoring their
performance. I worked closely with the History department and coached the HoD to
develop from a good to an outstanding leader. I worked with the Maths department
leader through a coaching process to better develop his practice.
 I have supported the middle leader team in my own school by facilitating the
development of a post-levels form of assessment.
The target setting development with HoDs resulted in increased ALPS value added scores.
A2: from 7 to 6 and AS: from 7 to 4.
My work with the History HoD resulted in a position where he was appointed to the SLT in
another school
The post-level assessment system has given middle leaders the opportunity to scrutinise the
new national curriculum and map out progress across Key Stage 3. It has resulted in my
being invited to speak twice at the Life after Levels Conference and our work was mentioned
in the DfE publication Beyond Levels.

ITT/NQT (also specialist in PE)
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Jenny Wystawnoha
December 2019
Altrincham Grammar School for Girls/Alliance for Learning
Falinge Park High School
Good
Falinge Park is a large multi-cultural 11-16 mixed LA Comprehensive in Rochdale. The
proportion of students who are disadvantaged is higher than the average in comparison with
other secondary schools - currently 43%. 73% of our pupils are EAL with over 40 languages
being spoken in the school. Our objective is to create a compelling learning experience for all.
Our strategy for achieving this is by:
 Believing in People: through professional learning and reflective practice
 Positive Relationships
 Underpinned by ‘Know thy impact’
Staff morale is high. Professional learning is strength within the school; we are fully staffed
with specialists in all areas and continue to recruit high quality experienced staff. We work
with Manchester University, Edge Hill University, Manchester Met, Hope University,
Manchester Nexus School Centred Initial Techer Training (Nexus SCITT) and Rochdale
Pioneers providing placements and training for PGCE and SCITTs. We are a TDT Gold school
for professional learning and our work on the curriculum and assessment is gaining National
recognition as we work closely with the Assessment Academy. We work with the SSAT and
currently have 4 Accredited Lead Practitioners who deliver Incremental Coaching and Hub
work.
Lead Practitioner accredited at the ‘Transforming and Leading’ level in July 2018 by SSAT;
offering Incremental Coaching and leading/ facilitating Hub work as whole school CPD.
Professional Mentor and ITT/NQT co-ordinator. Providing and delivering a training offer
within school weekly with experts internally and externally. Part of the LA NQT Hub group.
Project Managing and Leading on Cross Curricular Creative Collaborative Developments with
feeder Primary Schools. Culminating in a sharing experience/festival.
Primary PE and Secondary Specialising in CPD to teachers in Dance, Gymnastics and
Trampolining. (AST and School Sports Partnerships).
Lead, Implemented and delivered teaching AQA GCSE Dance throughout my career. Last
year’s figures: Headline Figures
Attainment: Above average for the G.C.S.E. 9-1 whole school subjects with an average grade
of 4= compared to 4-.
Standard pass (9-4): - 54%. Strong pass (9-5): – 46%. BTEC Performing Arts Dance Level 1 and
2 in Secondary Schools. EDXCEL Internal Verifier. 100% Pass Rate for BTEC Level 1 and 2
Distinction * - Pass.

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

As a Lead Practitioner In my own school I Incrementally Coach a range of staff from NQTS,
RQTS to experienced Heads of Faculty/Directors of Areas. I facilitate and deliver Hub groups
as part of Teaching and Learning for all staff in schools, working on research and
Collaborative Enquiry.
I am a Professional Mentor to all NQTs within my school and produce, deliver and facilitate a
weekly training offer ‘in house’ with PGCE/ITT/ SCITT and NQTs. In order to do this I work
with staff within school sharing expertise. I am a member of the Rochdale NQT Hub for the
LA, facilitating and structuring training programmes.
Outside of my own school I Project Manage, Lead and Deliver an Annual Cross Curricular
Collaborative Project with feeder Primary Schools culminating in a sharing/festival of
learning. This is theme based and is bespoke to each school in what they require each year.

This could be linked to all subjects but predominantly using the arts (Dance, Drama and
Music), Literacy, History and Design Technology. As part of this I deliver CPD to Primary
teachers and HLTAs in Dance and Cross Curricular related work.
Outside of school I also work with the British Council on the Connecting Classrooms
Programme, which has involved visits and stays in Bangladesh working with our partner
school and delivering lessons and staff CPD on Critical Thinking skills. I have also hosted and
organised a reciprocal visit with 2 staff from Bangladesh.
As an AST I have delivered CPD in Dance, Gymnastics and Trampolining to Primary and
Secondary Staff with the addition of delivering on PGCE Courses at Leeds Beckett University.
What was the Impact of your
support?

Incremental Coaching: Staff within school are more open to Instructional Coaching and can
see the wider benefits. Further impacts are that resources are shared and good practice is
modelled. Fresh ideas are developed and new Pedagogy is explored. It creates a high trust
culture.
ITT development is supported and networks are formed. Ideas used and shared within the
classroom. Recruitment from PGCE>NQT strong and RQT development is strong.
Primary School links and strong transitions are formed. Teachers within the schools are
confident in delivering Cross Curricular sessions in predominantly Dance, Drama. Literacy, Art
and DT.
Strong links and Case study used with the British Council on a successful Connecting
Classrooms Partnership with Hazi Rashid High School, Bangladesh. Pupils are empowered and
proud of their Heritage and Culture. Shared Pen Pal scheme introduced.
Confidence in Primary, Secondary teachers and PGCE PE Students to deliver successful
Gymnastics, Dance and Trampolining lessons and become involved in Competitions: Including
National Champions in Gymnastics.

Leadership
Name

Lisa Fathers Head of Teaching School/ BFET Co- Principal

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)

Altrincham Grammar School for Girls
Alliance for Learning

Recent Ofsted judgement
(Overall and Leadership)

Outstanding - Altrincham Grammar School for Girls

Context of School

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Altrincham Grammar School for Girls
Alliance for Learning

Leadership and management was also judged as outstanding at previous school (Flixton Girls
School)
Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of
academic success, sporting and cultural achievement and caring service to the community. It is
part of the Bright Futures Educational Trust (BFET) which is a multi-academy and school led
organisation based in the North West. The Trust was set up in 2011 in consultation with the
Department of Education and Manchester City Council, with its core aim being to raise
attainment in local schools.
I also work across our trust of schools supporting Headteachers/senior leaders with school
improvement. The schools are primary/secondary/post 16 and are very varied in terms of
context.
I am a very experienced strategic leader.
Leadership Journey:
I was Assistant Headteacher for four years at FGS, Deputy Headteacher for three years and
Associate Headteacher for one year. My current post is Head of the Teaching School at AGGS
and BFET Co-Principal working across the Trust.
I’m currently responsible for overseeing the Big 6 Teaching School Strands (Initial Teacher
Training, Continued Professional Development, School to School Support, Specialist Leaders in
Education, Research & Development and Leadership). We also have a SCITT which I oversee at
a strategic level.
I am also responsible for working across the Trust to raise standards as Co-Principal and leading
on work like the Blackpool Challenge and Blackpool School Improvement Board. I am A
Headteacher Ambassador the Youth Sport Trust & I co-Chair the Headteacher Alliance for
PE/School Sport. I am also a qualified Mental Health First Aid Instructor.
In the eight years I was at FGS the school moved from 38% A-C inc E & M to 74% A-C inc E & M
with students making 87% 3LOP in Eng & 50% making 4LOP. In Maths 77% making 3LOP and
31% making 4LOP which was a considerable improvement over the years.
At FGS I had whole school responsibility for Teaching and Learning, CPD, Appraisal,
Safeguarding, Community, Primary Liaison, Business Links, the Specialism and leadership
development. In the latter years there as Associate Headteacher I was responsible for line
managing Assistant Headteachers and also overseeing the work of the Professional Mentor
around ITT, NQT, RQT and staff induction.
I am referred to in one of the FGS Ofsted reports personally as having “dynamic leadership and
entrepreneurial spirit and both the specialism and appraisal were noted as being particularly
well led.”
Presently, I am the Lead Facilitator on a number of externally accredited courses including SLE
Training, Mental Health First Aid and Coaching for YST and I believe that facilitation is a
valuable tool for peer to peer support. As a facilitator I am approachable whilst providing
opportunities for challenge and reflection. I bring to the role a range of experience at
leadership level and am able to establish relationships based on rapport and trust. I have
considerable experience supporting Middle Leaders from a range of schools, academies and
colleges to develop skills and improve practice.

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

IN the last two years I have overseen a range of school improvement commissions in primary
and secondary schools varying in focus from leadership coaching to delivering bespoke CPD on
a wide range of topics from teaching and learning to wellbeing. I have delivered the SLE Core
Day and Development Coach training and have been Quality Assured on several occasions, the
most recent in 2016 commented on the Creative, articulate and engaging delivery. I have also
delivered Safeguarding Training Level 1, CSE Awareness Training & Governor Training and
Feedback has been outstanding commenting on the excellent rapport with the group, effective
use of signposting, questioning, summarising and reframing as well as making the sessions
enjoyable and relevant.
I have also led whole school staff Inset on a range of topics including questioning, student
voice, effective use of form time and Restorative Practice, Safeguarding, CSE, Behaviour for
Learning and I am also a mentor for staff on the NPQSL & NPQML Programme.

What was the Impact of
your support?

Through the facilitation programmes and sessions, I believe that leaders have been provided
with the opportunity to reflect on their role in school and think about how they can develop
and use new strategies, ideas and perspectives. In addition it has increased their confidence
and capacity within their role. Recent feedback has also commented on increased confidence
for SLEs and Middle Leaders to fulfill their roles.
The impact of my support at one school for Middle Leaders was that four of them became
Assistant Headteachers and raised attainment at KS3 and KS4 plus and embed coaching model.
The other improvements are that the journey upwards was sustained and distributed
leadership is in place.
The impact of my support at Abraham Guest in Wigan is that the school has implemented a
new Teaching & Learning policy, T and L has improved by reducing RI lessons from 56% to 23%
a new Behaviour for Learning strategy has been embedded, and leadership feel more
confident.

Feedback from the National College on the impact of the last 5 big Commissions I have
led have been Outstanding.
Comments from some of the schools have been:
 “Professional approach at all times, credible and respected in role as ‘critical friend’
and mentor/coach”
 “Excellent ,clear communication to ensure we remain focused on priorities”
 “A collaborative approach where information and resources have been shared”
 “Understands what Outstanding Teaching & Learning looks like and how this links to
Outcomes”
 “Comprehends complex situations re the Academy's past and present and possesses
strong leadership and problem solving skills”
 “Has made us Ofsted-ready as well as improving our practice, procedures and
performance”
Comments from Local Authorities where I have been supporting several schools are:
“Thank you for your work thus far at XXX school, not just in terms of your individual work
relating to T+L, but the leadership of your team. Not only are you very much on top of the
logistics, but the way in which you have interacted with the Headteacher has demonstrated real
clarity and decisiveness, which is exactly what the school needs at a crucial moment in its
development. I sense a genuine partnership here.”

Marketing & Communications
Name

John Brennan

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Altrincham Grammar School for Girls / Alliance for Learning

Context of School

John is Director of Marketing and Communications and has overseen a rise the in the
popularity of the school with entry for September 2015 being well oversubscribed.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

 School Vision Development
 Brand Development & Implementation
 Strategic Marketing
 Stakeholder Engagement & Communications
 Community Consultation
 PR & Media Management Advice & Training
 Social Media Advice & Training
 Customer Facing Staff Training
 School Business Development
 Alumni and Fundraising Development
John has supported a number of schools from all across the spectrum in his 20 year career in
education marketing including:

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

Flixton Girls School/other contracts
Overall – Good
Leadership – Outstanding 2014









Academy “chain” schools
Converter Academies
Studio Schools
Independent Schools (day and boarding)
Special needs schools
Single sex schools
Grammar schools

At FGS, John sits on the Senior Leadership Team and Extended Leadership Team (for middle
leaders) and as well as being responsible for his own strands of work, he supports colleagues in
making the overall school offer as true to the schools’ founding principles as possible.
In other schools, John advises Senior Leaders on developing brand loyalty from all stakeholders
and applying a “marketing” viewpoint on all school activities.
What was the Impact of
your support?







Improved marketing management
Better community reputation
Increase in student numbers
Value for money budgeting
Improved systems and processes

Maths
Name

Andrew Barry

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

October 2018
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Altrincham Grammar School for Girls
Outstanding in all areas (2008)
Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of academic
success, sporting and cultural achievement and caring service to the community. It is part of the
Bright Futures Educational Trust (BFET) which is a multi-academy and school led organisation
based in the North West. The trust was set up in 2011 in consultation with the Department of
Education and Manchester City Council, with its core aim being to raise attainment in local
schools.
Mathematics at Keys stages 3,4 and 5.
Over the last 4 years, I have worked alongside the head of department to improve schemes of
work at Key Stages 3 and 4. I have also development the assessment strategy for the
department at Keys stages 3 and 4 including FSMQ.
I have planned and delivered training to the mathematics department and colleagues across the
school at INSET days. The training sessions with the mathematics department have covered a
range of topics including flipped learning, problem solving at Key Stage 5 and subject knowledge
enhancement. The wider school INSET training focussed on teaching and learning, pedagogy and
collaborative learning.
I have also planned and delivered subject knowledge enhancement courses to trainee teachers
and presented at the national MEI conference.
The examination results at GCSE have improved year on year. This has been achieved because of
the collaboration within the department, the sharing of good practice but even more effective is
the joint practice development which occurs continuously during meetings and training.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

I have cofacilitated the MEI TGM course. The aims of this course is to improve the delivery of the
GCSE mathematics curriculum.
I am a PD lead for Secondary and A-Level mathematics.
Participated in and led lesson studies in my own school.
I am a member of the KS4 Problem Solving working group for the NW1 Maths Hub. Through this
working group I have worked with other colleagues on improving teaching and learning and
outcomes for mathematics students.
I have also co facilitated the NCP for challenging topics at GCSE.

What was the Impact of
your support?

Feedback from the delegates on the courses I have led have been overwhelmingly positive.
Improvement in confidence with A-Level subject knowledge from colleagues.
Collaborative learning with colleagues in other departments helped to create cross-curricular
links.
Staff across the school engage more with problem solving strategies.

Maths
Name

Suzanne Best

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

June 2014
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

I have previously been the Head of Mathematics at South Shore Academy for 8 years. I have
been Edexcel examiner for numerous years and continue examining with the new 9-1 GCSE
specification. For two years I was Assistant Head with areas of responsibility in this time
including Pupil Premium, Catch Up funding, Primary Transition (Prince’s Teaching Institute),
Year 7 line manager and whole school Intervention. Since March I have been responsible for
redesigning the school curriculum and timetabling. This has been an amazing learning
experience and I have loved learning to use the systems available to create a sustainable
curriculum and a flexible, creative timetable. I will be line managing the core subjects for the
next academic year and will also be tracking pupils progress across the academy.
As line manager for mathematics and English I have been supporting two HOFs who are
undergoing their first year within this role. As a school we are currently working on a 3 year
transition project with Prince’s Teaching Institute surrounding supporting the core subjects
and their leaders in developing the primary transition for their subject areas. Working with
other leaders in Blackpool schools, a transition project has been created across Blackpool in
order to support our students. The focus for this year is to create a working hub between
South Shore Academy and four local primary school, our initial key focus being to continue the
work started with the English faculty last year and to introduce the same coordination for
other subjects. There is also a focus on ensuring that the data provided by primary schools is
accurate and strategically implemented.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

South Shore Academy, Blackpool
Requires Improvement (3)
South Shore Academy was converted to Academy status with BFET as the sponsor in January
2014. The school is situated in Blackpool and experiences many similarities as other coastal
schools. The school has a high proportion of disadvantaged pupils (usually approximately 70%)

Leaders’ work to monitor the spending of the pupil premium funding is now detailed and
increasingly focused on the impact this additional funding is having. Leaders can now identify
those pupils who have not yet received any additional support and so are in a better position
to re-target resources for maximum impact. Ofsted Monitoring report May 2016.
Senior leaders have turned this school round through sheer grit and determination. Their
combined focus has improved all aspects of the school’s work. Ofsted Report March 2017
There are significant strengths in the teaching and progress of pupils in a number of subjects.
This is particularly the case in English, mathematics, history and geography. Ofsted Report
March 2017
Leaders have responded well to the pupil premium review undertaken in 2015. They have a
detailed overview of how they allocate pupil premium and catch-up funding. They ensure that
all those pupils who are entitled to such support receive it. Ofsted Report March 2017
Maths and English results have increased for a second consecutive year at 4+ and 7+. Both
faculties have improved in all areas including teaching and learning and leadership. There is no
turnover in staff at the end of the academic school year and both subjects have recruited lead
teachers. Both HOFs in English and mathematics have completed one year of the Ambition
School Leadership and I myself have now graduated from the programme.
Transition has been successful and the development of the Hub is in progress.

Maths
Name

Mrs Helen Boyle

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent Ofsted judgement
(Overall and Leadership)
Context of School

14th July 2014
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

In my current role I am Head of Mathematics and Computing in a high achieving selective
school. I have held this role for seven years, having been Head of Mathematics in a large
comprehensive school previously.

Sale Grammar School
Outstanding 2006
Sale Grammar School is an 11-18 coeducational Academy Trust selective school, has specialist
status in the Visual Arts and in Science with Mathematics. The school has also been given high
performing specialist status by the DfE. The school gained Trust status in January 2010 having
acquired high profile Trust partners and Academy status on 1st March 2011.

Areas of expertise include: KS4 and KS5 Mathematics; KS3 Computing; Teaching and Learning;
AfL and marking and feedback.
I have planned and delivered a variety of CPD including ‘Excellence in Mathematics Teaching’.
I completed my NPQSL with the Alliance for Learning.
How have you supported
other schools or middle
leaders and senior leaders
in your own school?

I have worked with the middle leaders to raise standards in mathematics in a variety of
different schools. I have developed middle leader’s skills in observation, monitoring of
assessment and feedback and intervention.
I have delivered faculty and whole school CPD on a variety of areas of school improvement and
have currently developed a whole school RWCM policy to be implemented across the
curriculum.
I have now supported over seven different schools through the SLE system, each with a variety
of different needs. In each school I have formed effective working relationships and been
personally requested to support with other schools.
Previously I have worked in five schools focusing on raising standards within mathematics. In
one faculty my focus was on bringing about change and transforming the faculty. In another
my focus was on quality assurance. I have supported schools as they prepare for the new
GCSE and also worked with SEN students to assist them to achieve in mathematics.
I am an accredited PD Lead for Mathematics with the NCETM. I have co-written EMTP
alongside four colleagues and successfully delivered it to over 40 primary and secondary
mathematics teachers.
I have introduced Core Mathematics, a Level 3 qualification to our KS5 students. I have
successfully written a bid to deliver TSST and overseen the delivery of the first cohort.

What was the Impact of
your support

Mathematics results at my previous school improved by over 40% A*- C. Progress at both 3
and 4 levels improved by a steady rate and that improvement has been maintained.
Results in my current school are outstanding at both KS4 and KS5. Last year we achieved our
best ever results.

Maths
Name

Christina Carradus

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

December 2019 Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of academic
success, sporting and cultural achievement and caring service to the community. It is part of the
Bright Futures Educational Trust (BFET) which is a multi-academy and school led organisation
based in the North West. The Trust was set up in 2011 in consultation with the Department of
Education and Manchester City Council, with its core aim being to raise attainment in local
schools.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Teaching and Learning co-ordinator for Mathematics
 Development of schemes of work from Year 7 to Year 11 for mastery. Use of
intervention strategies to improve progress of lower ability students and to challenge
higher ability students.
 Delivery of department meetings where focus is predominantly on the sharing and
collaboration to ensure consistency of good practice.
 Collaborative planning with colleagues from my Maths department and other schools to
develop rich mastery resources.
 Working alongside other colleagues the department GCSE results have increased over
recent years to 100% of passes at grades 5-9, with 58% of results at grades 8 and 9. GCE
results have increased to 100% pass rate and 73% A*-A.

Altrincham Grammar School for Girls
Graded outstanding in all areas (2008)





I have Outstanding Facilitator Programme accreditation.
I co-facilitated on the MEI Teaching GCSE Mathematics programme for 3 years
I am a Mental Health First Aider.

Senior Tutor (Head of Year)
 I have 5 years of working as a Senior Tutor, taking my year group from Year 8 to Year 11,
and starting the cycle again.
 In those years, I have worked with vulnerable students who have required pastoral
support from myself and outside agencies.
 I have lead a team of seven form tutors
 I have used data to identify pupils requiring intervention and implemented this.
 I have developed close relationships with parents/carers
How have you supported
other schools or middle
leaders and senior leaders
in your own school?
What was the Impact of
your support?

I have appraised members of the Maths department, this includes target setting and reviewing,
lesson observations, work scrutinies, team planning and teaching.
I have also been a middle leader mentor for two Head of Year’s that have been new to the role.
The two Head of Year’s that I supported as a middle leader mentor have continued to thrive in
their roles.
One of the Maths teachers who I appraised has now been appointed a departmental leadership
role.

Maths
Name

Kirsty Collins

SLE Designation (Date of
Designation & Teaching
School)

July 2020
Alliance for Learning

Current School (LA or
Sponsor)

North Chadderton School
Key Stage 4 Lead & Local Leader of Maths Education for Oldham

Recent OFSTED judgement
(Overall and Leadership)

Overall: GOOD

Context of School

North Chadderton School is a mixed gender secondary school and sixth form located in
Chadderton, Oldham.
The school recently became part of a Multi Academy Trust “The Oak Trust for Inspirational
Learning and Leadership” which has a focus on developing into a Secondary, Primary Trust with
local Primary Schools to support an Early Years to Post-16 educational pathways. The vision of
the Oak Trust is to ensure all students within it are, “school ready, life ready, work ready”.
The school is a larger than average school with over 1500 students enrolled and in comparison
with national statistics, has an average cohort on every measure. The school continues to
support the progress SEN and Pupil Premium Students, and over the last few years have shown
consistently improving GCSE and A Level results.
 Maths teaching
 Leading CPD
 Effective Lesson Planner
 Developing problem Solving in Key Stage 3
 Implementing Effective Intervention for Key Stage 4
 NQT & RQT support
 PD Accreditation – planning and delivering effective CPD
As a Local Leader of Maths Education for Oldham my role includes
 supporting schools within the vicinity in improving mathematics within their own
departments
 Supported and lead on sessions with Heads of Maths in Oldham looking at improving
mathematics teaching
 Lead on the problem solving group for the NW1 Hub which aims to get staff to engage
in strategies to improve their own professional practice.
 Promoted collaborative partnerships with middle and senior leaders in schools within
the vicinity
 Participating in lesson study with a focus of improving ways different aspects of
mathematics are taught in the classroom
I am the lead of Key Stage 4 at North Chadderton in which I have several roles
 Developing and adapting Schemes of Work for Year 9,10 and 11 to follow a mastery
approach to learning mathematics
 Develop consistent strategies within department for engaging pupils in reasoning and
problem solving
 Leading personalised team teaching opportunities to showcase good practice to
teachers new to the profession and teachers who need to work on improving aspects
of their own teaching
 Planning and delivering CPD relevant to improving teaching within the department
(and whole school)
 Supporting NQTs and RQTs
 Support my Head of department in learning walks and ensuring consistency within
department
 Positive feedback from Headteacher and Head of Department in regards to my own
professional development and leadership skills
 Most recent results (2018/2019 cohort) had a significant increase in all key measures

Particular areas of
Expertise/Strength (please
show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders
in your own school

What was the impact of
your support




in mathematics results and most improved across the vicinity. 4+ improved 13.5%, 5+
improved 7% and 7+ improved 1.6%.
Repeated engagement on workshops and desire from staff to improve.
Positive staff and pupil voice in school due to changes I have implemented within
department.

Maths
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Alison Heathcock
June 2014
Altrincham Grammar School for Girls / Alliance for Learning
Altrincham Grammar School for Girls
Outstanding in all areas (2008)
Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of academic
success, sporting and cultural achievement and caring service to the community. It is part of
the Bright Futures Educational Trust (BFET) which is a multi-academy and school led
organisation based in the North West. The trust was set up in 2011 in consultation with the
Department of Education and Manchester City Council, with its core aim being to raise
attainment in local schools.
Working alongside other colleagues the department GCSE results have increased over the last
three years to 100% A*-C and 95% A*-A. GCE results have increased to 100% pass rate and 80%
A*-A.
As Head of Department and Maths Key Stage Coordinator, I have experience of Mathematical
curriculum development across KS3, KS4 and KS5, including working with G&T, FMSQ and
Further Maths courses.
I have been lead subject mentor for ITT working on a new PGCE programme for maths in
collaboration with Manchester University.
NW1 Maths Hub facilitator
Joint chair of NW1 Hub KS4 working party
Facilitated a programme for visiting Chinese teachers to teach their Maths lessons in English.
Worked alongside local primary and secondary schools to run Masterclasses for G&T pupils.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?
What was the Impact of
your support?

I have mentored and coached middle leaders within my own school and other secondary schools
(Leadership Coaching in Context Level 2).
Participated in and led lesson studies in my own school and other secondary school, including a
joint TDA funded research project with Manchester University.
Challenge Partners Lead resulted in raising attainment of FSM pupils.
Positive feedback from pupils and teachers involved in lesson study with greater use of higher
level questioning and improved collaborative learning in their classrooms.

Maths
Name

Mandy Hickman

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

December 2013
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

Altrincham Grammar School for Girls
Graded outstanding in all areas (2008)
Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of
academic success, sporting and cultural achievement and caring service to the community. It
is part of the Bright Futures Educational Trust (BFET) which is a multi-academy and school led
organisation based in the North West. The Trust was set up in 2011 in consultation with the
Department of Education and Manchester City Council, with its core aim being to raise
attainment in local schools.
Mathematics
Over the last eight years, I have worked alongside my head of department on improving the
schemes of work across all Key Stages. I have provided training for my colleagues on INSET
days and residential weekends in order to promote mathematics. We have focused on
teaching and learning, pedagogy and collaborative learning. The examination results at GCSE
have improved year on year. This has been achieved because of the collaboration within the
department, the sharing of good practice but even more effective is the joint practice
development which occurs continuously during meetings and training.
For the last seven years I have facilitated on a number of programmes including the Improving
Teacher Programme, Outstanding Teacher Programme and Challenge the Gap Programme. I
have also provided bespoke CPD for schools across the North West. From observations by
Olevi, the following comments about my facilitation were given:







What was the Impact of
your support?

The role modelling of high levels of emotional intelligence is mirrored by participants
and upholds the drive towards outstanding in all that the group is trying to achieve.
There is honest and open exchange throughout the morning.
You are open to have your own expectations challenged and this is built into the
learning process very effectively.
All participants are involved in the programme and their learning. They make a
significant contribution to the session. They challenge and question each other
independently of you as the facilitators, adding to and extending each others’
comments without invitation.
There are no apparent barriers to learning and participants certainly seem at ease.

I have also worked with colleagues from a number of schools across Greater Manchester. I
mentored an NQT in order to improve their behaviour management but also to help them plan
lessons which were differentiated and at the appropriate level. I have worked with a small
department for a full five days. The aim of this was to produce a scheme of work in light of the
new GCSE requirements. We organised resources and assessments. Alongside other
colleagues I have reviewed mathematic departments and provided feedback which provides
strengths and areas for improvement.
Feedback from the delegates on the most recent program stated:
100% of delegates had been encouraged to develop higher order thinking, felt that learning
processes had been role-modelled effectively, stated that this programme had an impact on
them as teachers and their students, felt that their own expectations had been challenged and
had been engaged in their own and other’s learning.
The delegates also stated that they thought that the facilitation and the impact and outcomes
of the programme were outstanding. I believe these comments highlight my ability to work
sensitively and collaboratively with my colleagues on programmes which have been cited as
having a great impact by Ofsted and the NFER.
Support for the NQT was highly effective and they said that their confidence had increased and
also subsequent lesson observations had reflected this.

Maths
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Chris Hunt
October 2018
Altrincham Grammar School for Girls/Alliance for Learning

Context of School

With approximately 1350 students (predominantly girls) aged 11-19, Sandbach High School and
Sixth Form and over 100 staff, Sandbach High School and Sixth Form College is a comprehensive
academy situated in the historic market town of Sandbach, Cheshire. As a community we work
together to create a secure and friendly environment in which individuals can grow intellectually,
emotionally and socially. Our extensive curriculum is broad and balanced, giving all students the
opportunity to develop their potential.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

In my current role, as Lead Teacher of Mathematics, the progress score and the 5+ statistic of the
department increased.

Sandbach High School
Outstanding

In my previous role, I was a Director of Mathematics in an inner city London school. In this role I
managed a department of 11 teachers and we achieved above national average outcomes, for
example our A level progress was considered to be within the top 25%, with an ALPS score of 3.
Areas of Expertise/Strengths






How have you supported
other schools or middle
leaders and senior leaders
in your own school?






What was the Impact of
your support?





I am confident with the use of data and how it can support teaching and targeting
interventions.
As a member of Teaching Leaders I developed an awareness of different leadership
qualities and how effective leadership can result in improved results for the
department.
I have honed my skills as a coach for many years and helped support the progress of
teachers and middle leaders.
I am used to working in challenging schools, having worked in two challenging and
deprived areas of London. These schools had a proportion of PP of around 70% and
both schools expected a very high level of behaviour management.
In my current role I have coached both classroom teachers and middle leaders on a
range of different development areas from classroom practise to departmental
structure and progress.
As lead teacher of maths my role is to support the successes of the current maths
department and drive up standards where appropriate. This has resulted in thorough
reviews and action plans of the maths department that have resulted in greater staff
buy-in and a noticeable effect on student outcomes.
In other departments I have completed several work samples and quality assurance for
observations.
Since my time supporting the maths department the progress 8 scores in maths
improved and the data suggests this is now an upward trend.
The time spent coaching had an impact on morale for staff and helped develop
pedagogical and strategic methods.
The reviews and action plans have helped focus the leaders of the maths department
and developed new and improved practises within the maths department.

Maths
Name

Alex Jacques-Williams

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

October 2018

Context of School

Altrincham Grammar School for Girls / Alliance for Learning
Altrincham Grammar School for Girls
No recent Ofsted inspection (Outstanding on last inspection)








Mathematics leadership – Former head of Maths, provided support and leadership to
other heads of Maths regionally.
Curriculum design – theory and practice in implementing successful mastery based
curriculum design. From strategic level to classroom resources
Coaching and training Maths teachers - NCETM Accredited Professional Development
Lead. Led work groups. Teacher CPD and currently tutoring Trainee Teachers with Teach
First
Teaching of statistics in engaging and practical ways: Lead National A level Statistics
Network
Assessment design and effective systems to minimise workload, whilst providing
productive feedback: Assessment Lead Accreditation with Evidence Based Education

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)






Developing Pedagogy.
Curriculum Planning.
Coaching and Peer Observation.
Strategic Maths leadership – pedagogy and curriculum

How have you supported
other schools or middle
leaders and senior leaders
in your own school?





New courses and structures to support students embedded.
Staff development strategies implemented
New thinking and approaches adopted by maths departments

What was the Impact of
your support?



Mathematics leadership – Former head of Maths, provided support and leadership to
other heads of Maths regionally.
Curriculum design – theory and practice in implementing successful mastery based
curriculum design. From strategic level to classroom resources
Coaching and training Maths teachers - NCETM Accredited Professional Development
Lead. Led work groups. Teacher CPD and currently tutoring Trainee Teachers with Teach
First
Teaching of statistics in engaging and practical ways: Lead National A level Statistics
Network
Assessment design and effective systems to minimise workload, whilst providing
productive feedback: Assessment Lead Accreditation with Evidence Based Education







Maths
Name

Matt Lamble

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Altrincham Grammar School for Girls / Alliance for Learning September 2017

Context of School

Culcheth High School is an oversubscribed 11-16 local authority maintained school in
Warrington, Cheshire.

Culcheth High School
Good May 2017

There are approximately 1160 students on roll and the prior attainment of students, on average,
is higher than the national average.
Both attainment and progress of students leaving Year 11 are above national average.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Our school purpose is to inspire students to achieve and guide them to be confident, articulate
and skilled citizens to enable them to thrive in a diverse British and global community. We expect
all members of our school community to be the best they can be and help others to be the best
that they can be by valuing: Respect, Honesty and Excellence.
Whilst head of Mathematics at Culcheth High School between 2006 and 2011, I led a very good
team to successive years of record results at both A*-A and A*-C. After moving on from the role
to a senior leader position, A*-A was 33.0% and A*-C was 85.1%.
The main reasons for the significant improvement were:
1. Effective self-review and quality assurance.
2. Excellent teaching across the department.
3. Smart use of data
4. Targeted intervention.
5. Effective exam preparation.
6. Effective timetabling and staffing.
Following my role as head of Maths, I was promoted to Assistant Head teacher in September
2011 at Culcheth High School. During my time in this role, I was responsible for ITT provision, a
successful NQT/RQT programme that delivered training to our NQT/RQT cohort utilising best
practice from within Culcheth High School. In addition, I was the SLT lead for homework,
developing a strategy that embraced new technology and suitably catered for all students. In
addition, I was responsible for tracking data and the construction of the whole school timetable,
which included the options process.
In 2016, I was promoted at Culcheth High School to my current role as deputy head teacher. I am
responsible for:
1. Curriculum – ensuring that the curriculum is broad and balanced for all students whilst
being mindful of performance indicators.
2. Raising standards – Overseeing performance from the core and foundation subjects and
being the SLT link for Year 11.
3. Timetabling – ensuring the school year runs smoothly through effective timetabling.
4. Whole school data – reporting to students, staff, SLT and Governors on current school
data.
5. Self-review/quality assurance – planning and co-ordinating self-review to ensure that it
raises standards and complements the extensive staff cpd programme.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

I believe that I have consistently demonstrated a commitment and passion for whole school
improvement. As a leader, it is important to ensure that we create an environment and culture
that allows staff to work to their potential. To be successful, a school needs a well-qualified,
happy and well-equipped body of staff. Where there are gaps, it is important to draw upon
support from colleagues either within the same setting or externally.

I have supported another local secondary school with improving performance in Maths. I spent a
half term working closely with the head of department and senior leaders in driving
improvement.
In the last academic year, I set up a leadership residency programme with another high
performing secondary school. The focus is to share best practice but also develop middle and
senior leaders who take part in the programme.

What was the Impact of
your support?

There was significant improvement seen in the results of the school I supported. These results
have been maintained over a period of time both on the old Maths specification but on also
when they moved on to the new 9-1 GCSE specification.
In terms of my roles in senior leadership, I believe that I have made a significant impact in driving
improvement at Culcheth High School, developing staff and supporting leaders.

Maths
Name

Elaine Mackintosh

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Altrincham Grammar School for Girls / Alliance for Learning
September 2016

Context of School

Stockport Academy (United Learning)
March 2015.
Overall: Good
Leadership: Good
Stockport Academy is a smaller than average sized secondary school and is part of the United
Learning Group. The proportion of disadvantaged students is well above average as is the
proportion of students who are disabled or who have special educational needs.
The school has seen rapid improvement over the past few years driven by the passion of the
Headteacher and is striving to achieve an outstanding judgement in its next OFSTED
inspection. The school works around four principles; believing in ourselves, aspiring to be the
best, achieving our potential and respecting each other.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

The school achieved its best GCSE results to date in 2017 with 61% of students achieving 5
A*-C including 4 or more in both English and maths.
Raising attainment at KS4 mathematics, Level 3 Core Maths, Intervention strategies, GCSE
Statistics.
Within my leadership roles both as Head of Department in my current school and as Key
Stage 4 and Key Stage 5 coordinators in my previous school I have worked closely with both
middle and senior leaders in order to develop the curriculum, challenge under-achievement,
address barriers to learning, support colleagues and develop teaching and learning. My work
within the Early Adopter cohort for Core Maths has been recognised and I have worked
collaboratively with colleagues from other institutions to provide in depth professional
development, coaching and support.
My most recent work has been on raising achievement through developing independent and
resilient learners and has been the focus of my NPQSL qualification. In my previous school my
work centered on raising achievement at Key Stage 4 and my tenacious approach was
recognised as a beacon of good practice and led to whole school implementation. In leading
these new initiatives across the school the number of students making expected progress in
Maths rose 13% from 2014 to 2016 and notably the corresponding percentage of
disadvantaged students rose by 21%. In order for other teams to adopt this system I provided
training to other Team Leaders on the effective use of data and offered regular support to
ensure their systems embedded. As a result of my work with the English team expected
progress in rose by 14% over the past 2 years and by 16% for disadvantaged students.
I also initiated a bid for the Core Maths Early Adopter Project and successfully securing
funding of £80000 to lead a collaboration of 3 schools to introduce and teach the first cohort
for the new Level 3 Core Maths qualification. My leadership capability within this role was
quickly recognised by the maths hub and I subsequently worked collaboratively with
colleagues from other institutions to provide in-depth professional development, coaching
and support. Ours schools achieved 100% pass rate with the national figure being 80%.
Further to this experience I have led colleagues within my own school through a two year
project on the implementation of GCSE Statistics. This development was one of the first
curriculum changes within the mathematics team and has demonstrated longevity as a result
of its meticulous planning and structures. Within this, I designed and implemented a strategic
development plan to resource and deliver schemes of work which are engaging and
meaningful whilst also having innovative delivery as a strong focus. This coupled with highly
effective communication, coaching and support has ensured that this course is firmly
embedded in the mathematics curriculum and has achieved an average of 99% A*-C, over the
past six years and is delivered by a team of colleagues.

What was the Impact of
your support?





Progress seen across all year groups in EOY examination results driven by
development of independent learning strategies.
Improved results in maths and English at KS4.
New Level 3 curriculum embedded and achieved 100% pass rate.

Maths
Name

Andrea Malkin

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

September 2015
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of academic
success, sporting and cultural achievement and caring service to the community. It is part of the
Bright Futures Educational Trust (BFET) which is a multi-academy and school led organisation
based in the North West. The trust was set up in 2011 in consultation with the Department of
Education and Manchester City Council, with its core aim being to raise attainment in local
schools.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Working alongside other colleagues the department GCSE results have increased over recent
years to 100% 5+ in 2017 and 89% 7+ in 2017. GCE results have increased to 100% pass rate and
88% A*-A.

Altrincham Grammar School for Girls
Outstanding in all areas (2008)

As Key Stage 5 Coordinator of Maths I have particular experience of curriculum development at
KS5 including the delivery of Further Maths. I also have substantial experience in developments
at KS3 and KS4, including working with G&T pupils and running the FMSQ course.
I have been a university accredited subject mentor for ITT for a number of years and have used
coaching and facilitation skills within my mentoring.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

I am an NCETM Accredited Lead. I have designed a ‘Transition from GCSE to AS level maths’
course that others can deliver to groups of students at the end of year 11 and have also worked
with local secondary schools on G&T enrichment activities.
I have shared good practice with KS5 coordinators and HODs from other schools regarding the
organisation, assessment and resourcing of KS5 schemes of work and have facilitated a meeting
of a group of teachers with responsibility for KS5 maths in their school/college as part of the
NW1 Hub. I have facilitated the development of a new scheme of work for new linear A Levels.
I have provided twilight training sessions for my own maths department in among, other topics,
Statistics and Mechanics at KS5.
Working with other KS5 coordinators has enabled them to make improvements to their own
schemes of work at this level. The NWI Hub meeting was the start of a forum for sharing good
practice, particularly in the run up to changes in the A level syllabus.
Twilight training resulted in improved confidence in subject knowledge for teachers, resources to
improve questioning and learning in the classroom and also, openness and collaboration were
built up within the department.

Maths
Name

Simon Mazumder

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)

30th January 2013
Altrincham Grammar School for Girls / Alliance for Learning

Recent Ofsted judgement
(Overall and Leadership)

Outstanding in all areas (October 2008)

Context of School

Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of
academic success, sporting and cultural achievement and caring service to the community. The
school is rated as outstanding. It is part of the Bright Futures Educational Trust (BFET) which is
a multi-academy and school led organisation based in the North West. The Trust was set up in
2011 in consultation with the Department of Education and Manchester City Council, with its
core aim being to raise attainment in local schools.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information

I have made significant improvements in the attainment of students at Key Stage 4 and 5.
Raising standards in the last three years from:
98% A*-C to 100% A*-C, 68% A*-A to 95% A*-A at GCSE.
GCE results are 80% A*-A and 100% pass. Numbers of students has risen from 38 to 92 in this
period.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

Altrincham Grammar School for Girls
(Bright Futures Educational Trust)

To achieve this we have altered the culture of our community by supporting and encouraging
our students. This positive focus is extended to the three main focuses of our long term
strategy to improve; teaching and learning, subject knowledge and pedagogy. The
department, with many external agencies, (OU, MEI and NCETM) have developed many CPD
INSET programmes for colleagues. These are collaborative and have had an impact on the
larger mathematical community as well as our department. I am currently working with
Challenge Partners looking at quality assurance of new initiatives in Mathematics. I deliver CPD
for NCETM, PTI and to ITT in the North West HEI.
I worked as a National Strategy consultant before joining AGGS and have also worked in three
schools either through the Greater Manchester Challenge or as an SLE. I use a variety of
engagement strategies from coaching, mentoring, modelling and working with large groups of
Year 11 and 10 students.
I am also working with primary schools working with colleges on a Mathematics Tool Kit as
well as providing INSET on Numeracy and enabling parents to work with their child on
Numeracy. I have also worked with colleagues on alternative support to Spring Board through
modelling. I am currently developing a maths subject knowledge PD for primary colleagues and
working on a research project on lesson study with Manchester University. I implemented a
new Maths A-level course in a partnership school including the curriculum, teaching and
learning requirements. I developed a five year long term plan for the setting up of these
courses including a quality assurance and AFL model.
We have developed a PGCE programme for maths in collaboration with Manchester
University. This has been extremely successful in providing school based training.
Developed lesson study in a joint TDA funded research project with Manchester University.
This has been used across all phases from KS1 to 5.
After a DFE sponsored visit to Shanghai we developed a reflective inquiry practice cycle in two
of our partner primaries. This involved using the three form entry colleagues to work
collaboratively in their planning and delivery in Maths lessons. By increasing non-contact time
colleagues were able to follow a lesson study cycle to deliver maths they also used coaching
trios to support this.
Working with our primary partners on the KS2 level 6 requirements by developing a medium
term scheme of work developed with a team of colleagues from St Bede’s to share and

measure its’ impact with our other teaching school alliance primary partners.
After leading one of five Path Finder MESH groups, we have been designated as 1 of 32
National Maths Hubs, and number one Maths Hub in the North West, NW1. This is an exciting
development for the future of maths education giving opportunities for colleagues to have
ownership in developing a National and Regional Mathematics Strategy.
I have currently initiated Several projects that are inclusive of all phases, follows a summary.
Primary; Singapore Maths, The China Exchange, Professional Development lead and The New
Zealand diagnostic method. Research project with Manchester University for Singapore
implementation. Japanese Lesson Study following an IMPULS visit to Japan.
Cross Phase Transition; Multiplicative Reasoning.
Secondary; The China Exchange, Problem Solving to support the New GCSE, MEI TGM, Fresh
MEI. Singapore Secondary maths. PD Development Lead Level 2 and Secondary.
Post 16; Core Maths workshops, Supporting GCSE in FE, Post Doctorial Research into maths
education Post 16. MEI TAM, supporting FMSP. PD Development Lead Level 3 and Advanced. Q
STEP MMU and Manchester University.
CPD; SLE Masters Modules MMU.
National lead for Japanese Lesson Study.
I am also a Core Maths Lead in the Northwest for this Post 16 maths level 3 qualification.
FIMA, Fellow of the Institute of Mathematical Applications.

What was the Impact of
your support?

Further Education Colleges:
 Warrington Collegiate, 8th in the maths league tables.
Secondary Schools:
 Philip High School, RI to Good, SLE deployment mentioned as positive in OFSTED
report.
 Plant Hill Arts College, raising GCSE attainment in mathematics from 23 to 52%.
 Wright Robinson Sports College 33-57%.
 Working with Cedar Mount Community College results in GCSE rose from 38-48%. The
last academic year placement with Sale High GCSE 52-64%.
 Working with Wellacre High School on teaching and learning.
 Sale High School, raised GCSE C-A* 52 to 70 %, OFSTED RI to Good.
 Philip High School RI to Good.
 St Monica’s High School on going, level 4-9 67%.
Primary Schools:
 St Hilda’s, St Mary’s, Bollin Primary, Gorton Mount, Stanley Grove, Manley Park. All
above floor results.
 MTSA Problem solving with their Maths Chapter.
Across all phases working as a critical friend and consultant with Manchester Schools Alliance
and Oldham Opportunity Areas.

Maths
Name

Dr. Jonathan McNamara

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent Ofsted judgement
(Overall and Leadership)
Context of School

January 2014
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Sale Grammar School
Outstanding November 2006
Sale Grammar School is an 11-18 coeducational Academy Trust selective school, has specialist
status in the Visual Arts and in Science with Mathematics. The school has also been given high
performing specialist status by the DfE. The school gained Trust status in January 2010 having
acquired high profile Trust partners and Academy status on 1st March 2011. In the last OFSTED
report, the school was described as ‘Outstanding with an outstanding Sixth Form'.
Whole School Student Progress and Target Setting
In my current role I have responsibility for coordinating whole school student progress,
tracking, target setting and other aspects of data management and quality assurance. I have
successfully managed the transition to Life without Levels across the whole school. I have
developed and written software to allow my current school to successfully track student
progress at a whole school, department and class level.
Professional Development of Mathematics Teachers
I have co-authored and facilitated the Excellence in Mathematics Teaching Programme which
has been delivered to Mathematics teachers across the NW. I have managed and delivered
the Teacher Subject Specialism Training for the last three years at a local teaching school. I
also have accreditation as an NCETM Professional Development Lead and am currently training
to take on the role of a Secondary Mastery Lead (2018-2019).
Raising Attainment at KS3, KS4 and KS5
In my previous post I have taken responsibility for leading intervention programmes for both
KS4 and KS5 students.
Mathematics Curriculum Development
I have experience of Mathematics curriculum development, including working with G&T,
coordinating STEM activities, FMSQ and all aspects of AS/A2 Mathematics and Further
Mathematics courses. I also have experience of implementing strategies for assessment,
tracking, intervention and developing aspects of teaching and learning.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

ITT Mentoring and Training
I have worked as an associate tutor at the University of Manchester (for Secondary
Mathematics) and have delivered training to ITT students (at the University). I also have
experience of observing (and grading) students on placements in other secondary schools in
the North West.
Supporting Primary Schools
I have supported primary teachers in the delivery of the Mathematics curriculum through the
delivery of CPD courses. In addition I have worked to raise attainment in Mathematics for Year
5 and 6 students through Mathematics challenge events which have been jointly hosted with
ITT students and staff from the University of Manchester.
Supporting Secondary Schools
During 2014 I supported an inner-city school in raising attainment of gifted and talented pupils
in Mathematics. During 2014-2015 I was seconded one day per week to help raise attainment
in Mathematics in a local secondary school. My support was reference in the Ofsted report in
which the school moved from Requires Improvement to Good.

What was the Impact of
your support?

In my current school, my work on student progress and target setting supported the school to
achieve its best ever A-level results (2016) and GCSE results (2017).
Working as an SLE (Mathematics) supporting a local secondary school (one day per week)
helped move the school from Requires Improvement to Good.

Maths

Name

Sarah Mears

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Mathematics
Altrincham Grammar School for Girls
February 2012
Cedar Mount Academy
Bright Futures Trust
Requires Improvement

Context of School

Cedar Mount Academy (CMA) is an 11-16 school that was founded in September 2012 as part
of the Bright Futures Educational Trust, which is a multi-academy, educationally-led
organisation with the lead sponsor being Altrincham Grammar School for Girls (AGGS). As well
as being linked with AGGS, other members of the trust include Melland High School, Rushbrook
and Stanley Grove Primary Academies.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

What was the Impact of
your support?

Cedar Mount has a significantly higher than average proportion of EAL pupils, many of whom
arrive mid-academic year. Over the last 2 years, CMA has improved significantly in all aspects,
having been removed from special measures in 2017. GCSE outcomes have improved over the
last 2 years, with the school achieving its’ best ever results in English and Maths in 2018, as well
as being the most improved school in Manchester for progress. Results in 2019 continued to
improve, particularly for higher ability pupils.
I moved from AGGS into the role of Head of Mathematics at CMA and when I first arrived, the
department consisted of mainly inexperienced staff, non-specialists or supply teachers. Results
were generally poor and pupils were not engaged with their learning. I have now established a
department that works collaboratively in all aspects of Teaching and Learning, developed the
expertise of existing staff and increased capacity so that we are able to successfully train
teachers as part of the Teach First, Researcher in Schools programme and the SCITT. I am
extremely proud that the department is now fully staffed with specialist maths teachers who
are committed to improving the department further. GCSE results have improved year on year
and pupils are now fully engaged, enjoy their maths lessons and have high aspirations. The
progress the department has made was recognised in a recent external review by the BFET
trust.
I have also recently taken on the role of Assistant Vice Principal at CMA with responsibility for
T&L and am the professional mentor for ITT and NQTs.
I have mentored a number of middle leaders within both CMA and at AGGS, including the head
of English and ICT. Through this, I have coached staff on various aspects of the middle leader
role. This includes providing support on how to develop a team ethos, how to improve teaching
and learning within their department as well as advice on understanding departmental data
and how to present this to SLT meetings.
I have worked with two other schools to support their maths departments in areas such as
curriculum design, improving teaching and learning and supporting NQTs.
All of those involved in the mentoring process felt that they gained in confidence within their
role and were able to implement ideas discussed in the meetings. One person specifically
requested me as their mentor after I had previously assisted them informally. They have been
quoted as saying that they felt “this was the most productive meeting I have ever had” and
wanted to continue with regular mentoring as a consequence.

Maths

Name

Emma Soper

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)

Alliance for Learning (14th October 2016)

Recent OfSTED judgement
(Overall and Leadership)
Context of School

Connell Co-op College
Role: Assistant Principal Curriculum and Quality
Former Level 3 Lead for NW1 Maths Hub
Good (January 2018)
Connell Co-op College is situated within the M11 postcode in East Manchester, an area with
significant social and economic problems, categorised as one of the most deprived areas in the
UK. The College was opened in 2013 to educate 600 students from the local area. The College
offers a range of A-level subjects, alongside a number of level 2 and 3 BTEC qualifications for
which our outcomes are outstanding. We serve many young people whose aim is to become
the first person in their family to progress to Higher Education. Our areas of specialism are
Business, Sport, Health and Science. We also serve a small number of elite athletes who are
training in the Manchester area.
Our Mathematics department currently delivers A-level Maths, Statistics, Core Maths, GCSE
Maths resit.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

KPIs within Maths continue to improve and are above bench mark in GCSE resit and were ALPS
3 for A Level Maths. As NW1 Level 3 I have worked in particular on Core Maths - providing CPD
and working with colleagues to raise Level 3 participation.
Having begun my career at a high performing grammar school, I have since that time worked in
urban 11 – 18 mixed comprehensives, all of which have been on a journey to improve. As a
Head of Department and later as an Assistant Principal with responsibility for Post 16 provision,
I have worked to improve student outcomes, raise standards in teaching in learning, develop
colleagues and have been the driver of strategic change within my area of responsibility. A key
skill has been using data to inform decision making and raise standards. In recent years I have
managed, and continue to respond to, the curriculum changes in Mathematics from Key Stages
3 to 5 and now in senior leadership have worked to design a new curriculum for 2020
accounting for growth of provision and the new Ofsted framework.
My particular strengths are system design and developing and enabling others. In particular I
have enjoyed working with those who are new to teaching maths (often from other careers or
subjects) and those new to leadership roles.
Having worked in London, the USA and now East Manchester I have experienced a wide variety
of school cultures and find my broad experience informs my decision making and has helped
develop my open minded and flexible approach to school improvement.

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

I have a Masters Degree in Educational Leadership from the University of Warwick focusing on
leading in urban schools and have benefited from the intensive CPD offered by the Fast Track
(2008-9) and Teaching Leaders (2009-11) programmes, including Coaching and Change
Management.
In recent years, my whole college responsibility for Numeracy has enabled me to deliver
subject knowledge and pedagogy based training to colleagues from a wide variety of subjects,
as they implement the changes to their A Level courses.
As Lead Teacher for Maths in Croydon Borough I worked with colleagues across 4 secondary
schools to devise a set of best practices for the provision of G&T students in our Borough. This
was an Action Research based project working across the curriculum at KS3 and 4. I have now
been delivering CPD on best practice in this area for the last 5 years for both primary and
secondary colleagues.
I maintain a close relationship with a local PGCE provider, working as a mentor and this year

became involved with a Subject Knowledge Enhancement course for pre-PGCE students at
Manchester University.
As an early adopter of Core Maths I have worked with colleagues from the NW1 Maths hub to
devise a CPD programme to support institutions offering this qualification for the first time,
catering for non-maths specialists by developing pedagogy and subject knowledge with a tried
and tested Scheme of Learning.
In September 2017 I took responsibility for the leadership of the Level 3 work for the NW1
Maths Hub and developed a wider network of support for colleagues in the Northwest.
In April 2019 I was promoted to our Senior Leadership Team and am now focused on
Curriculum and Quality work across out College
What was the Impact of
your support?

NB Periods of Maternity Leave during 2016-7 and 2018-19
Numeracy across the curriculum is now an area of strength for our college as middle leaders
and teaching staff have grown in confidence and have had the opportunity to develop their
practice in this area. This was so successful that Core Maths is now embedded within our BTEC
Business Programme and is taught by the Business Studies team.
I have now been invited back to deliver my third G&T CPD workshop for NQTs as part of the
BFET NQT Annual Conference series.
The Subject Knowledge Enhancement course, that I delivered part of over the last 2 years, was
rated highly by University of Manchester students.
As NW1 Level 3 Maths Lead I have facilitated workgroups on GCSE Maths resit, A Level
Pedagogy, Use of Technology and Core Maths for the last 2 years. The networks I established in
doing this have provided support to colleagues across the region. This has culminated in an
annual conference attracting around 80 teachers and leaders of maths from across the region.

Maths
Name

Mike Thompson

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

October 2018
Altrincham Grammar School for Girls/Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

Altrincham Grammar School for Girls
Outstanding in all areas (2008)
A selective 11-18 grammar school within the borough Trafford. Founded in 1910, Altrincham
Grammar School for Girls is proud of its long tradition of academic success, sporting and cultural
achievement and caring service to the community. It is part of the Bright Futures Educational
Trust (BFET) which is a multi-academy and school led organisation based in the North West. The
trust was set up in 2011 in consultation with the Department of Education and Manchester City
Council, with its core aim being to raise attainment in local schools
- Working alongside other colleagues the department GCSE results have increased over
recent years to 100% of passes at grades 5-9, with 58% of results at grades 8 and 9. GCE
results have increased to 100% pass rate and 73% A*-A.
- I have worked within the department to improve teaching and learning through the
implementation of the mastery curriculum, with my particular focus leading the
development of the year 7 curriculum.
- I am an NCETM accredited PD lead for secondary mathematics, delivering training and
professional development with the NW1 Maths Hub.
- I have been a subject mentor for ITT using coaching skills to help trainees develop
- Supporting curriculum development in maths departments through leading the
Challenging Topics at GCSE work group for the NW1 Maths Hub
- I have worked in collaboration with the head of department to develop teaching and
learning across the curriculum but most specifically at KS3 through the implementation
of a mastery curriculum.
-

I play an active role in the NW1 Maths Hub community, running training and working
with staff from a wide variety of schools to improve teaching and learning through both
collaborative work and through professional development sessions.

-

A new mastery curriculum is in place at AGGS with teachers teaching at KS3 in a new
way to develop greater depth of understanding, mathematical reasoning and fluency.
Ongoing work and support within the department has increased the confidence of staff
to deliver the curriculum effectively.

-

MFL
Name

Alexandra Havers

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent Ofsted judgement
(Overall and Leadership)
Context of School

June 2014
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Parrenthorn High School
Outstanding (2008)
Parrenthorn High is a mixed comprehensive 11-16 school located on the northern edge of
Manchester. Disadvantaged pupils make up approximately one third of the population. The
school was judged as Outstanding at the last OFSTED inspection (2008).
MFL teacher
 Specialism: German (but also teaching French, Spanish and Russian)
 Certified Advanced Skills’ Teacher (April 2004)
 Former experienced Head of MFL
 Examiner for AQA (Grade 1)
 Moderator for Pearson (Edexcel)
 Verifier for OCR
 Pre-public examination creator for PiXL
 External MFL ‘Expert’ for OFQUAL
Assistant Headteacher: School Improvement
 Specialising in Teaching and Learning with a particular emphasis on improving
Marking and Feedback
 Leading Whole School Literacy and Numeracy
 Excellence in Coaching program to improve classroom instruction and grow and
develop coaching, including the use of the IRIS-connect (videoing)
 Trained, and practising, facilitator for NPQML
 Leading individual, departmental and whole school CPD sessions, e.g. Literacy, A.f.L.,
Higher Order Thinking, Marking and Feedback
 Future Leader Associate
 Attendance
 Pupil Premium/Disadvantaged Pupils
 EAL
 Timetabling

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

Leadership of Data
 Developing systems and analysis to track progress of pupils and identify ‘gaps’ for
intervention
 Leadership of literacy and numeracy Intervention (KS3 and KS4)
 Target setting
 SLE work in MFL departments with notable impact (including return visits for follow up
work)
 Previous work as an AST included supporting/mentoring individual MFL teachers and
departments in other schools.
 Led the North Manchester Collaborative MFL team.
 Line managing departments including Maths and English to ensure pupils met target
grades.
 Supporting Heads of Department in Quality Assurance process with an emphasis on
Intervention and Marking and Feedback.
 Successfully developing a tracking system to identify pupils for intervention and raise
achievement and attainment
 Facilitating and bringing together Heads of MFL across a local authority looking at the new
MFL specifications, Life with Levels and moderation/standardisation
 Improved MFL results across schools supports
 Created a network of teachers which continues to support and share good practice
 Improving attendance rates – reducing persistent absence from 7.2% - 2.6% in one year





Best ever GCSE results 2 years on the run (exceeding FFT-D targets)
Excellent system of Marking and Feedback to help pupil progress, system of sharing good
practice and an ‘open door’ atmosphere
Specific comments made in OFSTED reports on the initiatives led

MFL

Name

Claire Horn

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)
Context of School

September 2017
Altrincham Grammar School for Girls / Alliance for learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you
supported other schools
or middle leaders and
senior leaders in your
own school?

What was the Impact of
your support?

Sale High School, Trafford
Good with outstanding features (June 2015)

Sale High is an 11-16 foundation school with Technology Specialism in the selective authority of
Trafford. It is a smaller than average school with a challenging cohort and a high FSM (40.1%).
The school is dedicated to improving outcomes for all students and recently achieved a P8 score
of 0.15 (RAISE 2016), one of the best scores of the High Schools in the local authority.
It is a school that has been on a journey from Special Measures to recently being graded ‘Good
with outstanding features’ (Ofsted 2015). Examination results are better than national averages
including in many subject area, English, Science, Modern Foreign Languages, History, RE, Art,
Expressive Arts, Music and Technology.
Curriculum leader for MFL at Sale High School since Jan 2017 (previously Assistant Lead). I am
also currently responsible for raising attainment of Higher Level Learners in Year 10 (2016-2017)
and year 11 ( 2017-2018).
MFL results have remained well above national averages for A*-C and 3LP over the last 3 years
and have been above or equal to national averages using the 4LP measure. A/A* grades have
excelled targets set by the Head Teacher. Rigorous progress reviews, very specific target setting
and intervention strategies have underpinned these results.
The school has a valued CPD programme within which I have lead whole school sessions on
literacy, oracy, high expectations, marking and feedback and strategies to motivate
disadvantaged students, thus contributing to the raising standards across the school.
As head of MFL I have developed a strong team ethos and together we are proud of our
outcomes, our learning environments and high expectations. We are considered a wellrespected, successful department amongst our colleagues.
As I took leadership of the department, I in turn supported my colleague in her new AML role. As
she returned from a long-term maternity leave, I feel that I offered both emotional and
professional support and built up her confidence. In practical matters, I developed her data
interpretation skills and she now leads on data review meetings and resulting intervention
targeting for our French cohorts. I have also cascaded the training for the new AQA specification
and am supporting her closely as she leads our first French KS4 cohort into the new GCSE.
A new colleague arrived to the team as took on my leadership role. Having had some poor
feedback in her previous schools, she lacked confidence. Over the last 2 years, I have coached
this colleague and she has realised her potential, receiving consistently ‘good’ feedback on all
lesson observations. We have an ‘open door’ policy between our classrooms; having access to
others’ lessons inspired my colleague, and she has identified and embedded good practice. She
is now flourishing as a practitioner with a strong BFL policy, is working confidently and is highly
motivated. She has, in turn, lead CPD sessions across the whole school and has taken the lead
on areas of our SOL reforms.
Over the last 2 and a half years I have lead a reformation of our SOLs, assessments and quality of
teaching resources within the context of introducing the recent changes to the new AQA
specification. As a team, we have diagnosed areas for development in our teaching and learning
and each team member has taken the lead in raising standards for a particular language and year
group. The team collaborates well in sharing new ideas and up-to-date thinking on outstanding
teaching and learning. This process has required clear goals and deadlines, has been quality
assured and has been successful due to the team’s shared passion to secure the best outcomes
and a positive experience for our students.
Integral to this has been to share a clear understanding of the new assessment processes and to
create a clear pathway of skill progression, post NC levels.
The ‘review and improve’’ ethos is now firmly embedded to keep driving the department
forward.
Staff and students now have a clear understanding of skills progression and the link with new

number grades. Staff feel confident in determining students’ ability using new number grade
descriptors and this has been quality assured through moderation and book scrutiny.
MFL results have remained well above national averages for A*-C and 3LP over the last 3 years
and have been above or equal to national averages using the 4LP measure. A/A* grades have
excelled targets set by the Head Teacher. Rigorous progress reviews, very specific target setting
and intervention strategies have underpinned these results.
Inspection dates 11–12 June 2015 ‘GOOD’ ( moving from RI)
file:///C:/Users/cw/Downloads/106375__5.PDF
Leadership and Management:
Middle and subject leaders are clear about what needs to be done and about how to do it. They
take responsibility for the performance of their departments and are supported well in doing so.
They share the senior leaders’ ambitions for the school’s success and convey this clearly to the
staff in their subject areas.
Achievement
Students in the current Years 7 to 10 are making consistently good progress against the
challenging targets that are set for them in English, mathematics and science. Students’ progress
is also good in modern languages, history and geography. This is confirmed by the information
kept by the school about their progress and by the work in students’ books.
In contrast, the rate of progress from the start of Year 7 of students in Year 11 in 2014 was
significantly above average in science and modern languages and above average in English, so
that the school’s results in these subjects were above average.

MFL

Name

Angela Stokes

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)
Context of School

September 2017
Altrincham Grammar School for Girls/ Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Introducing a unified scheme of assessment and monitoring
When I took over the role of Head of MFL in September 2016, my initial challenge was to create a
unified department. Prior to my appointment, there had been three individual language
departments, often working independently from each other. We now have a unified scheme for
assessment and monitoring in place, and this is followed by everyone in the department.

Altrincham Grammar School for Girls
Trafford
Overall: Outstanding
Leadership: Outstanding
Altrincham Grammar School for Girls is a selective, single sex grammar school. It is part of the
Bright Futures Academy Trust and aims to ensure that every pupil fulfils their potential, in terms
of their academic, sporting and artistic ability.

Embedding curriculum change
I have led training within the department on the demands of the new specifications at both GCSE
and A level. This has led to revisions of our schemes of work and assessments for years 7-13.
Department meetings and lesson observations have proved invaluable in sharing best practice.
Implementing effective intervention strategies
We have a clear focus on improving pupils’ performance by using half-termly formally
assessments and monitoring closely those pupils who are not making expected progress. We
have introduced a system of mentoring, with sixth form students providing support for pupils in
year 13. Intervention strategies, such as detailed teacher feedback and allowing time for pupils
to act on this, have proved successful in raising attainment.

How have you
supported other schools
or middle leaders and
senior leaders in your
own school?

Developing effective revision skills
In 2017-2018, I really benefited from completing the NPQSL course. Part of my course involved
leading a whole school initiative on developing revision skills, which was successfully completed
by students in Years 7-10.
I have supported colleagues on several occasions as part of the school’s middle leaders
mentoring programme. This has involved meeting on a regular basis with middle leaders who
have been newly appointed to their roles. I employed a mixture of coaching and facilitation skills
in these meetings, discussing a variety of topics, such as establishing yourself as a leader, raising
your profile as a leader, managing your workload and developing organisation skills.
Since my appointment as Head of MFL, I have worked very closely with the assistant Head of
MFL. We jointly observed members of the department to ensure that observations were rigorous
and that the expectations were consistent across the department. We have looked at the skills of
the teachers within our department and looked at how these might be used effectively.

What was the Impact of
your support?

The feedback I received from the mentoring scheme was very positive, with mentees reporting
that they had found the sessions helpful. They felt more confident in their roles and enjoyed the
opportunity to talk to someone outside of their department.
The close collaboration with my assistant Head of MFL has allowed us to as a department to
drive up academic standards, with improved results at both GCSE and A level this year.

MFL
Name
Frances Thompson
SLE designation
(Date of designation &
Teaching School)

March 2018
Altrincham Grammar School for Girls/ Alliance for Learning

Current School
(LA or Sponsor)

Oasis Academy Oldham

Recent OfSTED judgement
(Overall and Leadership)

Overall - Requires Improvement
Leadership and Management - Good

Context of School

Oasis Academy Oldham is a diverse, co-educational academy that takes students from across
Oldham and Manchester. We have nearly 1,500 students learning with us, and a strong team of
dedicated and experienced teachers who are helping our young people excel and achieve. Oasis
Academy Oldham is not only one of the most improved schools in the North West but, based on
the results since 2015, we can also stand shoulder-to-shoulder with the most improved schools
in the country.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

In my previous role as Achievement co-ordinator and Head of Spanish at Oulder Hill Community
School, recognised as a beacon of good practice, not only within the school but also within the
LA, the percentage of students gaining grades A* to C in Spanish increased to 87%.
In my current role I have created a cohesive and effective MFL team from a non-existent
department and I am privileged to have been able to develop an MFL Faculty which has seen a
10% increase in A* to C grades in one year with my own class achieving 65% from a predicted
20% at the end of Year 10.
A key aspect of my role is a focus on raising achievement and progress by devising and
implementing a rigorous, structured, consistent and sustainable year on year learning and
progress development plan.
I have created and embedded structures and systems that hold staff to account with systematic
monitoring, whilst also providing opportunities to share best practice and expertise. Within a
clear framework, I have encouraged staff to take risks or try out new ideas with clear measurable
targets in order to demonstrate and evaluate impact.
Over the last 2 I have lead a reformation of our SoLs, assessments, home learning and quality of
teaching resources within the context of introducing the recent changes to the new Edexcel
specifications. In addition I have introduced a KS3 carousel of languages to enable students to
have a more personalised, and therefore more valuable language-learning experience not only at
KS3, but also at KS4 where students are able to choose from French, Spanish and Italian.
I have experience of implementing interventions to challenge underachievement at all levels
from SEND to high prior attaining students. These have included: focused RAP meetings;
behaviour and academic mentoring; targeted one to one support; group revision sessions;
parent/student revision sessions; interviews; attendance panels and work with outside agencies.
As well as qualitative measures of impact, quantitatively, impact has been demonstrated by an
improvement in attitude to learning scores as well as a reduction in negative behaviours, which
has, in turn, impacted upon improved levels of student progress.
During my teaching career I have always sought to further my skills, knowledge and leadership
capabilities through the completion of the Teaching Leaders Programme and a Masters in
Educational Leadership. I have developed many critical and reflective skills that have enabled
me to become an 'outstanding' teacher and effective mentor for other teachers.

How have you supported
other schools or middle

As Faculty leader of MFL I have developed a very strong team ethos with high expectations for

leaders and senior leaders
in your own school?

our teaching and learning outcomes and learning environments. I believe that a coaching
leadership style is a fundamental element to developing capability and engagement of
stakeholders and in turn sustainable improvement. On taking up my current role at Oasis
Academy Oldham the department consisted of the previous head of department, returning from
long-term absence, a relatively inexperienced teacher who had been leading the department
through very difficult and challenging circumstances, a new Teach First candidate and myself as
the new Faculty leader. I wanted to create a climate where staff members wanted to work to
their full potential, felt valued and recognised and where we shared a clear purpose and vision.
In order to do this I needed to develop an open and honest dialogue between all members of the
team and where colleagues feel their concerns were handled with sensitivity and fairness. I set
out to identify individual strengths and then develop these talents through supportive yet
challenging conversations. Within the faculty, I now have a colleague who is leading on high prior
attaining students across the whole school, a Progress Leader for year 9 and a member of the
team on the school Learning Enhancement team leading on marking and feedback. In addition,
this team has now grown to include two new members of staff and NQT and a more experienced
colleague. I have had to use a variety of coaching and facilitation styles to develop each
individual’s capacity to question themselves and others. The impact has been that we have
established a home-grown highly aspirational, effective and collaborative team who consistently
reflect on their teaching and learning to secure the best outcomes for our students in all areas.
Following on from my successful completion of the Teaching Leaders Course I became a
facilitator for the programme for other high-potential middle leaders. This has enabled me to
help others to further improve their pupil outcomes and increase others’ impact in a wider
context.
During the first year as my role of Faculty leader of MFL I was asked to mentor a relatively
inexperienced Faculty leader of Maths to enable her to develop her leadership and management
skills of the faculty. This lead to a 9% increase in the Maths results in 2017, as well as her
appointment to the Academy Leadership team as Assistant Principal with responsibility for
Maths in 2018.
Through my role as SLE I have also mentored an experienced Head of subject who was about to
take on a joint role as Head of MFL Department. I have supported her to raise attainment across
year groups as well as in developing an effective Quality Assurance process with an emphasis on
tracking and monitoring, feedback and stretch and challenge for the more able. This involved a
curriculum review as well as observing practice and advising on strategies to improve attainment
and progress as well as leadership coaching.

What was the Impact of
your support?













Improvements in GCSE results through more rigorous assessment at KS3 and KS4
Building of effective teaching teams
Mentoring of ITT/NQT/RQT/ more experience staff
Mentoring of middle leaders
Effective Faculty systems and controls through robust quality assurance of teaching and
learning, differentiation, marking and feedback, schemes of learning
Development of MFL flightpaths
Revised curriculum offer – new languages at KS3 and KS4
Increase in uptake of Native languages at GCSE
Development of enrichment opportunities such as visits abroad
Positive reduction in poor behaviours in MFL
Positive culture and improved engagement in MFL

MFL
Name

Michelle Thompson

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

September 2015
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

The school is situated in Blackpool and could be defined as challenging. We have a large number
of transient students which makes data tracking very difficult. We also have a large number of
pupil premium students whose aspirations are low. Systems are being put into place however,
and MFL consistently achieves well above national average despite its category.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Since I have been Head of Faculty MFL, (3 years), results have risen from 67% (2013) to 78% in
Spanish (2015), 5.9% above the National Average. French results have also increased to 88%
(2015), 9.8% above the National Average. RAISEonline also shows MFL as being the only subject
within my school to be green. In 2011 the MFL faculty which I was leading achieved one of the
best contextual value added scores within Lancashire, (1006.2). I am particularly keen to develop
Teaching and Learning in schools and two years ago completed the OTP course which has
inspired me to drive standards up through teaching and learning.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

Following whole school lesson observations, I was asked to coach 3 inadequate teachers, in order
to improve their classroom practice. To help them improve, I implemented both specialist and
collaborative coaching, simultaneously. The specialist coaching was used to enable the teacher
to develop a specific aspect of their teaching and learning practice, i.e. questioning or
differentiation. Both of these areas had been highlighted by Ofsted as weaknesses. Collaborative
coaching was also implemented to allow the 3 teachers to embed new knowledge and skills and
work together to improve practice, both coaching models involved structure and sustained
processes.

South Shore Academy/Bright Futures Education Trust
Special Measures

In addition, last year I mentored the Head of Department of a local school and helped her to
develop teaching and learning strategies to raise standards within her department. As a result,
results in her school rose by 8% in year 1.
Finally, this year my whole school role as assistant head teacher is to work with the various
Heads of Departments to develop a consistent approach to raising attainment at both Key stages
3 and 4.
What was the Impact of
your support?

The impact of the coaching saw an improvement in their teaching and ultimately results, the
Geography results improved from 28% to 44%. At Key stage 3, a Year 9 class in MFL also
improved to show 86% making expected progress. Alongside this, I coached them in using data
to plan lessons, hence the development of data led teaching as opposed to data driven teaching.
The MFL teacher is now a lead teacher in school and results in Spanish have increased by 10%.

Music
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)
Context of School

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Julia Mayall
19th September 2017
Altrincham Grammar School for Girls / Alliance for Learning
AGGS – Trafford - Bfet
Outstanding in all areas (2008)

Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of academic
success, sporting and cultural achievement and caring service to the community. It is part of the
Bright Futures Educational Trust (BFET) which is a multi-academy and school led organisation
based in the North West. The Trust was set up in 2011 in consultation with the Department of
Education and Manchester City Council, with its core aim being to raise attainment in local
schools.
I have 23 years music teaching experience as a classroom music teacher from Reception to A
level. My current role is Head of Music at Altrincham Girls’ Grammar School - a role I have taken
on since 2006. In addition to overseeing a thriving music extra-curricular programme at AGGS,
Music Dpt GCSE and A level results are consistently high: 2017 A level results the best in the
school, in terms of ALIS measurement. Please see AGGS website/Music blog for further details.
My areas of expertise are:





How have you supported
other schools or middle
leaders and senior
leaders in your own
school?





What was the Impact of
your support?





Supporting any Music Department or music in a primary setting
Extra-curricular provision, concerts, outreach music projects, promoting music within a
school context from KS1 - 5
Curricular music provision: developing SOW at KS3, 4 and 5
Music teaching experience at KS1 and 2 – can assist with developing music provision at
primary level
PTI National Lead for 2 years (2011-2013) in Music – I led a team of music TeacherLeaders (usually Heads of Music) in overseeing the leading of the Schools’ Programme.
This consisted of engaging speakers annually to deliver inspirational workshops on
music education topics to the delegates as part of the Schools’ Programme. In addition, I
oversaw the setting of challenging objectives of approximately 60 music teachers/Heads
of Music in the PTI programme, to enable consistency of standard and with the aim of
teachers continuing to facilitate inspiring SOWs/activities in Music in their particular
school setting.
One off visit to Culceth High School (Warrington 11-16 mixed comprehensive), to
support Head of Music there in an SLE capacity: July 2017
PTI impact – first Schools’ Programme lead in Music within this organisation, so was
responsible for setting the tone/standard of the music Teacher-Leaders’ team, in
addition to the organisational element of ensuring objectives were completed on time,
and to a consistency of standard. On a larger level, impacted on all teachers who
attended CPD Schools’ Programme Days, as selected inspiring music speaker, who
delivered sessions to all delegates.
At Culceth High, the Head of Music gave positive verbal and email feedback regarding
my initial SLE visit and was pleased to have another music teacher/musician input
looking at his particular school setting. Senior Leaders in the school also fed back
positively verbally and by email. A 2nd follow up visit will hopefully follow this next
academic year, for further support.

PE
Name

Laura Anstey

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)

2018 Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of academic
success, sporting and cultural achievement and caring service to the community. It is part of the
Bright Futures Educational Trust (BFET) which is a multi-academy and school led organisation
based in the North West.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

I am an experienced teacher and head of dance and I am passionate about the importance of
dance within the school curriculum. Studying dance gives students the opportunity to express
themselves through physical activity. The transferable skills students can achieve in good dance
lessons can make a difference to students’ confidence, creativity and wellbeing. I understand the
importance of outstanding teaching and learning in dance and strive to achieve this in my lessons
and in my leadership of the department.
KS3 Dance: I lead a successful department of dance at AGGS, which has embedded a KS3
curriculum as a foundation for GCSE Dance. All KS3 students attend dance lessons once a week,
and we are constantly developing our schemes of work to enhance learning in preparation for
GCSE Dance.

Altrincham Grammar School for Girls
Outstanding in all areas

GCSE Dance: Our results are consistently high.
2019: 100% Grade 7-9
2018: 100% Grade 9
2017: 100% A*-A
2016: 100% A*-A
2015: 100% A*-A
Dance in Primary Schools: As a community dance coach, I delivered CPD sessions to primary
colleagues and met with them regularly to ensure that they were well supported in their delivery
of dance. I also worked with KS1 and KS2 teachers to develop their dance planning skills, sharing
best practice around the construction of schemes of work to best fit their curriculum.
How have you supported
other schools or middle
leaders and senior
leaders in your own
school?

Coaching: Since completing the Foundation and Coaching in Context qualification (Level 1 and
2), I was chosen by the senior leadership at AGGS to coach staff who required support or wanted
to develop a particular area of practice. I have approached each coachee sensitively and
responded to their individual needs. I have worked with colleagues at the start of their career as
well as more experienced staff for a number of different reasons.
Middle Leaders: As a community dance coach for Sandbach SSP, I
supported PLTs across more than 50 schools in both primary and secondary settings. Examples
include supporting a new Head of Dance to deliver the GCSE curriculum. This support
involved leading sessions to model best practice, sharing teaching and learning strategies and
developing an action plan to ensure progress was made and easily monitored.

What was the Impact of
your support?

The feedback from evaluations collected following the coaching process have been very positive.
Coachees commented on my ability to listen, my approachability and the strong focus that
sessions were given.

PE
Name

Andy Buckle

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

30th September 2015
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Bebington High Sports College is a secondary school in Bebington on the Wirral Peninsula. The
school is located in Bebington within three schools Wirral Grammar School for Boys, Wirral
Grammar School for Girls and St John Plessington Catholic College. There are over 1000
students in the school with years groups 7 to 14. As a Sports College the school has taken on
the SSCo program to help develop primary schools in the area. As a school we are currently in
11 primary schools offering CPD in lessons and holding sessions based on areas of
development.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Primary PE, both whole school and individual coaching. I have been involved in
discussing/changing curriculum maps, policies and procedures, use of facilities, equipment
checks/orders and whole school CPD on various. Using a variety of coaching methods I have
assisted people to becoming "consistently good".

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

Incorporating competition as an assessment lesson during primary PE has enabled Poulton
Lancelyn to apply for the Sainsburys School Games Mark Gold (this has been awarded but is
awaiting validation).

What was the Impact of
your support?

Bebington High Sports College

One of the main aims at the school was to set up and establish an assessment criteria that all
staff would be able to implement in all activities with minimal training.(the CPD sessions are
delivered to one year group per half term during curriculum time, during this time the
members of staff would receive full training on the assessment frame work). Incorporating
competition allowed the students to send the first hour practicing the skills learnt during the
scheme and then in the second hour compete in a competition.(the two classes would join
together to allow for a double slot of PE). Older students where trained to officiate and score
the activity allowing the members of staff to accurately assess the students during the
competition. This increase leadership numbers for the school and lead to students being used
during break and lunch times to officiate games for younger students
Poulton Lancelyn Primary School , Spital, Wirral 2015 OFSTED report.
Additional funding to improve physical education and sport in school is used effectively.
Teachers’ coaching skills have been developed well and there is a wide range of sporting
opportunities offered to pupils. The success of school teams in local competitions has improved
well since the additional funding has been made available to the school.
The underlined section of the paragraph has been directly impacted by my involvement in
meeting and delivery of CPD sessions.

PE
Name

Michael Thomson

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

December 2019
Altrincham Grammar School for Girls/Alliance for Learning

Context of School

Wellacre Academy is an 11-16 all boys High School situated in the borough of Trafford. The
Academy is subject to the selection policy at the age of 11 which operates within the borough.
Wellacre’s intake is broadly in line with the national average on prior attainment; however the
more able cohort is below the national in all year groups. The percentage of SEND students is
significantly higher than national average whilst the cohort of disadvantaged students is
broadly in line with the national average.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Wellacre Academy
2017 - Good

Our motto of ‘Inspiring all to achieve’ is at the heart of everything we do. We have worked hard
as a school community on our vision and values. We believe a commitment to such values
results in success and achievement for all.
Physical Education –
GCSE PE
Btec Sport Level 2
I have been a teacher of Physical Education at Wellacre for the past 5 years, teaching both
GCSE PE and Btec Sport Level 2. My current role is Assistant Principal for Teaching and
Learning/CPD.
GCSE Results –
2014/15– 87% A* - C
2015/16 – 100% A*- C
Btec Sport Level 2 –
2017/18 – 98.4% M – D*
2018/19 – 100% M – D* (7 Distinction*)
I led on our whole school project to develop metacognition and self-regulation and as a result
we have started to create a culture in which students are able to evaluate and analyse their
own learning to aid their progression. During a recent peer review from Senior Leaders from
surrounding schools, metacognition and self-regulation was identified as a strength across the
Academy.

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

What was the Impact of
your support?

Throughout my time at Wellacre I have been given the responsibility of coaching/mentoring
both student teachers and newly qualified teachers. I have taken great pleasure in the
mentoring process and being able to see the progress they make early in their careers.
Through the use of coaching the mentor is able to reflect on their own practice and not only
highlight their areas of improvement but plan how they will overcome them. This has been a
key factor is their career progression as it allows them to develop the necessary skills to be a
successful teacher.
As the Assistant Principal for Teaching & Learning and CPD, within my own school I have
ensured that all staff are trained and have the knowledge and understanding on metacognition
and self-regulation, Literacy and Oracy and Rosenshine’s principles of effective Teaching. This
training is continued and refreshed each term through internal CPD. I have supported several
members of staff who needed extra assistance in their classroom practice through 1 to 1
meetings or small group forums.
Ofsted May 2017.
‘There is some inspiring teaching that captures pupils’ imagination and results in pupils making
rapid progress in several subjects, for example in English, mathematics, science, sport and
business studies.’

‘Teachers have good subject knowledge, which ensures that teaching is pitched accurately at
national curriculum expectations. High-quality resources are used creatively. Teaching
assistants are deployed effectively to make best use of their skills and they make a good
contribution.’
‘Assessment is used well in lessons to adapt teaching to pupils’ immediate learning needs. At
key stage 4, assessment is used very effectively by pupils to improve their work.’
‘Teachers’ good subject knowledge and effective assessment of learning ensure that learners
are equipped with the knowledge and skills they need to achieve good results in examinations.
Teaching in sport and business studies is particularly effective.’
‘The behaviour of pupils is good. The new behaviour policy is having a positive impact. Staff,
pupils and parents talk of the ‘culture shift’ in the school since the last inspection.’
‘Pupils’ conduct around the school is consistently good.’

PSHE

Name

John Cutting

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)

Altrincham Grammar School for Girls / Alliance for learning

St Ambrose College Hale barns

Good in all areas

Context of School
St Ambrose College is a Catholic Boys’ Grammar School situated in an affluent area of
South Manchester. However, most students are from wider Trafford and beyond,
including areas of Greater Manchester regarded as having high levels of deprivation.
Therefore, our intake represents a range of backgrounds. Indeed, the school actively
aims to increase its percentages of students from disadvantaged backgrounds as
evidenced in our Admissions Policy and we have an excellent track record with both
progress and attainment with students eligible for the pupil premium. Students are
selected on the basis of an entrance examination, but, our primary selection
criteria is based on faith. Our mission statement drives all that we do:
At St Ambrose College, we will follow the example of Blessed Edmund Rice and his vision
for education as laid out in The Eight Essentials. We will provide a rounded, holistic and
transformative Catholic education enabling all boys to grow in faith and reach their full
potential as well educated, disciplined, compassionate and empowered young men who
strive for excellence and justice in all that they do. With the Gospels and the spirit of
Blessed Edmund at the heart of what we do, staff, pupils, and families will partner
together to celebrate the talents and individuality of all in our community and produce
resourceful and resilient Ambrosians, equipped to make a positive impact in the modern
world.

Particular area(s) of
Behaviour, attendance, school leadership, parental engagement, PP and work with
Expertise/Strength
disadvantaged, PSHE and establishing successful systems.
(please show supporting
data/information)
Through strategic planning focus on INTENT, IMPLEMENTATION and Impact.
 Through analysis and input from all stakeholders I have developed a clear
behaviour policy and Attitude to learning Focus which enables students to
thrive and understand the boundaries and expectations. The key to all is
consistency.
 Clear and high expectations with the way that we monitor and report on
attendance has enabled the school to maintain very high attendance rates and
persistent absences id supported and challenged and remains very low.
 ‘Introduced a whole school approach to Student leadership and voice which
empowers change. Students feel that not only do they have voice, they it is
heard and acted upon.
 Introduction of Parent Forums.
 PP coordination and implementation of successful strategies which have
resulted in PP students out performing non PP.
 Whole school approach to PSHE that is bespoke and relevant.

How have you
supported other schools
or middle leaders and
senior leaders in your
own school?

Through external support I supported another school to reorganising and restructure
their pastoral system. The three key components to successful change are Diagnose,
plan and implement. Working closely with schools I help them model their pastoral
structure “House system is also designed to embody the Academy ethos of RESPECT and
is an integral part of our community both in and out of school.”
I have introduced and lead a number of initiatives not only specific to the College but at
a local authority level, Shrewsbury diocese level and international level as part of the
Edmund Rice network.
During my time in charge of closing the PP gap I demanded ambitious standards for this
targeted group in order to overcome disadvantages and advance equality and ensure
Social mobility. I establish rigorous, fair and transparent systems and measures for
managing the performance of all PP, ensuring all staff addressed any
underperformance. I instilled a strong sense of accountability in staff for the impact of
their work on pupils’ outcomes, which resulted in closing the gap within the first year of
action. The range of successful initiatives I introduced is embedded in daily practice to
this date.
I devised a peer-mentoring program that focused on key areas of underperformance for
this targeted group. Ownership of learning became crucial allowing the pupils to take
charge and change their daily practice based on data drops and pupil voice activities.
This enables both pupils and leaders to identify and take action where key issues were
identified. PP now outperform non-pp pupils as a result of close tracking and
intervention from arrival in year 7.
As part of the Edmund Rice network, which spans 24 countries, with over 220 sister and
brother schools, educating almost 300,000 young people, I had the privilege of
representing the College at the European Regional Congress in Dublin. We presented
our work with refugees in Salford, show casing the great work beyond the classroom
from our 6th formers and the impact they had on those most in need in our community.
Such initiatives are now established at the College and part of the culture we are always
open for more opportunities to give student enriching experiences such as being a part
of the Young Edmund Rice Group, targeted year 7 & 8 pupils. As a result of introducing
this provision our pupils have presented at the UN in Geneva and taken part in an
emersion visit, helping the homeless in County Cork Ireland to gain insight and
strategies to use with the homeless in Salford.
I have introduced a parent forum whereby SLT & parents meets to discuss aspects of
Ambrosian life and plans. The format allows for necessary communication of all
stakeholders.
It is vital that the lead practitioner Leads by example - with integrity, creativity,
resilience, and clarity - drawing on their own scholarship, expertise and skills, and that
of those around them.

What was the Impact of
your support?

Through the reorganising and structuring their pastoral system. The School at the time
was Requires improvement school. After embedding the changes and a further Ofsted
report it is now rated as Good.
Operating in partnership with parents the process enables parents to give school
leaders feedback on proposals for new ideas and initiatives. This enables the College to
develop new approaches to both academic and pastoral aspects of college life. This twoway communication is an invaluable medium for the leadership of the College and it is
also an opportunity for parents to have a voice within the College. The impact of these
meets over the last 12 months have seen a number of collaborative changes to enhance
pupils daily lives at College
PP now outperform non pp pupils as a result of close tracking and intervention from
arrival in year 7.
I have also trained and continue to support the PP Coordinator having identified areas
for improvement and coaching him to develop through introspection their own
solutions, eg tackling disruptive pupils with unsupportive parents.
I established and discussed practical initiatives going forward to ensure PP pupils remain
a priority and continue to focus on ensuing no gap develops in the future.

PSHE

Name

Ian Nicholson

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)

November 2019
Alliance for Learning

Context of School

Stretford Grammar School is an 11 – 18 mixed grammar school located in the north of the
Borough of Trafford graded Good by Ofsted in 2019. GCSE examination results for the school
were well above average in 2018 and 2019.

Stretford Grammar School
OFSTED – February 2019
Overall – Good
Leadership - Good

The proportion of students who are disadvantaged is above the average for a grammar school
and 40% of students are classed as EAL learners. The proportion of students from a minority
ethnic background is above average. There are currently 850 students on roll at the school and
it is full in Key Stages 3 and 4. I was appointed SLT when the school went into special measures
and supported it in moving out of this category in eleven months.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

I have been Assistant Headteacher from September 2009 with specific responsibility for the
curriculum, PSHE, Citizenship and careers education. During this time I have supported
colleagues throughout the school in the delivery of education for personal development,
including as part of the Oxford University Myriad programme for emotional health in schools. I
lead the school in the development of SMSC and Fundamental British Values and in our Ofsted
report this was mentioned as an area of particular strength for the school as was the personal
development of students in and outside of the classroom.
I was a member of the working party for the Ministry of Justice on the development of antihomophobia teaching materials for secondary schools and led a pilot project in my own school
with them, Schools Out and The Harvey Milk Foundation to support LGBTQI students in school
through lessons and whole school activities, which I have led training on for other schools to
ensure inclusivity in the curriculum.
I mentor trainee trainee teachers and NQTs and the work in school has been used as an
example of outstanding practice and I have provided high quality CPD to those in my own
school and for the Local Authority.
In addition to this I am the Chair of Trafford SACRE (Standing Advisory Council for RE) and liaise
closely with all the faith communities on issues relating to the delivery of RE, RSE and PSHE. I
also liaise with the Local Authority, councillors and the teacher associations to support teaching
in schools in these areas.

How have you supported
other schools or middle
leaders and senior
leaders in your own
school?

As the school based lead on developing the mental health of students with Place 2 Be and the
Greater Manchester Emotional Minds project I have supported colleagues in developing
strategies to support students coming into school with emotional needs and to take account of
these in the delivery of lessons. This has been delivered through whole school CPD sessions
and working collaboratively with primary, secondary and special schools to develop materials
and activities in this area.
Prior to joining Stretford Grammar School I was Head of a traded advisory service in a large
local authority and supported schools in the development of leadership and management for
middle leaders in conjunction with the Hay Group on leading learning with specific reference to
RE, PSHE and Citizenship. I led learning sessions in school in these areas for SLT, middle leaders
and in intensive support with departments in schools across the North West. This work ranged
for long term projects to improve teaching and learning through to pre-Ofsted inspection
health checks and post-Ofsted action planning. This has involved me offer advice and guidance
on lesson delivery and the development of schemes of work as well as external data analysis
and presentations to governors on an action plan for moving departments forward. I have
provided advice on pedagogy and was an associate subject adviser for national subject
associations and government agencies, as well as key note speaker for the TDA, GTCE and DfE.

What was the Impact of
your support?

The schools I have supported have seen improvements in teaching and learning as well as
outcomes for students. This has involved supporting staff into middle and senior leadership
positions as well as ensuring that colleagues have the correct tools to complete their jobs as
leaders of learning and to support pedagogy and practice in their areas. I received positive
feedback in performance reviews from the schools I supported and my own reviews have
shown results in my teaching consistently significant plus at GCSE for twelve years in a row.

PSHE
Name

Michelle O’Neill

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

December 2020
Alliance for Learning

Context of School

Wellacre Academy is an 11-16 all boys High School situated in the borough of Trafford. The
Academy is subject to the selection policy at the age of 11 which operates within the borough.
Wellacre’s intake is broadly in line with the national average on prior attainment; however the
more able cohort is below the national in all year groups. The percentage of SEND students is
significantly higher than national average whilst the cohort of disadvantaged students is
broadly in line with the national average.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Wellacre Academy
2017 – Good (Overall and for L+M)

Our motto of ‘Inspiring all to achieve’ is at the heart of everything we do. We have worked hard
as a school community on our vision and values. We believe a commitment to such values
results in success and achievement for all.
My current role at Wellacre is Leader of Humanities, History specialism, and I have held this
position since September 2013. This incorporates the subjects of Geography and RE. I also am
the lead for whole school PSHCE (we call this ‘RESPECT’) and SMSC. Our curriculum for
PSHCE/RESPECT is delivered by all Wellacre form tutors, following my curriculum design,
resource bank, QA and assessment protocols. I took on this role in May 2018, however I have
previously led PSHCE from 2011-2013 when the delivery model at the time was through Drop
Down/’Super-Learning’ Days. As part of my remit, I also lead on our whole school Co-Curricular
programme, which all students and staff are timetabled for during our extended day
Wednesday ‘Period 6’ lesson.
I am also a part of the school leadership team, as an associate assistant principal, where I work
closely with the team and Principal on PHSE and SMSC. I am also a trained Improvement
champion as part of the Schools Partnership Programme , where I facilitate CPD in other
schools following a peer review,
I have led the whole school staff on implementing huge change in bringing in a new Cocurricular Programme, and establishing systems, protocols and standards so that students
enjoy and benefit through the extension of their cultural capital experiences. This involved an
extra hour being added to Wednesdays, with staff offering a co-curricular/enrichment offer,
and me co-ordinating student choice and timetabling. This was an unprecedented change at
Wellacre, for staff and students. Staff have had to ‘think outside the box’ and respond to the
challenge of engaging students.
Additionally, I have overhauled the whole school provision of RESPECT (PSHCE). We have a
solid curriculum map in place, high quality and well organised resources and are well ahead of
many other schools in our journey towards complete compliance with the new statutory
requirements for RSHE. All form tutors deliver this lesson fortnightly in a timetabled lesson. The
line management and delegation of staff through a whole school ‘off timetable’ week is also
something that I lead on. We are an early adopter school for the RSHE new statutory
requirements, and I can confidently say we are further down the road than many schools in our
journey to full compliance and outstanding practice in this area.
OFSTED, MAY 2017:
Pupils’ spiritual, moral, social and cultural skills are developed effectively in various subjects
and are a focus in ‘Respect’ lessons. Pupils develop a good understanding of different faiths
and cultures and of moral and ethical issues in these lessons. Pupils have a good understanding
of global issues and this is reflected in the school’s accreditation with the International Schools
Award in 2016. Pupils’ social skills are developed well in various subjects, through their
contributions as leaders and in the day-to-day running of the school…In mathematics,
humanities and science, for example, there is some exceptional development of pupils’
thinking and reasoning skills…As one parent said, ‘The young people develop as well-rounded
citizens and have the skills such as resilience, self-confidence and self-worth and empathy to
prepare them for the next stage of their lives.’ Inspection findings support these views.
(Please note, I was in post as leader if Humanities, but not Leader for our PSHCE curriculum at

this point. However, I was substantially involved in whole school SMSC auditing and provision,
liaising regularly with leadership at the time. I was also International coordinator, being
responsible for our ISA accreditation, as mentioned by Ofsted).
How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

I have had extensive experience of line management. I have closely line managed other
departments within my faculty, Geography, History and RE., and I have had to closely lead both
departments through difficult times of leadership change. In the past, I had led faculty
members through their own career progression, and helped manage and support their work
load and teaching priorities through difficult home life situations and mental health issues.
I have led the whole Wellacre staff on implementing huge change in bringing in the ‘Period 6’
Co-curricular Programme, and establishing systems, protocols and standards so that students
enjoy and benefit through the extension of their cultural capital experiences. Additionally, I
have overhauled the whole school provision for PSHCE/’RESPECT’. The line management and
delegation of staff through a whole school ‘off timetable’ week is also something that I led on
successfully, experiencing a variety of challenges, but successfully overcoming them.
As part of my ALT secondment I also run regular CPD for all staff on difficult topics within our
PHSE curriculum, such as Sex Education. Staff have been extremely positive about the sessions
and we have seen a greater engagement and ownership across the staff body in terms of their
responsibility for delivering quality PHSE lessons. I am now part of a team of PSHE SLEs leading
the North West PSHE Hub for the Alliance for Learning.
I am an Improvement Champion for the SPP Peer Review Programme. As part of this, I
facilitated CPD for a variety of teachers (and the Senior Leadership Team) at Altrincham
Grammar School for Girls on the topic of E-Safety. Feedback from the Principal said, “Thank you
so much for preparing and running such a good workshop last night. I am delighted with the
progress we have made as a result. There were excellent conversations round the table – thank
you for facilitating that so well.”
2019 results within the Humanities faculty were ‘best ever’ for Geography and Religious
Studies. Religious Studies results were significantly above national average.
We have a solid curriculum map in place, high quality and well organised resources and are
well ahead of many other schools in our journey towards complete compliance with the new
statutory requirements for RSHE (Relationship Sex and Health Education). Staff and student
voice (which took place as the P6 programme and RESPECT overhaul were in their initial
stages), were hugely positive. 87% of students agreed that they found RESPECT lessons
interesting and relevant to their age. 70% of students stated that they enjoyed their P6 option.
Wellacre is also part of the DfE Early Adopter pilot for RSHE. I am supporting other schools in
Trafford in evaluation their own provision and practise through my involvement in the Alliance
for Learning PSHE Hub and SPP Peer Reviews.
Wellacre has also received the International schools award and has been recognised by the
British council for all the work we do as a school in this area – again this is something that I lead
on.

PSHE
Name

Lucy Tasker

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Altrincham Grammar School for Girls/Alliance for learning

Context of School

Falinge Park High School is a large 11-16 LA Comprehensive in Rochdale. The proportion of
students who are disadvantaged is higher than average in comparison with other secondary
schools- currently 43%. 73% of our pupils our EAL with over 40 languages being spoken in the
school. Our objective is to create a compelling learning experience for all.
Our strategy for achieving this is by:
Believing in people: professional learning and reflective practice
Positive relationships.
Underpinned by: ‘Know thy impact’

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Falinge Park High School
Good

Staff morale is high. Professional learning is a strength of the school; we are fully staffed with
specialists in all areas and continue to recruit high quality experienced staff. We are a TDT silver
school for professional learning and our work on curriculum and assessment is gaining national
recognition as we work closely with the Assessment Academy. Since September 2015, we have
been one of three schools in the North West who are supported by the Comino Foundation.
This has opened up a raft of opportunities for pupils working within creative industries, Science
and Engineering.
 Lead on personal development initiatives.
 Lead on introducing whole school Citizenship curriculum and GCSE
 Creating and implementing whole school Personal development curricula involving
Citizenship , PSHE, CIAG, RSE and Prevent
 Lead on pupil voice and pupil leadership strategies
 Development of critical thinking, global learning and Philosophy for Children.
 Lead on Prevent education and strategies
 Facilitate training on holding difficult conversation and dealing with controversy in the
classroom
 Specialist in human rights and global education
 Working with outside agencies, community groups and creative partnerships.
Relevant data/information
“The school’s work to promote pupils’ personal development and welfare is outstanding”.
(OFSTED 2018)
“Leaders accept that the school has a responsibility to be a central point in the local
community”. (OFSTED 2018)
Citizenship GCSE- In 2017, 92 pupils opted to take Citizenship GCSE which was the highest
uptake for any option. Pupils’ progress showed a marked improvement for lower and middle
ability pupils. In 2018 86.7% achieving levels 3-9 and 66.7% levels 5-9. In 2019 the results for
Citizenship GCSE were the highest of all subjects in the school.(Low Ability group- 83% 4-9, 72%
5-9. Mixed ability 96% 4-9, 92% 5-9)
Through working to develop pupil voice and leadership, I set up pupil voice structures to reflect
Parliamentary process and government, developing pupil’s political literacy and engagement.
This work was recognised by Manchester Youth Councils Buzz awards.
Working for the Global Learning programme, I created a global expert Centre and network of
Manchester schools. Pupils regularly led staff training on controversial issues such as Prevent
and British Values.
This work has been recognised by an HMI inspector who suggested, on meeting the pupils, that
they should train OFSTED in the teaching and inspection of British Values.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

“Everyone in this school is fully aware of their responsibilities to challenge potential extremist
views, no matter the source. Pupils’ spiritual, moral, social and cultural development is strongly
promoted from nursery through to Year 11 through a rich variety of activities, discussions,
events and the curriculum”.OFSTED
I am working with the Robert Kennedy Human Rights Foundation to adopt a rights based
approach to school ethos and culture and to develop their educational resources “Ripples of
Hope” .I have experience of leading UNICEF’s Rights Respecting schools programme in both
primary and Secondary to Silver level.
I supported leaders from other schools through setting up the Global Learning Programme
network. Pupils led the learning to explore themes of global responsibility, extreme poverty
and radicalisation. Leaders involved said it gave them the incentive and confidence to tackle
controversial issues in their schools.
I have significantly challenged and motivated colleagues through creating a Curriculum for
Personal Development which was delivered by tutors and Heads of Year. This included PSHE,
CEIAG, SRE and Citizenship. There was initially some nervousness and reluctance from staff
about teaching a subject that was seen as “not their own”. This required a shift in culture so
that staff saw that their role as tutor was intrinsic to a student’s personal and academic
development. I involved pupils in the shaping and design of the curriculum and in leading their
own learning. The impact was evident in learning walks which showed 89% - 100% pupil
engagement and positive feedback from staff.
“A well-planned programme of personal and social and health education helps students to
know how to keep themselves safe, including when using modern technology. Students say
they are well-prepared for life in modern Britain and believe in their school motto, ‘Strength
comes from diversity” OFSTED
To give coherence and drive to the approaches being developed, I designed a methodology
called CONNECT. This grew out of the belief that pupils make the most progress when learning
is purpose driven, pupil directed and connected to lived experience. I rolled this approach out
to Departments with a focus on pupils asking and answering the question “So what? in
reference to their learning. Staff have commented on being moved, inspired and of being
reminded of why they chose a career in teaching.
I have lead whole school initiatives around growth mindset and personal development for all. I
used INSET and whole school approaches through Thoughts for the week, assemblies and
special events to encourage innovation. Set challenges helped staff and pupils to work together
to become a leaning community where all are encouraged to take part and thrive.
In my current role I am working collaboratively with the Senior Leadership Team to facilitate a
whole school focus on Human Rights Education. This is deepening the culture of compelling
learning and the ability for staff to facilitate meaningful dialogue.
As a Director for Personal Development, a member of the Senior Pastoral Team and line
manager to Careers and the complimentary curriuclum, I have created opportunities for others
to develop in a collaborative, collegiate and empowering way-making leadership a compelling
prospect for others.

What was the Impact of
your support?

I have provided professional development opportunities for staff through facilitating “Action
Research” projects in relationship with the Comino Foundation. This helped to create a culture
where staff felt supported to learn and explore new ways of thinking, articulate this and reflect
on their own practice.
The CIAG department in my last school achieved over 85% in all areas of the Compass tool for
the Gatsby benchmarks and CIAG Platinum award.
I ensured that The Complimentary Curriculum was a high profile in the school and supported by
SLT; Princes Trust is now an option at KS4 with 80 pupils taking part, there is a rich variety of
extracurricular enrichment activities hosted by outside agencies and the Duke of Edinburgh
award is thriving.
Providing opportunities for wider professional effectiveness and management, several teachers
have moved into leadership roles.
I worked across the Primary and Secondary Phases of Abraham Moss Community School to
model leadership behaviours and strategies for creative collaboration. This led to the
development of a team who lead Pupil Leadership, PSHE and the UNICEF Rights Respecting
agenda, achieving the Silver award. The UNICEF assessor was impressed that we “Stood for
something much more profound than headline figures” . “Students’ excellent social, moral
and spiritual development is exemplified by the harmonious and diverse community that

is the school.” (2011)
SCIENCE
Name

Jason Bach

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

30th September 2015.
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Turton High School (Bolton LA school).
Turton received a judgment of ‘Good’ overall and for leadership following ‘A Requires
Improvement’. The middle leaders were particularly commended in the feedback and the
previous inspection team highlighted the incredible consistency across the Science department
regarding assessment and feedback.
Large 11-18 community school with about 1550 students. The pastoral system is a particular
strength of the school often resulting in success with managed moved students and those with
very particular needs.
Science is a strong department which attracts more students into A Level than any other
subject. The Science department has led the changes to assessment and life without levels
across the school and is considered to be a leading department in the school.
Subjects: Physics and Chemistry
Leadership: innovative use of data systems to identify and support intervention groups;
managing large departments; leading curriculum change; careers strategy.
Main role within school:
Lead data analyst (Associate Assistant Head) for handling all types of data across the whole
school. The middle manager training with soft data and its effective use in the planning, target
setting, production of targeted feedback for departments and students, and production of
SIMS marksheets was particularly successful.
Middle leader coaching for those who are new to the role and also for those aspiring to join
leadership.
Innovator for ‘Life beyond Levels’- making use of cohort progress data to identify students for
intervention. The use of the ‘Bell Curve’ to calculate ‘Relative Progress’ have been a particular
triumph in tackling the thorny issue of the lack of levels or appropriate grades.

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

Recently promoted from Head of Science but previously managed the large curriculum
changes towards linear assessment and continuing to support the present Science leadership.
Within school:
This includes the cross curricular coaching and mentoring for struggling departments, line
management of the ICT department, training and follow up support regarding the effective use
of data for the subject leaders across school and the development of whole school strategies
e.g. regarding the design and implementation of a level-less system. On a more leadership
level: Triad leader for cross-curricular groups working towards common goals.
Currently ensuring that the school meets the Gatsby Benchmarks for careers education,
information and guidance. Designing and delivering a middle leader coaching programme for
new middle leaders and those aspiring to join leadership.
Bolton community:
Active member of the Bolton Heads of Science group and facilitator of support for local sixth
form providers. Previously, presented at the Science Conference and provided data training for
many of the local ITE students. More recently: part of the flagship Bolton Hub for spreading
good practice with the CEIAG to prepare for changes in the new OFSTED inspection protocols.
Wider influences include the development of resources for OCR Twenty-first Century Science,
self-defence coaching and rugby coaching.
Other schools as part of the SLE role:

What was the Impact of
your support?

Every school has very different needs depending on the dynamics of the staff, students and
other external factors. Each school visited receives a bespoke action plan which balances the
needs of all the stakeholders, but more importantly, advice and support in order to bring this
into operation. Deep reflection and modelling are key to this strategy and so probing questions
and exemplar material will feature highly. In science the specialist teaching staff are
increasingly highly prized and so the planning process revolves around them and their
contributions- valuing what they do but also supporting them to be more efficient and
effective.
 Raised attainment and progress within the Science A and Additional Science A exam
results, with particular success surrounding the controlled assessment scores.
 Raised ALPs scores for Biology and Chemistry.
 Reduced gender gap in GCSE Science from 28% to 2%.
 Massive increase in the number of A/A*s in Further Additional Science.
 Gains in the attainment and progress of students for Additional Science.
 Large increase in the L3VA/ ALPs rating for the Level 3 BTEC Applied Science.
 Heads of department engaging with data at a classroom and department level for
target setting, feedback and reporting.
 Science as the best EBacc contributor across school.
 Development of three staff to take over the role of the leadership of the Science
Department (2 now successfully in place with the third on maternity leave).
 Teachers now engaging with change in an enthusiastic and positive way despite
previously blocking attempts to do so.
 Initiated a careers’ programme across all year groups this year where aspirations are
linked closely with the curriculum, assessment and the advice/ information they
receive- early evidence suggests a rise in sixth form applications and better matches
between the courses on offer and the abilities of the students; also a rise in the
numbers of students considering and applying for apprenticeships.
 New applications procedures for sixth form.
 Introduction of NCOP programme across all year groups.
 Large improvements to the ‘Compass’ scores for careers.

SCIENCE

Name

Danny Gibson

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)
Context of School

SLE Science (specifically Leadership/T&L in science)
AfL
Assistant Principal - Cedar Mount Academy
RI (coming out of Special Measures in July 2017)

Cedar Mount Academy’s values are hard work, respect and aspiration. These three
characteristics underpin everything we are trying to achieve. We believe students need to be
encouraged to work hard and be shown how important it is for them to always try their best.
CMA came out of Special Measures in July 2017, with the support of a new SLT that were
brought in in response to the OfSted decision in 2015 to grade the Academy as Inadequate.
In the summer 2018 examinations, Cedar Mount had its best set of results ever and increased
the Progress 8 figure by 0.51 – making CMA the most improved school in Manchester.
CMA is an Inclusive Academy in one of the most deprived areas of the country and is in a very
unique position as its student population has increased significantly in the last 24 months,
consisting mostly of INAs and EAL students (that now make up 66% of the student cohort).
CMA is an 11-16 non-selective secondary Academy with 815 currently on roll.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior
leaders in your own
school?

I have been on SLT in 2 settings with 3 years focusing on T&L and 3 before that looking at
Behaviour.
Prior to my time as an Assistant Principal I was Director of Learning for Science (HoD) at an all
through Academy and oversaw the delivery of science at KS3, 4 and 5 as well as supporting the
delivery at KS1&2 and in a Special School setting.
I have set up KS5 provision in a new 6th form and have taught both A-levels (biology and
chemistry) and BTEC level 3.
I have completed a PP review as a Reviewer, been part of the Leadership Residency programme
and worked with Challenge Partners and the University of York on their EAL in the Mainstream
programme this year which has given me a range of invaluable experiences and opportunities
to impact on the quality of provision for students in a range of departments and educational
organisations.
As the Professional Mentor at CMA I have had the pleasure of working with 6 UQTs (salaried) in
the last year via TeachFirst and RiS, of whom 4 of the 6 gained QTS with an ‘Outstanding’ grade
(including my science RiS), with the others being graded as ‘Good’.

What was the Impact of
your support?

I have line managed a number of very successful departments (MFL this year are looking likely
to have a Progress 8 outcome of 1.51), but have also had to manage underperforming
departments and individuals. In the last year I have had to put a number of staff on Individual
Support Plans and I one difficult case manage the dismissal of a team member.
My work, most recently, has been as a member of the SLT at an Academy that has been on a
journey out of Special Measures to RI and in summer 2018 received the best GCSE results ever
– being the most improved school in Manchester. I hope that the structures that we have
developed and the culture we have grown will allow the Academy to continue on this upward
trajectory toward Good and beyond.

SCIENCE
Name

Zoe Hulme

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

February 2015
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information

Science - Biology
As assistant head of biology I am responsible for the development and implementation of the
new Science curriculum at KS3.
Through my roles as both a Science Learning Partnership facilitator and member of the STEM
alumni at the National Science Learning Centre I have run CPD sessions for both small groups
and whole staff. These have been run for both primary, secondary and post 16 establishments.

Altrincham Grammar School for Girls
Graded outstanding in all areas (2008)
Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of academic
success, sporting and cultural achievement and caring service to the community. It is part of the
Bright Futures Educational Trust (BFET) which is a multi-academy and school led organisation
based in the North West. The Trust was set up in 2011 in consultation with the Department of
Education and Manchester City Council, with its core aim being to raise attainment in local
schools.

STEM
MY role as STEM coordinator has developed a rolling KS3 program supporting students in the
application of STEM to the Crest awards at Bronze and Silver level. Student engagement has
increased within this area and we now have nearly 200 students involved in the projects.
Since completing my Masters Degree I have taken an active role in the development and
dissemination of excellent teaching and learning methods. My drive to support all students
achieve their full potential has encouraged me to explore a range of educational research
literature, and use this as a way to enable me to be creative and inspirational in my teaching
practice. Recent additions to my teaching such as backwards design and flipped learning have
been included with practice such as thinking hats, SOLO and independent inquiry based learning.
This enables pupils to not only actively participate in lessons which develop their subject
knowledge, but also to develop their cognitive thinking skills.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

As part of the teaching school I am also often involved in the open classroom observation, and
frequently have people coming in to my class to observe good practice including stretch and
challenge activities, group activities and independent and resilient learning.
As the lead teacher for the Science Learning Network here at AGGS from December 2013 to
October 2015, and through my role as Specialist Leader of Education for Science, I am heavily
involved in the facilitation of staff professional development. Working across the primary,
secondary and post 16 sectors, these courses have allowed staff to further develop their subject
knowledge and management skills as well as learning new techniques and pedagogy to support
the progress and achievement of their students.
In addition to running local subject specific CPD, I have also been involved in facilitation at the
National Science Learning Centre during the AST/SLE summer network courses. This allowed me
to reach a much wider range of staff and work with colleagues nationally to share good practice
and develop resources for students. By participating in these courses I have also been able to
support my own professional development, and keep myself abreast of current pedagogy and
the most recent research ideas. I have then been able to apply this to my current teaching, and
disseminated these ideas within my own department, as well as using them in the courses I run.

What was the Impact of
your support?

Feedback from my courses revealed that 100% of delegates felt that the programme of delivery
had an impact on them and their students and that their own expectations regarding learning
had been challenged and engaged.
Delegates described the facilitation and the impact and outcomes of the programme as

outstanding.

SCIENCE
Name

Kathryn Langridge

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

September 2015
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Altrincham Grammar School for Girls is a larger than average selective school with a relatively
large sixth form, which achieves well above the national average. Students who meet the
academic standards set for admission are allocated places on the basis of living nearest to the
school. It is a Specialist Teaching school. The proportion of students eligible for free school
meals is very low and the school has very few students with learning difficulties and/or
disabilities. Around one in five students come from a range of minority ethnic groups and very
small numbers do not speak English as their first language
CHEMISTRY
Science is my specialism (Chemistry degree) with a strong understanding of data and the use
of it to improve learning and teaching in the classroom. I have completed foundation in
coaching and coaching in context. I have worked alongside teachers in a range of school to
help develop both individual teaching skills and departmental strategies.
I use a coaching style within my own practice in terms of as a performance manager, ITT
mentor, tutor and in working with my head of department. I work in both the Chemistry team
and the pastoral team so have a range of middle management experiences.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)
How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

Altrincham Grammar School for Girls
Outstanding

I have co-led the Chemistry department as we move into the new specifications and work with
my head of department to improve teaching and learning at KS4 and KS5. In particular I led
the way with, strategic planning of assessments, and support for under achieving students.
I have worked in a number of other schools (which were in and have since come out of special
measures) as an SLE and helped them to conduct subject reviews. Together we identified key
strengths and areas for development and wrote action plans to help raise standards.
I am a facilitator and the OTP and ITP programs and have a proven track record of delivering
excellent training that has real impact on teachers who attend. They report their practise and
hence outcomes for their students improve as a result.
Implementation of pupil led intervention strategies, where all staff are being consistent in
their approach to underachievement and we are making the pupils responsible for their own
progression. This has reduced staff workload whilst improving student’s ability to learn
independently. I has also meant the quality of our time with the students has improved.
A successful implementation of a new curriculum both at KS4 and KS5 - the Chemistry
department results in this school are truly outstanding.
Departmental development plans have been updated and new approaches to assessment and
support of weaker students developed.
The heads of department I have worked with have said my support was appreciated and that
the insights I offered were useful in planning how best to mover their department forwards.

SCIENCE
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

Jennifer Lees
4th December 2019
Alliance for Learning
Culcheth High School
Good overall and in every section (May 2017)

Culcheth High School is a highly successful, over-subscribed community school in Warrington.
We are recognised as “a good school” by OFSTED with many outstanding features. As a high
performing school over a number of years we genuinely strive to become the ‘best that we can
be’ in all aspects of our work for young people and the community.
The school is committed to ensuring high standards across all areas. Excellence is expected from
all so we have a forward thinking school where students’ success lies at the heart of everything
we do. We have a reputation for being a welcoming school, where every person matters.
We are proud of all our young people’s achievements, attainment and progress at Culcheth’s are
consistently much higher than that found in most schools nationally. This is a testament to the
hard work staff at the school put in to promote our core philosophy of ‘Learning for Life’.
Culcheth High School provides outstanding facilities with a positive, safe climate for learning an
inspirational climate for learning. Experienced and dedicated staff continue to strive for
improvement on the journey towards outstanding status

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

I am Second in Science at Culcheth High School. Although I am trained as a biologist. I have
taught all three to triple science however, I have predominantly taught Physics GCSE for the past
16 years and consistently achieve grades above the national average.
Key areas of expertise
 Data analysis
Use of SISRA
Developing bespoke spreadsheets to support the departments individual
needs
Intervention through data analysis
 Supporting PP students in Science
 Stretch and challenge
 Strategic curriculum planning
 Mentoring and coaching struggling staff and supporting those taking on or wishing to
take on new leadership roles, within the department and across the whole school
 Bespoke CPD for departmental staff on different areas of Physics, changes to KS4
curriculum and feedback
 Designing a KS3 and KS4 curriculum that is accessible to students and non-specialist
staff.
When I began at Culcheth High School I was the PP Co-ordinator for Science
Ofsted Report – 10/5/17, paragraph 5. This refers to the improvement made in the gap between
disadvantaged students across the school and in subjects. I started at Culcheth as the PP
coordinator for Science within one year the gap for A*-A in the core and additional course
reduced from 9/11 to 1.8/9.2 and for A*-C from 57.6/31.6 to 22.3/18. Some of the strategies I
used have been adopted for a whole school approach e.g. memory sticks with revision resources
on. The PP role is still part of my current second in science role. Although there was an increase
in 2017, since then the gap has continued to reduce for the 9-7 and 9-5 students, but is
fluctuating with our 9-4 students, It has moved in favour of the PP students in our triple course,
but again the gap is reducing, there is no gap at 9-4 or 9-5 (Chemistry has a 2% gap) and 9-7 is
steadily decreasing. This has helped contribute to the improved PP grades across the school.

How have you supported
other schools or middle

Over my years in a leadership role I have had the opportunity to promote science and support
other schools and middle leaders.

leaders and senior leaders
in your own school?

I have supported primary school in delivering Science, by having classes come into the school,
Science assemblies and helping train primary school teachers. I have supported other secondary
schools with the delivery, marking and moderation of OCR nationals, upon recommendation
from the OCR moderator and worked with industry to produce a series of STEM lessons linking
the KS4 curriculum to their manufacturing process.
Within the schools I have taught in I have been asked to support struggling members of staff. In
2017 I was asked to work with a member of the Science department who was struggling with
many aspects of her teaching. As targets were met, praise was given and a discussion of how she
could apply it to different class, where they were not met further support was put in place.
Although the process for the staff member was not successful there was positive feedback from
the unions for the support she got.

What was the Impact of
your support?

PP gap across the school have reduced the reduction in the gap at Science has contributed to
this. Some of the strategies introduced in Science are now used whole school.
I have been asked to support other staff members across the school and department, some of
whom are struggling and others who are either new leaders or looking to further their
understanding of the leadership role.
Triple Physics 9-7 are above national average and are improving each year, in line with the
percentage improvement nationally. The Physics section of the trilogy course has improved for
students from an average of a grade 5 to an average of a grade 5.5. Staff feel confident to speak
to me for support for all areas of KS4 and 3 and a constant. Physics support for staff including
redevelopment of schemes of work, resources and training that have been given has received
positive feedback from teachers as they are more accessible for staff, thus supporting their
teaching.

SCIENCE
Name

Philip Roberts

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

November 2019
Altrincham Grammar School for Girls/Alliance for Learning

Context of School

Sale Grammar School is an 11-18 co-educational Academy trust selective School.
The school has been given high performing specialist status by the DfE. Sale Grammar attained
Trust status in January 2010 and has maintained it’s identity as a Single Academy Trust.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

In my current role, I act as Head of Progress and Learning for a cohort of 192 students. I have
held this role for over 10 years, managing the pastoral and academic progress of high achieving
students. Robust data analysis allows me to identify areas for development and support and I
work extensively with colleagues to manage strategies to improve.

Sale Grammar School
Outstanding (2006)

I am acutely aware of the need to manage behaviour and low level disruption to avoid
opportunities for students to fall below their potential.
As a Chemistry Teacher I am part of a vibrant and dynamic Chemistry department. Assisting with
planning and working collegiately with colleagues we have achieved excellent results in terms of
overall grades and progress 8. At GCSE in 2019 40% of students achieved a grade 9 and a further
30% achieved a grade 8.
At A-level 36% achieved A-A* and a total of 57% achieved grade A*-B
I have planned delivered a number of CPD sessions focussing on the growth of independent
learning and resilience in students. I adopted the same theme for my project when I successfully
completed my NPQSL project.
How have you supported
other schools or middle
leaders and senior leaders
in your own school?

I offer support and engagement in safeguarding issues to our DSL and regularly deputise for
them at external meetings.
I support colleagues in behaviour management, offering guidance, counsel and my involvement
as required. As a longstanding pastoral leader I am trusted to approach matters with care.
I have started to undertake SLE deployments and feedback has been positive about the support
offered. Prior to recruitment, I worked to support other SLEs in my own school on their
deployments. I work with optimism and a positive attitude to allow the best opportunity to help
in all situations.
As an integral member of my Chemistry department and an AQA examiner I provide expertise
and resources to support my ‘Independent and resilient’ ideology.
I contribute extensively to my schools CPD programme and in addition to those discussed have
supported through CPD on mandatory safeguarding training.

What was the Impact of
your support?

I brought together a team to deliver family workshops to help parents/carers help students to
work at home. Training and enabling them to deliver the content with confidence.
CPD feedback is overwhelmingly positive and my input has increased over time.
Behaviour management is effective among my cohort and I regularly support with students in
the wider school.
The family workshops were very well received based on the requested feedback. The workshop
was recently adapted under my supervision to be delivered to all Year 11 students in preparation
for GCSEs.
GCSE and A-level results continue to remain strong. Recent GCSE results are amongst the best
out school has ever achieved.

SCIENCE
Name

Melissa Lord

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

14th October 2015
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Outstanding in all areas (2008)

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Physics Teaching; Leading Physics and Science Departments.

Altrincham Grammar school for Girls
Altrincham Grammar school for Girls







How have you supported
other schools or middle
leaders and senior leaders
in your own school?











What was the Impact of
your support?





Innovation in Physics / Science teaching
Leading student investigative work.
Taking learning beyond the curriculum.
Promoting physics teaching, including confronting misconceptions (many resources
produced for the PTI subject days). Supporting the teaching of physics for nonspecialists.
Ogden Trust Teacher Fellow (elect)
Worked with the Prince’s Teaching Institute leading CPD for A level Physics teaching
in Nuclear Physics, and Astronomy.
For the past four year I have run subject days for new physics teachers, working with
other experienced colleagues to develop a range of materials to confront
misconceptions
Developed a wide range of activities at AGGS which involved working across the
Science Department (and with other departments); some of this has been about the
implementation of new courses. Organised activities (Science and Sustainability
projects) that have involved most of the staff of the Science department in mentoring
student led learning; the students have worked with researchers in industry and
universities in enquiry-based learning.
This has been extended, via the Schools Universities Partnership, and so other schools
have used the project model.
In 2016 I have begun to work with the Ogden Trust setting up the Trafford Ogden
Science Partnership. This aims to promote “making physics matter” across secondary
schools in Trafford, by bringing together teachers of science and physics, running
collaborative activities and offering support for teachers
Offered advice to other schools in running visits to CERN, having 10 years’ of
experience of organising and leading these.
2011-12: 60 students CREST Silver awards for project work; 42 Gold.
2014-15: 100+ students CREST Silver; 68 CREST Gold. 15 teaching staff were involved
in the project.
This has allowed teaching staff to extend their experience to bring ideas into the
classroom, as well as being a model for smaller project based learning activities used
in lessons.

SCIENCE
Name

Catherine Russell (Head of Biology)

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

December 2018
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Altrincham Grammar School for Girls (AGGS) is an 11-18, Single Sex, Selective Grammar School.
Today’s pupils (approximately 1250 on roll, including 300 in the Sixth Form) are encouraged to
maintain the highest academic standards, whilst also being encouraged to be part of the wider
extra-curricular experience.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

Altrincham Grammar School for Girls
Outstanding

It is part of the Bright Futures Educational Trust (BFET) which is a multi-academy and school led
organisation based in the North West.
 As AVP for Teaching and Learning I am responsible for QA of teaching in the school. I
am always looking at emerging ideas in educational research and innovation and how
to share good practice within the school and more broadly across partner schools.
 I previously have 12 years as a middle leader in school, which resulted in expertise in
science leadership. I have been both Head of Biology and Head of Science; at its
largest, we had 24 staff.
 I have supported the development of middle leaders within both Science and other
departments as a mentor and a coach.
 I have developed and delivered innovative and relevant CPD at both a whole school
level and in the Science departments to inspire teachers to continue to develop
innovative Teaching and Learning practices. I also deliver training for the Prince’s
Teaching Institute and the Greater Manchester SLP.
 Long-term horizon planning to deal with curriculum change.
 Mentoring PGCE/SCITT students.
As an SLE I have supported two schools where there have been dips in their science
performance at A level. This has involved visits to look at lessons, marking and feedback,
schemes of work and student panels. I have prepared detailed reports about the current
situation and made recommendations to both senior and middle leaders. The schools were
also offered time away from their school as one-day visits, to give a fresh perspective and allow
uninterrupted planning time. In one school I followed this up by delivering a day of bespoke
training with the HOD to drive change in teaching and learning.
I have successfully mentored new HODs within my own school, both within Science and in
English and Computing, providing regular long-term support to explore a wide range of issues
from leadership to curriculum development.
I have delivered bespoke INSET days for the Science department on differentiation,
mathematics in A level biology and developing a new KS3 curriculum. I am a subject leader for
the Prince’s Teaching Institute and deliver one-day CPD and new teacher courses.
On a whole-school and MAT level I have provided sessions on INSET days on differentiation,
teaching without talking and active learning strategies. I have run initiatives such as Open
Classrooms fortnight to encourage sharing of best practice.

What was the Impact of
your support?

I have provided school-to-school support in two schools - supporting a department to develop
a KS3 curriculum where no Head of Department was in post, and planning and delivering
student intervention in the run-up to examinations.
My SLE work has given senior and middle leaders an honest, external view of issues that they
have in the department. It has given them evidence to support change, ideas to take away and
discuss and strategies to bring about change that has impact. I facilitated discussions between
colleagues that may have been challenging without support.
Within my school, supporting new HODs included providing advice and support on procedures

such as data analysis, running effective meetings and dealing with challenging situations such
as staffing or parental complaints. Providing the time and support to explore an issue and
resolve it through coaching and/or mentoring allowing them to become more effective middle
leaders.
I also judge impact by how they flourish in the time after mentoring. Two HODs are now also
SLEs, sharing their knowledge with others. Another has moved into pastoral leadership and a
one middle leader who initially struggled with the demands of the role is now firmly
established and achieved some of the highest A level results ever in 2018.
CPD provision on a wide range of T&L strategies has led to impact in the classroom as
evidenced through lesson observations, and the creation of teaching resources with greater
emphasis on problem-based learning, creativity in the classroom and active learning.

SCIENCE
Name

Nicola Shawcross

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)
Context of School

October 2018

Sale High School Trafford
Good with outstanding features (June 2015)

Sale High is an 11-16 foundation school with Technology specialism operating in a selective area.
Graded ‘Good’ ’ by Ofsted in 2019.
Recent Ofsted comments included:

‘…the school has continued to move from strength to strength.’


‘Pupils’ progress has increased considerably since the last inspect’

Examination results are better than national averages in many subject areas including English,
Science, Modern Foreign Languages, History, RE, Art and Design & Technology, Food and Nutrition
and Computer Science.
The proportion of disadvantaged students is higher than average in comparison with other
secondary schools – currently over 35% of students are designated disadvantaged.
Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

MLL for Science at Sale High School since September 2015.
In Science the value added for all pupils has been consistently positive for the past three years.
This has continued to be the trend with excellent results achieved with the most recent
examination series. Headline figures were outstanding in Chemistry and Biology in all areas.
Results again very good also for Combined Science and Physics.
A particular strength is working with the high level learner pupils with the number of 7-9 grades
achieved all above or on national average.
My particular areas of strength are:
Strategic curriculum planning
Stretch and Challenge
Intervention through data analysis
Raising the profile of Science to students in school.

How have you supported
other schools or middle
leaders and senior
leaders in your own
school?

My current role also includes working with SLT and leading on whole school quality assurance
which has strong accountability, sensible and responsive ,enabling MLLs to look acutely at key
areas that will make a difference within their departments.
I have delivered training to teaching and learning staff to develop quality first teaching strategies
that ensure sufficient challenge and support. I have also contributed to the professional
development of colleagues thorough coaching and mentoring of NQT’s and trainee teachers. I am
responsible for supporting CPD opportunities for teachers within my department, making sure
each has a leadership project whereby they can develop their individual skills and leadership
capacity.
Previously I was responsible for developing the whole school role of ‘Good to Great’ lead whereby
I led on implementing strategies to aid in developing a whole school ethos of raising the
achievement and aspirations of our more able pupils, particularly those who are capable of
achieving A*/A (7-9) grades who were working below these targets. The role required support
from numerous stake holders across the school, strategies continue to be used and supported
which has seen success in our more able pupils continuing to thrive.
Quality assurance, which links to book scrutiny’s, pupil voice, data analysis and learning walks are a
key component to my current role. I feel a supportive approach is essential in order to allow
members of my department the opportunity to develop and take ownership of their role. This
includes coaching team members and supporting areas of weaknesses by facilitating manageable

plans to allow team members to improve their practice and make the improvements sustainable.
What was the Impact of
your support?

In Science the value added for all pupils has been consistently positive for the past three years.
This has continued to be the trend with excellent results achieved with the most recent
examination series.
Biology, Chemistry, Physics and Combined Science. 7-9 grades Biology 40%, Chemistry 60%. The
number of 4+ grades all above NA. Biology 97%,Chemistry 100%, Physics 93%, Combined Science
66%
The number of 5+ all above NA. 5+ Biology 93% Chemistry 93% Physics 83% Combined Science
43%.

SCIENCE
Name

Paul Tasker

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED
judgement
(Overall and Leadership)
Context of School

Science – 4th December - The Alliance for Learning

Culcheth High School - LA
Culcheth High School – Good overall – Leadership - Good

11 – 16 Mixed Comprehensive school. 1240 students on role.
Culcheth High School is a highly successful and over-subscribed community school in the heart of
semi-rural Warrington. We are recognised as “a good school” by OFSTED with many outstanding
features.
As a high performing school over a number of years, we genuinely strive to become the ‘best that
we can be’ in all aspects of our work for young people and the community.
Our school’s purpose is to inspire students to achieve and guide them to be confident, articulate
and skilled citizens to enable them to thrive in a diverse British and global community. The school
is committed to exacting high standards, to expecting excellence from all and to developing
outstanding learning with staff and students. We are an ambitious and forward thinking institution
where students’ success lies at the heart of everything we do.
We relish the opportunity and responsibility for driving student success forwards and we are very
proud of all our young people’s achievements – attainment and progress at Culcheth are
consistently much higher than that found in most schools nationally.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior
leaders in your own
school?

Culcheth High School enjoys an enviable reputation for being a warm and welcoming school where
genuinely every person matters. We want everyone to be part of a caring school community
where everyone is valued and everyone values relationships. We expect all members of our school
community to be the best they can be and help others to be the best that they can be by
valuing: Respect, Honesty and Excellence.
 Head of Department for 11 years taking the department from significant levels of
Inadequate and requires improvement teaching to consistent levels of Good and
Outstanding teaching.
 Development of a curriculum that works on a spiral basis. There are regular opportunities
for spaced learning and retrieval practice. The curriculum has been designed from year 7
to 11 across the 3 subject areas. Assessment is linear and progressive to ensure that the
level of complexity builds.
 Progress in Science is consistently significantly above the national average, particularly in
Biology, Chemistry and Physics. The separate science subjects are among the top 5% of
the country.
 Coaching has been an important part of developing the Science team. I have worked with
classroom teacher and TLR holders to coach and mentor them to improve their practice.
 Underpinning all of the above is a clear vision that is shared with the team. All member of
the team are clear on our focus to develop students that are scientists of the future.
Scientists with excellent analytical and evaluative skills that are able to think critically
about the world around them. Through this love of learning we enable the students to
make excellent progress.
Example 1
• I have been involved with several Hub groups – Many benefits
• St Helens STEM learning Network
• Warrington Schools Science departments
• I hosted one of the St Helens Hub meetings and part of the agenda was for me to discuss
the new curriculum that I had implemented.
• Two schools were interested in the new curriculum and we arranged further meetings to
suit both parties to discuss the issues further.

•

During the meetings I asked the colleagues to explain there current curriculum to me and
through some initial coaching style questions got them to think about what it was that
they wanted to achieve for their schools. The discussions led to the two colleagues
leaving the initial meeting with a clear idea of what they wanted to achieve and some
initial steps to take to start to make the changes required.
Example 2
• Throughout my time as Head of Science I have trained a number of TLR holders in their
roles and successfully improved their practice and performance.
• I would like to give you 2 examples of how I have had an impact on the development and
leadership of the science department TLR holders.
• When both colleagues started work at the school it was important to set out my
expectations for their role. I was quite lucky with this as both colleagues were extremely
conscientious about their work.
However…
• The 2 current TLR holders are polar opposites regarding their leadership styles. I have one
colleague that was at the extreme end of autocratic and the other that was an extreme
democrat. Both had very good ideas and shared the main vision of what we are trying to
achieve.

What was the Impact of
your support?

Example 1
• I arranged individual follow up meetings with the two schools and went in to visit them to
discuss their ideas and coach them through some of the difficulties they were having.
• These included:
• Managing change in the department and with colleagues
• Developing short, medium and long term plans to implement the change.
• Making the change fit their school and be right for their children.
• Throughout this process I tried to maintain a coaching role rather than mentoring. The
colleagues had clear ideas about what they wanted to achieve and just needed time and
the opportunity to sound it out.
Example 2
• The Autocratic leader had many issues at first with the way in which changes were being
implemented. Through our line management meetings I provided a mixture of coaching
and mentoring techniques to enable this colleague to think carefully before asking the
department to do something. The act of reflecting on how well things had gone previously
led her to changing things about her practice in the future and hopefully not making the
same mistakes.
• The Democratic leader had the reverse issues when it came to decision making. She
wanted to give everyone a chance to have their say on some issues that just needed
implementing. This approach slowed down the processes and led to members of the team
questioning why she was a leader.

SCIENCE
Name

Oli Walker

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

September 2015
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Altrincham Grammar School for Girls is a larger than average selective school with a relatively
large sixth form, which achieves well above the national average. Students who meet the
academic standards set for admission are allocated places on the basis of living nearest to the
school. It is a Specialist Training school. The proportion of students eligible for free school
meals is very low and the school has very few students with learning difficulties and/or
disabilities. Around one in five students come from a range of minority ethnic groups and very
small numbers do not speak English as their first language.
Science is my specialism (Chemistry degree) with a strong understanding of data and the use
of it to improve learning and teaching in the classroom.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)
How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

Altrincham Grammar School for Girls
Outstanding

I have a good foundation in coaching and have had lots of opportunity in my own and other
schools to put this into practice.
I have coached several members of staff at my own school, working with both classroom
teachers and middle leaders.
I have worked with 5 other schools; looking at quality assuring marking and feedback, planning
a new curriculum, designing an assessment model and how to implement successful
intervention.
Improved work scrutinises, evidencing of dialogue in books and showing progress over time.
A successful implementation of a new curriculum in a new sixth form- the chemistry
departments results in this schools had a positive residual above school average.
An assessment designed that allowed pupils to be tracked and intervention undertaken whilst
balancing staff work load.

SEN
Name

Julie Barnett

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent Ofsted judgement
(Overall and Leadership)
Context of School

June 2014
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)
How have you supported
other schools or middle
leaders and senior leaders
in your own school?

Melland Specialist Support High School
Outstanding in all areas (March 2013)
Melland High School meets the diverse special educational needs of pupils between 11 and
19, in the previous three Ofsted inspections it has been judged to be outstanding in all areas
the latest being March 2013. The academy is proud to be part of the Bright Futures
Educational Trust. The executive principal is a National Leader in Education and the academy
is designated as a National Support School. It is a placement school for the National
Professional Qualification for Headship and is an outstanding provider of Initial Teacher
Training. The academy leads on special educational needs within Bright Futures Educational
Trust and is commissioned by Manchester local authority to provide support for all central
and East Manchester high schools. The academy provides for students with severe and
profound learning difficulties. Some have additional difficulties such as autism, emotional
and behavioural problems, and sensory impairment. Around a fifth also has high dependency
health care needs. All students have a statement of special educational needs. Around a half
are of White British heritage with the largest other group being of Pakistani heritage. There
are about twice as many boys as girls. Nine of the students are currently in the care of the
local authority. The proportion of students eligible to be supported by the pupil premium is
well above average.
SEN/Inclusion

My role as Vice Principal at Melland High School includes strategic leadership, responsibility
for school development planning, teaching and learning, parent/carer support, ICT, creative
media technology and specialist interactive spaces. In addition I have strategic responsibility
for CPD and development of student leaders. I am strategic lead for outreach for Melland as
a Specialist Support High School for Central and East Manchester and across Bright futures
Educational Trust. Before working as a specialist teacher for SEND pupils I worked as a
mainstream primary school teacher and SENCo.
I am totally committed to and have an outstanding track record for improving outcomes for
pupils within and beyond Melland High School. This includes, building the capacity of
colleagues across a wide range of sectors. I have a positive response to complexity and I am
very optimistic, believing that if you start with appreciation of what people are doing well
they will be able to develop and share their skills. I am resilient, reflective and enjoy problem
solving and sharing the outstanding practice developed as part of our dynamic team at
Melland High school.

What was the Impact of
your support?

I have worked collaboratively with senior leaders as part of their NPQH placement and
together we successfully developed new strategies for school improvement and AFL. I have
taken part in 5 SEND Diagnostic Reviews across BFET leading the team on 2 occasions. These
have led to academies having a clear baseline assessment of their SEND provision. Follow up
work has included detailed, rigorous action plans with clear success criteria. I also lead the
development work of the BFET SEND Network which involves working closely with inclusion
leads from across the Trust.
I have strategically led teaching and learning at Melland High School for a number of years
through three outstanding Ofsted inspections,
‘The leadership and management of teaching are very impressive, with every opportunity
taken to share best practice to improve teaching further’. Ofsted 2013
Strategically leading our talented outreach team is a very rewarding part of my work, Ofsted
2013 celebrated our work in supporting other schools and academies stating that;
‘The work of the academy in supporting other academies in the Trust and other schools in

Manchester is highly regarded. There is plenty of evidence to show this makes a very positive
difference. The academy is using its special educational needs expertise admirably’.
Following a recent SEND diagnostic review and subsequent follow up support, evaluations of
an academies annual action plans show that; core leadership skills for SLT and SENCo, have
been successfully developed, the lead for inclusion is now leading SEND team confidently
and effectively. Interventions are now regularly monitored and evaluated. Outcome data is
systematically collected, collated and analysed and support staff are deployed effectively.
The SEND register is now accurate and the internal identification and referral processes are
utilised well by staff. Parents/carers and pupils are now consulted at all levels and systems
are in place for evidencing impact of pupil progress and achievement e.g. pupil tracking data,
case studies.

SEN

Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent Ofsted judgement
(Overall and Leadership)

Michelle Critchlow
Altrincham Grammar School for Girls / Alliance for Learning September 2017

Context of School

St Paul’s is a Catholic secondary comprehensive sponsor-led Academy and part of the
Wythenshawe Catholic Academies Trust and Shrewsbury Diocese.

St Pauls Catholic High School

Requires Improvement (Overall)
Good (in the categories of Leadership and Management and Teaching and Learning)
December 2018

St Paul’s intake is usually just below the national average on prior attainment and the
percentage of SEND and disadvantaged students is significantly higher than national average.
Our motto of ‘Belong, Believe, Achieve’ reflects our Catholic ethos and is at the the heart of
everything we do. The needs of the individual students drive our vision for the school and role
we strive to play in the local community.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Key areas
 Leadership of Inclusion, pastoral care, Safeguarding, behaviour, SEND and SEMH
 SENDCo support including provision mapping and best use of Tas
 Line management of middle leaders (curriculum and pastoral), including Middle Leader SEF
 Teaching and Learning
 Planning and delivering CPD
 Line manage whole school literacy leads and strategies
My leadership has helped secure improvements in outcomes for SEND learners at 2 schools to
above National Average (SEND support and EHCP) as well as Ofsted Judgements of ‘Good’ in
Teaching and Learning and Leadership and Management across two schools.
In 2017, I successfully led a campaign to achieve Trafford’s Dyslexia-Friendly Quality Mark at my
previous school; Wellacre Academy, which became the first Mainstream secondary school in the
North West to achieve this accreditation. Whilst working in Trafford I also sat on the Trafford
SEND steering board where I and worked with LA Heads of service and represented mainstream
SENDCo’s in response to the local authority inspection. As a SENDCo at both schools I
established clear protocols and strategic approaches provision mapping and timetabling of TA
support ensuring personalised systems to meet the needs of the school.
Pupils who need to catch up or have special educational needs and/or disabilities make rapid
progress across the school. Ofsted 2017
The procedures put in place by the new SENDCo ensure that pupils’ needs are accurately
identified. Teachers are given appropriate advice to ensure that pupils with SEND receive the
support that they require. As a result, these pupils are now making stronger progress, particularly
in key stage 3. Ofsted 2018
The appointment of a new coordinator has led to considerable improvement in the provision for
those pupils with special educational needs and/or disabilities (SEND). Consequently, these pupils
are beginning to make stronger progress. Ofsted 2018
I have significant experience as Designated Safeguarding lead in two schools across two different
Local Authorities and have written and implemented policies at procedures in both
environments to ensure student safety is paramount.
Pupils feel and are safe in school. Robust safeguarding, care and support meet pupils’ pastoral

needs effectively. Ofsted 2017
In my current post I lead on Curriculum Intent and Implementation through strategic leadership
of all subject middle leaders, teaching and learning strategies and CPD. I have moved the school
away from formal, graded lesson observations and created an ‘open door’ culture where all
teachers accept, they are on a continuous cycle of improvement. Research around Pedagogy,
Independent learning skills, Inclusion and Quality Assurance drives both the CPD offer and the
middle leader SEF format.
Middle leaders feel empowered by the increased responsibility that they have been given. They
monitor and evaluate the effectiveness of their respective areas well. They use departmental
time effectively to support teachers to improve their practice. As a result, in most departments,
pupils are making stronger progress in their learning. Ofsted 2018
High-quality training has improved middle leaders’ skills. This has contributed to the
improvement in teaching across the school and is helping pupils to make better progress. Ofsted
2018

How have you supported
other schools or middle
leaders and senior
leaders in your own
school?

Prior to taking up my current role as Deputy head Teacher, I actively sought to work with other
schools and contribute to the development of leaders driving school improvement. Having built
leadership capacity within my own curriculum area which I led for three years I was afforded the
opportunity to participate in system leadership to help other schools locally both within my
subject area and whole school SEND. In my own schools, I have supported middle leaders and
senior leader colleagues is strengthening key areas of whole school improvement.
I have planned and delivered many CPD sessions to staff on assessment, Appraisal, evaluating
Teaching and Learning, quality assurance for Middle Leaders, Quality First Teaching, Marking and
Feedback, Questioning, Attachment Disorder, Mental Health (students and staff) Teaching to
The Top, Use of TAs, Scaffolding for Learning Difficulties and Outstanding Practice.

What was the Impact of
your support?

As a direct result of my leadership, Wellacre’s outcomes for SEND students significantly
improved and remained above National average throughout my time in role as SENDCo. I also
contributed significantly to the ‘Good’ Ofsted judgement in 2017 for Wellacre. In 2018, I led St
Paul’s to achieving a Good Ofsted judgement in Teaching and learning and contributed to the
Good judgement in Leadership and management. I also led their significant uplift in SEND
outcomes at St Paul’s in 2018 (P8 improvement for SEND of 0.38).
Other impacts:
• Successful creation of and development of merging of Inclusion centres at two schools.
• Leading a change in culture – Sharing of inclusion information and an open-door approach to
peer observations.
• My support of leaders has led to robust Self Evaluation Frameworks and Quality Assurance
procedures in place and improving the quality of teaching and learning and KS4 outcomes for all.

SEN
Name

Maree Jordan

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent Ofsted judgement
(Overall and Leadership)

June 2014
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Melland High School meets the diverse special educational needs of pupils between 11 and
19, in the previous three Ofsted inspections it has been judged to be outstanding in all areas
the latest being March 2013. The academy is proud to be part of the Bright Futures
Educational Trust. The executive principal is a National Leader in Education and the academy
is designated as a National Support School. It is a placement school for the National
Professional Qualification for Headship and is an outstanding provider of Initial Teacher
Training. The academy leads on special educational needs within Bright Futures Educational
Trust and is commissioned by Manchester local authority to provide support for all central
and East Manchester high schools. The academy provides for students with severe and
profound learning difficulties. Some have additional difficulties such as autism, emotional
and behavioural problems, and sensory impairment. Around a fifth also has high dependency
health care needs. All students have a statement of special educational needs. Around a half
are of White British heritage with the largest other group being of Pakistani heritage. There
are about twice as many boys as girls. Nine of the students are currently in the care of the
local authority. The proportion of students eligible to be supported by the pupil premium is
well above average.
SEN/Inclusion

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)
How have you supported
other schools or middle
leaders and senior leaders
in your own school?

Melland Specialist Support High School
Overall: Outstanding
Leadership: Outstanding (March 2013)

My role as Assistant Principal at Melland High School includes strategic leadership
responsibility for a dynamic Key stage 4 department, strategic lead for implementation of
SEN reforms and team leader for appraisal.
I am strategic lead for outreach for Melland as a Specialist Support High School for Central
and East Manchester and across Bright futures Educational Trust. I am strategic lead for ITT
and a professional mentor, in addition I am a lead NQT Mentor. I am a lead member of the
Autism Strategy Group for Manchester Local Authority and a lead member of Autism
Training Group.
Over the past 10 years I have been instrumental in developing schools’ capacity to improve
their provision for children and young people with SEND and am committed to leading and
supporting staff in evaluating existing good practice and identifying areas for development
and implementation of key priorities.
Before working at Melland High School I was team leader for the Manchester Local Authority
Outreach Team and acting head of Manchester Local Authority Parent Partnership Team.
I am totally committed to and have an outstanding track record for improving outcomes for
pupils within and beyond Melland High School. This includes, building the capacity of
colleagues across a wide range of sectors. I have a positive response to complexity and I am
very optimistic, believing that if you start with appreciation of what people are doing well
they will be able to develop and share their skills. I am resilient, reflective and enjoy problem
solving and sharing the outstanding practice developed as part of our dynamic team at
Melland High school.
I have taken part in 5 SEND Diagnostic Reviews across BFET. These reviews have led to
academies having a clear baseline assessment of their SEND provision. Follow up work has
included detailed, rigorous action plans with clear success criteria. I also lead the
development work of the BFET SEND Network which involves working closely with inclusion

What was the Impact of
your support?

leads from across the Trust.
Throughout my career I have been involved and led on a wide range of new initiatives
ensuring that pupils with SEND have received the most up to date and current thinking on
teaching and learning. My role in all developments is initially to identify how the initiative
will enhance the current practice and assess using appreciative enquiry techniques, with
relevant staff and students the value that the initiative will add. Working collaboratively with
staff, I have demonstrated my skills to sensitively challenge and motivate leaders, staff and
students in the implementation of identified initiatives.
An example of an initiative I have led is the implementation of statutory requirements
relating to the SEN Reforms, both in school and across partner schools. This has required that
I have worked collaboratively with local authority leads, staff, parents and carers, pupils and
governors as well as colleagues from other disciplines. The challenges that implementing
legislation can present has required me to develop very sensitive but assertive approaches to
influencing and inspiring individuals. Through my work systems are in place that all the
stakeholders have ownership of and can positively see the value of the new approach.
Strategically leading our talented outreach team is a very rewarding part of my work,
Ofsted2013 celebrated our work in supporting other schools and academies stating that;
‘The work of the academy in supporting other academies in the Trust and other schools in
Manchester is highly regarded. There is plenty of evidence to show this makes a very positive
difference. The academy is using its special educational needs expertise admirably’.
Following a recent SEND diagnostic review and subsequent follow up support, evaluations of
an academies annual action plans show that; core leadership skills for SLT and SENCo, have
been successfully developed, the lead for inclusion is now leading SEND team confidently
and effectively.
Interventions are now regularly monitored and evaluated. Outcome data is systematically
collected, collated and analysed and support staff are deployed effectively. The SEND
register is now accurate and the internal identification and referral processes are utilised
well by staff. Parents/carers and pupils are now consulted at all levels and systems are in
place for evidencing impact of pupil progress and achievement e.g. pupil tracking data, case
studies.

SEN
Name

Julia Turrell

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

November 2019
Altrincham Grammar School for Girls / Alliance for Learning

Context of School

Falinge Park High School is a large 11-16 comprehensive school in Rochdale. It serves a diverse
multicultural community in the highest quintile for deprivation as per the IDACI indicator.
Although the number of children with an EHCP has remained steady, the percentage of
children at SEND Support has almost doubled in four years. We currently top the tables with
another school for the highest number of children with SEND in Rochdale.
SEND / Inclusion
 SEND Co-ordinator from September 2001 to August 2018

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders in
your own school?

Falinge Park High School
Good (February 2018)



Assistant Headteacher for Inclusion since September 2010



Designated Safeguarding Lead



Designated Teacher for Looked After Children and Post Looked After Child



Lead for KS2 to KS3 transition.

As the SEND Co-ordinator for seventeen years and Assistant Headteacher for Inclusion for 9
years, I make a significant contribution to my school being highly regarded for its inclusive and
child-centred approach across Rochdale local authority and beyond. I work closely with other
SENDCOs and Pastoral Leads across the local authority and support colleagues newer to the
SENDCO role in both an informal and formal capacity. On reciprocal visits to schools and
through mentoring and coaching I move their thinking forward in terms of their provision for
SEND pupils leading to changes in practices in their school settings.
As the long serving secondary representative on the Rochdale EHCP Panel, I was instrumental
in identifying primary and secondary schools who required additional support in implementing
and demonstrating a graduated approach to meeting the needs of learners with SEND. The
panel’s findings shaped the content of the SENCO Cluster meetings to improve provision across
the authority.
Rochdale Local Authority is currently conducting SEND Reviews using the London Leadership
Strategy model. I have led on four SEND Reviews of local secondary schools and engaged in a
review of my own school. Each review involves the triangulation of a range of qualitative and
quantitative data and proposing recommendations appropriate to the school’s context. The
whole process is handled sensitively, incorporating the host school’s views and wishes while
providing enough challenge to drive change to improve outcomes for our most vulnerable
learners.
Within my school I am leading on the professional development of key pastoral and SEND staff
to develop their skills and knowledge around developmental trauma and adverse childhood
experiences. Not only does this include the delivery of weekly direct training sessions but also
involves individuals using a reflective cycle to consider their professional learning in more
depth, engaging in small-scale changes to their practice and evaluating their impact. This
ensures that the training has a direct impact on the outcomes of some of our most vulnerable
learners.
In order to grow leadership and develop capacity, I am supporting a colleague in taking over
the role of SENDCO allowing me to have a more strategic overview and approach to inclusion
across the school. This involves a gradual shift overall from mentoring to coaching to support
her in her professional development as SENDCO and leader of SEND and I have facilitated her
achieving the National SENCO Award.
Over time there has been an increase in the numbers of pupils with a wider range and

increasing severity of complex needs at Falinge Park High School. This in conjunction with a
reduction in funding and therefore resources locally and nationally, including access to
specialist staff and special school placements, meant we needed to develop our in-house
provision for pupils with SEND and establish a form of “provision within provision”.

What was the Impact of
your support?

Restructuring the Teaching Assistant team provided opportunities for promotion and new roles
within the SEND Team. I established a clear vision for SEND provision which was shared with all
stakeholders and delivered training for support staff to share the vision, establish expectations
and develop their skills and knowledge of new working practices. I lead the ongoing
development of our new provision through a balance of supporting and challenging teaching,
pastoral and support staff.
The following comments by Ofsted (September 2013) are typical of the many inspections I have
been involved in:
 Students who are disabled or with special educational needs … make good progress
and achieve well because of the excellent support that they receive and the
outstanding care and guidance that the school provides. This demonstrates the
school’s highly effective promotion of equality of opportunity.


Teaching assistants make a valuable contribution to supporting the learning of
students who are disabled or with special educational needs.

The impact of our new SEND provision has been an increase in the number of pupils with SEND
receiving targeted support, some pupils being able to remain in education, a reduction by 10%
in fixed-term exclusions and improved collaboration with parents and carers. 20% of the SEND
cohort accessed the new provision as part of their curriculum entitlement on either a part- or
full-time basis during 2018-19.

SEN
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)

Isobel Walter
March 2018
Altrincham Grammar School for Girls / Alliance for learning

Context of School

Sale High is an 11-16 foundation school with Technology Specialism in the selective authority of
Trafford. It is a smaller than average school with a challenging cohort. The school is dedicated
to improving outcomes for all students and recently achieved a P8 score of 0.12 (ASP 2017),
one of the best scores of the High Schools in the local authority.
It is a school that has been on a journey from Special Measures to being graded ‘Good with
outstanding features’ (Ofsted 2015). Examination results are better than national averages in
many subject areas.

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

Sale High

Good with outstanding features (June 2015)

The proportion of students who are disadvantaged is higher than average in comparison with
other secondary schools – currently over 40% of students are designated disadvantaged. A
large majority of students are of White British heritage. Other students come from a wide
variety of different ethnic backgrounds. A small proportion of these students speak English as
an additional language, although the proportion of EAL students is on the increase. The
proportion of disabled students and those who have special educational needs is higher than
that found in most schools.
My area of expertise is SEN and Inclusion. I am an Associate Leader and SENCO. I work closely
with the senior leadership team, sharing my experience in managing a range of challenges
encountered in my work with SEND students, parents/carers and multi agency work.
I have a genuine commitment to leading the school towards ‘Outstanding’ and am an effective
communicator who aims to solve sensitive issues to reach successful outcomes, ensuring SEND
is high on the school agenda.
As SENCO and Associate Leader I have worked in close collaboration with the senior leadership
team and middle level leaders to develop positive working relationships to impact on whole
school issues.




What was the Impact of
your support?

I have supported Leaders of Teaching & Learning by delivering Quality First Teaching
training ensuring sufficient challenge and support for all students.
I collaborate with leaders with responsibility for Outcomes by raising the profile of
SEN data at Data Review meetings and intervening to improve outcomes.
I have worked in partnership with leaders of Safeguarding and Behaviour to support
the pastoral team with a whole range of complex issues, often seeking support from
external agencies.

The introduction of the new SEN code of practice in 2014 was a timely opportunity to bring
about change and I was involved in the merging of our learning resource centre and Inclusion
Centre, both of which required improvement and a change in ethos. We improved our
Teaching Assistant recruitment process to ensure it was strong and robust. We also trained and
promoted staff into senior Teaching Assistant roles with responsibilities for intervention and
data tracking in their areas of strength such as Maths, English, EAL, CLA and Inclusion. We
developed positive working relationships with Middle Level Leaders and subject departments
by deploying Teaching Assistant’s to specific departments. Improvements in Teaching Assistant
performance and Quality First teaching had a positive impact on school results.
Evidence of the impact of my work
• Successful merging of SEN centre and Inclusion centre.
• Leading a change in culture - Teachers/TAs know the students well-both data wise and
in terms of SEN and pastoral issues.
• Increased parental engagement and becoming a school of choice in community with a
huge increase in students on roll.
• Impact is reflected in positive GCSE results despite the difficult circumstances that
some students are in.

•
•

Strong relationships between SEN department and subject departments, particularly
for core subjects.
My support of leaders has led to the opportunity to be on the Senior Leadership Team
as an Associate Leader.

These are excerpts from an Ofsted report where areas I have been accountable for were
commented on.
The school report for Sale High school in June 2015 found the following with regards to SEND
provision.
 Disabled students, those who have special educational needs, disadvantaged students
and the most able are identified swiftly and timely actions are taken to secure their
good progress.
 Provision to help those students falling behind in reading or who have English as an
additional language is good and enables these students to make good progress.
 Staff know the students very well. They are effective in supporting students whose
circumstances may make them at risk of harm or who have experienced traumatic
events in their lives.
 Across the school, regular checks are made on students’ progress. This ensures that
staff are aware and act quickly when any student is at risk of falling behind in their
learning.
 Additional help is provided to those students who need it. As a result, disabled
students, those who have special educational needs and those who are disadvantaged
are taught well and make good progress. Teaching assistants also provide effective
help to students.
 Disabled students and those who have special educational needs make good progress.
This is because careful checks are made on their progress and timely additional help is
provided, both within lessons and in small groups

SEN

Name

Rachael Wardle

SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

Alliance for Learning / Altrincham Grammar School for Girls

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)
How have you supported
other schools or middle
leaders and senior leaders in
your own school?

What was the Impact of
your support?

The Kingsway School
Good
Lymm High School converted to become an academy from September 2012. It is
considerably larger than the average sized secondary school with almost 2000 students. It is
a comprehensive 11-18 school. Proportions of students with SEND or Pupil Premium are
lower than average and most pupils are of White British Heritage.
 Leading whole school SEND (including national changes, access arrangements etc)
 Literacy (including dyslexia)
 TA support structures and development, including coaching under performance and
INSET
 Leadership
Coaching and supporting interim SENCO due to long term absence and eventual resignation
of the SENCO. Offer support and advice to SLT re restructuring of the TA/support staff and
over saw this system, advice and support for recruitment of SENCO and panel member for
the interview, attended Flixton throughout their OFSTED supporting the SEN meeting and
exam analysis and contributing to SIP and SEF accordingly. Transition support for new
SENCO, sharing good practices and support mechanisms
Lymm has underwent a significant upheaval in 2013 due to the removal of the head and a
total restructuring of the SLT, during this time I have worked with the SLT, and ML to support
the school during the period of transition and to develop leadership at all levels.
 Maintained statutory duties for SEND and Access Arrangements
 New TA structure more effective and cost efficient
 Successful recruitment of Assistant Principal/SENCO and subsequent induction of
person
 Support and care of SEND maintained during absence of SENCO
 School attained ‘Good’ as overall judgement (Leadership & Management
Outstanding)
 Comments below from Lisa Fathers Associate Head at Flixton Girls School (October
2014)following evaluation of SLE role at school:
 “Rachael's support has been invaluable - she provided much needed leadership
advice both at a strategic and operational level during a period of time that our
SENCO was off sick and we had a gap in specialist knowledge which Rachael
provided.
 Rachael was able to immediately see where the problems were and empowered
staff to find solutions.
 Rachael's expert specialist insight and experience was invaluable in our recruitment
and selection process and our new SENCO has since appointment benefitted from
Rachael's expertise.
 In addition to all of this Rachael supported the school during an Ofsted Inspection meeting inspectors, helping to write policies to ensure things were up to date and
was a great source of support to not just the SEN team but to the senior team.
 Rachael has also been at the end of the phone if needed- not only is she an expert
and a professional in every way but she is really nice and down to earth too! All the
qualities essential for school to school support.”
 Support of two interim headteachers and entire restructure of SLT. Supported the
induction of the new headteacher and the establishment of his vision for the school,
including remodelling staffing, policies and procedures throughout the school.
 Leadership of key areas in the school, re-establishing clear vision and accountability
across SLT and ML levels through to the classroom
 I oversee T&L, Curriculum, Performance Management and Staffing

SEN
Name
SLE designation
(Date of designation &
Teaching School)
Current School
(LA or Sponsor)
Recent OfSTED judgement
(Overall and Leadership)
Context of School

Particular area(s) of
Expertise/Strength
(please show supporting
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Nicola Woo
June 2014
Altrincham Grammar School for Girls / Alliance for Learning
Parrenthorn High School, Prestwich, Manchester
Overall – Outstanding. Leadership - Outstanding
Parrenthorn High School is a mixed 11-16 secondary school with 850 pupils on roll
set in a semi-rural location in Prestwich, Manchester. It is a popular school and
oversubscribed year on year. GCSE results are consistently above the national
average with 24% of pupils entitled to free school meals and 29% of pupils being
from an ethnic minority background. The number of pupils with a statement of SEN
is above the national average.
SEN/Pastoral
I am currently Associate Assistant Headteacher responsible for Learning Support as
well as being Senco. I have been Senco for the past four years and have completed
the National Award for Special Educational Needs Coordination. Prior to his role I
was a Head of Year and Head of Geography and so have extensive experience in
both curriculum and pastoral areas. All of my roles have required me to use a range
of leadership skills in managing and supporting high performing teams.
In fulfilling my current role I have contributed significantly to raising standards in
learning support where my responsibilities are wide ranging. Monitoring and
tracking pupil progress for SEN pupils is a key part of my role as well as coordinating
effective early intervention for both SEN and underachieveing pupils. In addition,
through consistent and continuous provision mapping I have developed a
comprehensive menu of intervention support - which has improved learning
outcomes for pupils with SEN. Such success is exemplified in the year 7 peer
reading scheme where over the past three years 94%, 100% and 100% of pupils
made significant progress in their reading accuracy. Similarly, progress has been
significant for pupils in other intervention groups such as spelling group where 75%
of pupils made accelerated progress in their spelling accuracy and 86% of pupils in
comprehension group made accelerated progress in their understanding of text.
(Pupil progress assessed using WRAT 4).

How have you supported other
schools or middle leaders and
senior leaders in your own
school?

Through my effective leadership as Head of Learning Support I have had a positive
impact on the outcomes for pupils with SEN. The most recent RAISEonline data
shows that all SEN pupils perform higher than the national average in Maths and
English using the basics indicator. Additionally, the capped and total point scores
are all above the national average for GCSE’s being significantly more for pupils with
a statement.
A major focus since I started as Senco has been to raise the importance of SEN
across the curriculum. I have supported Heads of Department in improving the
consistency of teaching and learning for SEN learners as well as ensuring that
support staff are deployed effectively in the classroom. This has involved working
directly with a middle leader from every curriculum area as well as working as part
of the school’s extended leadership team. From auditing staff skills I set up a
comprehensive training programme which included using outside speakers/experts,
INSET as well as providing opportunities for professional dialogue and sharing of
good practice and evaluation of provision. Alongside this I developed a CPD
programme for the learning support department. This was to increase the capacity
in school for SEN skills and to increase the knowledge and understanding of SEN
issues for all support staff to increase their value in the classroom.
In addition, my extended leadership role includes working with pastoral leaders in
supporting vulnerable learners. Part of this has been the development and
management of a Therapeutic Inclusion Room called The Space. The Space provides

an early intervention for pupils with behavioural and emotional difficulties so to
address barriers to learning and improve overall emotional well being in school.
Through the use of Goodmans Strengths and Difficulties Questionnaires (SDQ) all
pupils who have received intervention support in The Space have improved their
scores in at least one area of need. Qualitative teacher feedback shows that The
Space intervention has had a positive effect on pupil achievement and overall
engagement in lessons.

What was the Impact of your
support?

I have also developed a whole school ‘key worker’ programme where support staff
act as mentor for SEN learners, meeting with them regularly and preparing them for
reviews each term. This initaitive has increased home – school communication and
proven an invaluable support for SEN pupils.
As leader of the largest department in my school (learning support) I have
endeavoured to increase the value of Learning Support Assistants in the classroom
with effective deployment and impact of LSA’s in the classroom being a particular
focus.
Through effective training and coaching both support and teaching staff are more
confident in their skills in teaching and supporting learners with SEN in the
classroom. Evidence of this is illustrated in whole school departmental inspection
results where 100% of teachers deployed support staff effectively (59% to an
outstanding level) as well as LSA feedback where 94% felt more confident in dealing
with specific pupil need in the classroom.
I have also established a performance management cycle for LSA’s. This has allowed
me to develop my core team of LSA’s through their observation of other colleagues
as well as using it as a vehicle to strengthen CPD in the department. This has been
motivational as it has inspired all staff to develop themselves as well as focus on
both areas of strength and development. It has also allowed for more formal
professional dialogue to take place which has empowered colleagues to develop
their own working practice. The cycle has been well received and will be further
developed through the integration of a ‘grade’ option when delivering feedback.
Impact of this can be measured using whole school departmental inspection results
where 93% of lessons observed were outstanding (41%) or good (52%) in teaching
and learning where SEN/D pupils achieve and learn well.

Teaching and Learning
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Kris Burge
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(LA or Sponsor)
Recent Ofsted judgement
(Overall and Leadership)
Context of School

December, 2018
Altrincham Grammar School for Girls / Alliance for Learning

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

At UTC Warrington I have whole school responsibility for teaching, learning and
assessment in my role as Assistant Vice Principal. I work closely with Faculty Leaders
to ensure that outstanding learning is placed at the centre of everything that we do.
I am passionate about raising standards of teaching to have the greatest impact on
student outcomes and have put many systems in place to ensure that teaching is
rigorously monitored and staff are supported in their own professional
development.

How have you supported other
schools or middle leaders and
senior leaders in your own
school?

UTC Warrington
N/A
UTC Warrington opened in September 2016 with the aim to deliver a high quality
academic and technical curriculum, with support from employer and university
partners, to achieve the following objectives:
 Be a pioneering institution for outstanding quality STEAM (Science,
Technology, Engineering, Arts & Maths) education in Warrington;
 Prepare a generation of skilled, career-ready young people with the
necessary technical, academic and softer skills to succeed in industry;
ensuring all students progress into positive destinations;
 Address the skills gap in Engineering, as identified by the Warrington Skills
commission in 2012

My current responsibilities as Assistant Head teacher are focused on raising
standards and developing teaching and learning to ensure that current levels of
drive and improvement are sustained in an ever-changing context. I am currently
the line manager for the English and Maths Faculties and I am working to secure
more strategic collaboration and ‘match up’ though weekly RSL (Raising Standards
Leader) meetings. I have been able to challenge the status quo in my current school
and look analytically at the day to systems and structures to identify where marginal
gains can be made. This task is made more challenging with the current make up of
our cohort that includes high percentages of boys who tend to overachieve in Maths
but underachieve in English; I am, however, passionate about delivering in this area.
My work is underpinned by strong moral values and the belief that this is crucial to
securing positive destination outcomes and life chances for our students.
A key priority was to develop a successful middle leadership team. Having opened
UTC Warrington with a skeleton staff, year 2 was the opportunity to grow leadership
capacity. Faculty leaders were in post but they had not been accountable for the
success of their faculties or the quality assurance of teaching and learning. It was
vital that the team was coached and developed to be able to deliver high quality
leadership of their faculty areas. This was a great opportunity to use the coaching
and facilitating skills developed at NPQSL and support the Middle leaders. Setting
up a regular meeting with Middle leaders was initially planned to establish a team
spirit and collaborative approach – the staff were all at different stages in their
careers and all had different personalities and leadership styles. To develop as a
team the Middle leaders were provided with bespoke external training – I saw my
role as an opportunity to support the disparate group of individuals into a high
performing team committed to a shared vision. Creating a climate of openness and
trust was a starting point this allowed the team to feel comfortable with one
another and share ideas it also allowed me to get to know strengths and
weaknesses of the Middle leaders. Coaching was then used to empower Middle
leaders to implement change within their faculty areas. As a result, we now have a
solid team of Middle leaders who demonstrate the characteristics of an effective
team such as: a clear unity of purpose; clear and demanding performance goals; lots

What was the Impact of your
support?

of discussion where people are free to express their ideas. This has given ownership
of faculties to the Middle leaders and allowed them to grow and develop their
faculties
Feedback from external DFE visits regarding the improvements in teaching and
learning has been extremely positive.
CPD training sessions delivered to staff have had overwhelmingly positive feedback
on evaluations with staff commenting that the sessions were practical and have had
direct impact on the learning within their classrooms
School leadership has developed well at all levels, especially recently in middle
leadership and leaders have good capacity to improve further.

Teaching and Learning
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Sarah-Jane York
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(Date of designation & Teaching
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Current School
(LA or Sponsor)
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Altrincham Grammar School for Girls/Alliance for learning

Context of School

Falinge Park High School is a large 11-16 LA Comprehensive in Rochdale. The
proportion of students who are disadvantaged is higher than average in comparison
with other secondary schools- currently 43%. 73% of our pupils our EAL with over 40
languages being spoken in the school. Our objective is to create a compelling
learning experience for all.
Our strategy for achieving this is by:
Believing in people: professional learning and reflective practice
Positive relationships.
Underpinned by: ‘Know thy impact’

Falinge Park High School
Good

Staff morale is high. Professional learning is a strength of the school; we are fully
staffed with specialists in all areas and continue to recruit high quality experienced
staff. We are a TDT silver school for professional learning and our work on
curriculum and assessment is gaining national recognition as we work closely with
the Assessment Academy. Since September 2015, we have been one of three
schools in the North West who are supported by the Comino Foundation. This has
opened up a raft of opportunities for pupils working within creative industries,
Science and Engineering.
Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Literacy Across the Curriculum
As the Local Authority Teaching and Learning Consultant I have supported schools in
their development of literacy at a whole school level.
As Assistant Head at Falinge, I have successfully led change and school improvement
in literacy.
Mentoring, training and supporting of ITT and NQTs across the authority as the
Teaching and Learning Consultant for the Local Authority, Professional Mentor,
trainer for Rochdale Pioneers Teaching School.
 Training ITT and NQTS in various areas: EAL, Literacy, Teaching and
Learning, Behaviour Management
 Implementing and leading LA wide training

How have you supported other
schools or middle leaders and
senior leaders in your own
school?

Whole school Teaching and Learning
 Leading CPD design
 Incrementally coaching staff in school to make marginal gains in their
practice
As an LA consultant, I have worked with numerous schools across Rochdale,
reviewing literacy provision, profiling teaching and learning, training and developing
leaders and teachers.
Both in my role as a consultant, and now as an Assistant Headteacher, I have
worked collaboratively with senior leadership teams to identify, design and
implement school improvement strategies.
I develop middle leaders across school to improve literacy delivery within their
subject areas.
I regularly plan and implement CPD design which includes coaching and mentoring
both leaders and classroom teachers, depending on need.

What was the Impact of your
support?

I plan, design and deliver training for ITT and NQTs based around Literacy, EAL and
approaches to Teaching and Learning.
The implementation of a discreet reading programme and the whole school
implementation of reading pedagogical approaches across the curriculum has
significantly accelerated the Reading ages of all students in Year 7 and 8, especially
for PP students where their progress is now above Non-PP students. Since its
implementation, on average our Year 7 students make 18 months progress in 9
months of teaching, an added value of +9 months. The EEF’s toolkit cites reading
intervention to add on average +5 months nationally.
As a teaching and learning hub lead, an incremental coach and a Assistant Head for
Literacy, I have created opportunities for others to develop in a non-threatening,
inclusive and empowering way-making leadership a compelling prospect for others.
For example, staff who I have coached are now delivering behaviour management
sessions to the whole staff, have successfully secured positions as SSAT Leading
Practitioners, are leading curriculum change within CALL, Humanities and Science
through the development of ‘guided reading’ and instructional vocabulary, and are
now teaching and learning hub leads. The continuous improvement, in which I have
played a significant part of across the school, has led the school to being awarded
Silver for the quality of professional development from the Teacher Development
Trust.

Teaching and Learning
Name

Nicola Walker
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February 2012
Altrincham Grammar School for Girls / Alliance for Learning

Recent Ofsted judgement
(Overall and Leadership)
Context of School

Outstanding in all areas (2008)

Particular area(s) of
Expertise/Strength
(please show supporting
data/information)

Altrincham Grammar School for Girls
(Bright Futures Educational Trust)

Founded in 1910, Altrincham Grammar School for Girls is proud of its long tradition of academic
success, sporting and cultural achievement and caring service to the community. It is part of the
Bright Futures Educational Trust (BFET) which is a multi-academy and school led organisation
based in the North West. The Trust was set up in 2011 in consultation with the Department of
Education and Manchester City Council, with its core aim being to raise attainment in local
schools.
At Altrincham Grammar School for Girls I have whole school responsibility for teaching and
learning in my role as Assistant Vice Principal. I work closely with Heads of Departments and the
Assistant Vice Principals, CPD and Achievement to ensure that outstanding learning is placed at
the centre of everything that we do. I am passionate about raising standards of teaching to have
the greatest impact on pupil outcomes and have put many systems in place to ensure that
teaching is rigorously monitored and staff are supported in their own professional development.
I believe that sharing good practice and successful collaboration brings about sustained change.
I have demonstrated my ability to do this both within my own setting and in the schools that I
have supported.

How have you supported
other schools or middle
leaders and senior leaders
in your own school?

I have been involved in whole school diagnostics and collaborative reviews in a variety of schools
which involved working with Senior Leaders and Local Authorities to undertake lesson
observations, learning walks, work scrutiny and interviews with staff and pupils. I have compiled
written reports and given feedback making recommendations to Senior Leaders to enable them
to plan for future development.
I have been deployed to both primary and secondary schools with varying contexts to work with
colleagues to enhance teaching and learning at a whole school level. I have also supported a
special school in developing cooperative learning techniques with pupils of very specific learning
needs.
As a trained facilitator, I facilitate on the Olevi Outstanding Teacher Programme and the
Teaching Leaders NPQML. This has resulted in direct impact across a range of schools in the
local area.

What was the Impact of
your support?

Feedback from schools regarding the relevance and impact of the practice shared has been
extremely positive. All training sessions delivered have had overwhelmingly positive feedback
on evaluations with teachers commenting that the sessions were practical and have had direct
impact back in the classroom.
With regards to supporting schools at a whole school level, Senior Leaders have commented
that the support was effective in enabling them move practice and policy forward.

Teaching and Learning
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Angela Worthington
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Dec 2013
Altrincham Grammar School for Girls / Alliance for Learning
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How have you supported
other schools or middle
leaders and senior leaders
in your own school?

What was the Impact of
your support?

Stanley Grove Primary Academy
Good 2014
Stanley Grove is a Bright Futures Educational Trust school, working together with a group of
schools across the North West to provide a world-class education for all pupils. It is much
larger than the average primary school and more pupils move in and out part way through
their schooling than is usual. It serves a diverse population and has a wide range of groups
from minority ethnic heritages. The main groups are: Pakistani; Bangladeshi; African
Caribbean; Arab; Eastern European and Somali. The proportion of pupils known to be eligible
for free school meals is well above average. A small proportion of pupils are looked after by
the local authority. Around half the pupils speak English as an additional language. A well
above average proportion has special educational needs and/or disabilities.



Developing leadership capacity through coaching and mentoring
Creating effective CPD and training courses for delegates and for schools to develop
new leaders of teaching and learning
 Developing teaching and learning of Mathematics
 Improving student attainment
 Effective analysis of data to track and monitor student progress
 Monitoring and evaluating the Mathematics faculty through quality assurance.
 Creating a positive ethos within the Mathematics environment
A major part of both my previous and current role Leadership Role is to develop the
leadership capacity of individuals and teams in other schools, using coaching or facilitation
support that draws on my knowledge and expertise in Specialist Primary Mathematics,
Assessment for Learning, principles and pedagogy across the school. My main focus has been
to raise standards in Numeracy and Literacy within a variety of school contexts where results
were historically below floor targets. I have worked within a team delivering support
programmes working closely with Head Teachers and Senior Management Teams to identify
the specific needs of their school and develop implement and review raising attainment
plans.
I am a Facilitator for the MLDP now the NPQML. This involves working alongside a cofacilitator to develop resources and lead training. I have worked with many schools
supporting their participants with a focus on developing effective leadership of high-quality
teaching and learning in order to close the gap in achievement and variation within schools. I
am also OFAT trained; this gives me the necessary skill set to develop online middle leader
learning communities within the National College framework.
At one school I worked together with a Head Teacher and leadership team in a newly
amalgamated school, I was an instrumental member of a team driving school improvement
forward. Raising staff morale and motivation was a key objective, and together with all
teaching staff, we identified group and individual training needs. I took personal
responsibility for delivering a well planned programme of Numeracy C.P.D. which included:
teaching numeracy through the phases, differentiation to sub-levels and assessment for
learning. I also led staff training on tracking, assessment and intervention strategies to
ensure that the implementation of new systems across school were effective and the needs
of underperforming groups were met through high quality support. As a result of mine and
other colleague’s involvement the supported school achieved Good in all areas during their
following Ofsted inspection.
Within the facilitation programmes I have been involved in feedback has been outstanding
with all participants developing an increased depth of knowledge, and more efficient
systems for data analysis and Subject Leadership. There has also been a valuable and
measurable impact on the effectiveness of their leadership project.

For mor

If you require any further information or
would like to enlist the services of an SLE
please contact us at:
Tel : 0161 912 5912
Email : lfathers@aggs.bfet.uk

